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ABSTRACT
This dissertation, "Implementing the Re-Integration of Children
With Special Needs Within a Given School District," attenpts to
chronicle the rrovenent of the special education process in the
Worcester Public School System between the years 1969 and
19 75. The
pivotal point of the dissertation revolves around the
passage of the
Bartley-Daly Bill (House Bill 766) in 19 71 and the changes
the Bill
precipitated in the education of children with
special needs. Tht
dissertation attempts to indicate both positive
and negative aspects
of this change process in the Worcester
Schools.
The initial chapter, "Issues in the
Education of Children With
Special Needs," explores the background
of House Bill 766 and the
educational practices prevalent in
Worcester in 1969. The chapter
deals with the concept of attitudes
of children and teachers
towards the "special class" as an
isolated unit of the school. It
describes the change process which
occurred following Worcester's
decision to implement the new law
in 1972.
Vll
Chapter I continues with an analysis of innovative programs
established by the Worcester School System. The chapter outlines
the various aspects of community and parental involvement which
occurred upon implementation of this law.
Chapter II is essentially a breakdown of the placement process
for these special needs children prior to and after 1972. It explores
the field of I.Q. testing as one aspect of the placement process.
The chapter also indicates some of the positive effects the passage
of the law have provided for students in the school system. It con-
cludes with a brief look at teacher attitudes toward the law.
Chapter III contains a research analysis of teacher attitudes
towards House Bill 766. It documents the preparation, administra-
tion and results of a survey questionnaire designed to measure these
attitudes of teachers toward the new law. The conclusions provide
some insight into the positive attitudes of teachers concerning
implementation of House Bill 766.
Chapter IV provides an overview of some of the problens
encountered during the two-year period prior to official
implementa-
tion of House Bill 766. The chapter also explores
some of the
positive aspects of this inplementation during the
initial school
year of 1974-1975. This would include parental
involvement in the
educational process, various supplementary services,
and present
referral and placement procedures in the
Worcester School System.
Chapter V proposes sorre changes in the
education of children
with special needs. These changes Involve
aspects of the programming
viii
process such as the establishment of resource rooms as a vehicle
for integration of these students. The chapter also explores and
proposes in-service training programs for administrators and
teachers to assist them in understanding and implementing the inte-
gration process mandated by House Bill 766.
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CHAPTER I
ISSUES IN THE EDUCATION OF CHILDREN WITH SPECIAL NEEDS
Background of House Bill 766
In 1970-19 71, a msvement was begun in Massachusetts to change
the law regarding the education of special needs students. The
initial inpetus for this change came from parents of hard of hearing
children. They soon had the support of other special interest
groups throughout the state regarding special education practices in
local school systems. These groups indicated that previous educa-
tional practices had not been in the best interests of the children
involved. In 1971, the Massachusetts Association for Retarded
Children threatened the Massachusetts legislature with legal action
if an immediate reform of the laws regarding Special Education
in
the state was not undertaken.
As a result of this pressure , a preliminary bill was
drafted
in December of 19 71 and entitled House Bill 283.
A nunber of
restrictions and amendments were included in this bill
making it
unacceptable to the special interest groups. A new
draft of
Bill 283 was written. The coalition of opecial
Education, parents
of children with specific learning disabilities ,
overrode the
limiting amendments and objections in the new draft
of Bill 283.
On July 17, 1972, the new bill, now
entitled House Bill 766 , was
signed into law by Governor Francis
Sargent.
2A controversy developed over the administration of the Bill
between the State Department of Mental Health and the State
Department of Public Health who felt that they had not been con-
sulted and involved in the drafting of the Bill as much as the
State Department of Education. As this problem was resolved, a
monetary crisis developed. Only $3 million in "up front" money had
been funded by the legislature for implementation of House Bill 766
in 1973. Some cost estimates for the first year of implementation
(19 74) ranged as high as $160 million throughout the state.
On January 25, 1974, a third draft of the Bill was released
by the State Department of Education. Other problems surfaced and
were resolved over the next few months. The final, regulations
governing House Bill 766 were proposed in June of 19 74. The Bill
would be implemented throughout the state by local school systems
in September of 1974.
The Bill was designed to provide for the education of special
needs children. Although the original drafters had in mind
handi-
capped children, the Bill stipulated that specific
educational pro-
grans would be set up to aid all children with special
needs. This
would include the special needs of poor and minority
students ior
such things as remedial reading programs ,
cross-cultural programs
,
bi-lingual education to mention just a few. The
Bill included
all areas of learning disabilities and
mandated individual programs
be designed to eliminate these problems.
Although the original
intent of the Bill did not include
these poor and minority children
the comprehensive all-encompassing nature of this legislation pro-
vided an additional benefit to this large group of children.
The Worcester Public School Department has had a variety of
methods for dealing with the education of children with special
needs. Prior to 1972, Worcester provided special classes for these
children. An analysis of past and present practices over the years
from 1969 to 1974 will serve to document and substantiate how a major
school district has dealt with the problems of "mainstreaming''
special needs children.^
The Bartley-Daly Bill (House Bill 766) was implemented in 19 72
in the Worcester Public Schools to allow a two-year period for the
elimination of problems that could surface prior to the official
implementation designated by the law for September, 1974. According
to the Annual Report published at the end of the school
year in
19 72
,
The Worcester Public Schools, in anticipation of
the
implementation of Chapter 766, an act to upgrade the
educational experiences of children with special nee
s,
began the process of integrating such children
into
classes at both elementary and secondary schools.
Worcester's reaction to the Bill can be shewn
by its willing-
ness to implement the Bill two years early
in order to meet and
resolve any problems which might arise.
This positive attitud
4his study is limited to six years because
prior to 1969 the
data available becomes fragmented
and difficult to subs
^Annual Report of the Worcester Public
Schools, Worcester,
Massachusetts, 1972, p. 5.
4toward change and progress took place in a city with a diverse ethnic
and racial composition in a population of 176 ,000 people. The
Worcester Public School System serves a pupil population of 30 ,000
students with a professional staff of 1,550 and a non-professional
staff of 1,000. 3
The Worcester School System serves 3,200 students with special
needs. Worcester provides special services for better than ten per-
cent of its student population. In order to understand the reasons
for this seven percent difference between Worcester and the national
average of three percent, it is necessary to return to the year
1969 and explore the practices provided for the education of children
with special needs.
Special education in 1969 was concerned with the education of
mentally retarded children. By 1972 , the emphasis had shifted to
all children with special needs. This shift accounted for the large
difference between Worcester’s percentage and the national norm of
three percent.
14
Worcester presently serves about fifty percent
physically handicapped children and fifty percent mentally retarded
children as a simplified grouping of their special needs.
Special Education Practices in 1969
The philosophy of special education in the Worcester
School
Approximate figure based on 1972 Annual Report of
the
Superintendent
.
4
Elmer W. Weber, Edueable and Trainable
Mentally tetardgd
Children (Springfield, Illinois: ^STes C. Thomas, P-
10
5System was geared to the practice of separation of special classes
from the regular educational structure of the school. According to
one school administrator with former special class teacher experi-
ence
,
Yes
,
they were segregated with rare exceptions but the
average class would have eighteen students
,
and there
was no criteria to restrict the age of the students in
these classes. One teacher might have a boy seven
years old and also a boy sixteen years old in the
same class. There was very little integration; the
only integration that might have taken place would be
between special classes. Recess periods were different,
dismissal times were different and so on.
5
Administrators and educators thought that competition between
these students and regular class students would cause anxiety and
psychological damage to individuals with limited intellectual ability
or physical handicaps. Special classes were incorporated within the
school structure but were segregated from the mainstream of regular
education. They were held in any location such as the attic or the
g
basement which served to separate them from normal school life.
Instruction outside of this room took place in the gym, shop, or
home
economics areas. Little attention was spent on continuation
of pro-
gramming. For example, there were fifty elementary
programs, one
junior high program and four high school programs during this
period.
As a general practice , the curriculum used with
these children
5Interview with Roland Levine , Administrative
Assistant to the
Director of Special Education, November 15 ,
1974.
6
Ibid.
6was a "watered-down" version of the regular class curriculum. Sub-
ject matter was taught at a slcwer pace to allcw students to under-
stand the material. Little allowance was made for individual dif-
ferences or interests. Many times students were placed in special
classes on the basis of a "one-shot" psychological evaluation.
Attitudinal Influences on the Children
This isolation from the main student body promoted an attitude
of rejection of the special class student due to their being "dif-
ferent." Cursory rejection was also indicated in the attitude of
the regular class teachers towards these students and their teacher.
Few provisions were made for the pressures that would be encountered
by these children in coping with the demands of society outside
of
the school environment. The only exception to this was an
occasional
unit taugvt on safety or personal hygiene. A unit on
safety was
sonetimes taught wiUi no application of functional
experience in an
outside setting.
Practices such as these were found in Worcester and
were
prevalent throughout the United States at this
period of time.
According to one expert, current practices in
regard to curriculum
and method fell into three major areas:
(1) 'Holding actions' which try to
exert a minimum
of achievement and performance demands
while
waiting for therapy or the coming of age
to
deal with the disturbance.
(2) A quasi-therapeutic approach
in which the
educational process is seen as priman v
peutic in aim.
7(3) The focus is on education and academic achieve-
ment rather than on therapy.
7
Attention to personal satisfaction or individual adjustment in the
school setting was seldom a consideration in special classes.
One important point involves the limitations placed on social
acceptance of these students by their peers by pursuing this policy
of separation of class . There was a widespread belief that special
students would have a much lcwer self-concept of their cwn abilities
when placed in a regular class. This conclusion is not justified.
According to a study done by Rucker, Hcwe and Snider, the retarded
overestimated their social position, but, as a group, considered
,
t
themselves to be o^ average social acceptance rather than being the
•
'
g
’stars’ of their regular classes.”
There was* additional evidence that inclusion into a regular
class setting at an earlier age would eliminate some of the
problems
of peer rejection. This early placement would also alleviate the
tendency to label and categorize on the part of the regular
students.
One of the better research studies provided positive data
on atti-
tudinal changes in the perceptions of normal children
towards
handicapped children. It documented in its conclusions
that "normal
7
H C Quay, "Sour Basic Considerations in the
Education of the
Emotionally Disturbed,” Educating Emotionally
^tur^ed Children,
H. Dupont, ed. (Holt, Rinehart and Winston, 1969),
p. 84.
8
Chauncy N. Rucker, Clifford E. Hcwe, Bill
Sn
^
de
^’
’.
,The
M
Participation of Retarded Children in Junior
High Academic and Non-
AcademicRegular Classes," Exceptional Children,
April,
p. 621.
8children's attitudes were more positive towards the handicapped
child when integration takes place before grade four and that girls
9
are more receptive towards integration than beys."
A student who has a negative self-imge almost always performs
in a manner leading to the fulfillment of the negative image. A
positive self-image may lead to either successful attempts in learn-
ing or, at least, a neutral rather than adverse effect being
generated within the student in the learning process. The isolation
of the special class provided an atmosphere which enhanced a negative
self-concept. Integration within a regular class promoted a more
positive self—concept within the student which led to educational
success
.
Teacher Attitudes
Another allied facet of this problem lies in the level of
acceptance and the attitudes of the regular class teachers
toward
these special needs students. The level of acceptance
was a reflec-
tion of the attitudes toward special class teachers in
1969. In
Worcester, the teachers of special classes were paid a
five-hundred
dollar stipend in addition to their regular yearly
salary. This
additional income was a major deterrent to establishing any
coopera-
tion between the regular school staff and
the special class teacher.
9 t-> • _i_ _,n !>r,h,qnpps in Children's Attitudes
Toward^th^Fhysically^lidicapped 5
'
'
Exceptional Ouldren, Novenber.
1972.
9The prevailing attitude of the regular staff was that the
special class teacher had to accept this position due to a lack of
ability or interest in teaching. Many teachers saw the special
payment as an incentive to deal with problem children. This extra
money created some problems in a mutual attempt at understanding
children's problems or cooperation between the two groups. Some
teachers attempted to send their discipline problems into the
special class as a way of preventing potential trouble from these
students
.
These attitudes of the professional staff permeated the remain-
der of the school population. They saw the special class as a
mysterious and threatening entity apart from the regular school
structure. The reaction of the administration towards the special
class was extensive policies of further isolation. Movement
of
special class students was scheduled during the periods
other
children were in class. This surreptitious movement served
to
heighten the mystery surrounding the special class.
It also pre-
vented any learning incidents of either a positive
or negative
nature
,
which might occur through interactions with the
regular
students
.
Most of the procedures regarding the
education of special
students in Worcester in 1969 were based on
decision making of
> administration and staff regarding the needs
of these children.
These decisions to include these
students in a special class were
individual basis by the principal without
consulting with
made on an
10
either the children or their parents. The change was made and a
letter was sent to the parents indicating the change.
The basic concepts involved in the isolation of special classes
seemed to serve the needs of teachers and administrators rather than
the special needs of the children. In a 1968 article by
Floyd M. Dunn, he states:
i
Regular teachers and administrators have sincerely felt
they were doing these pupils a favor by removing them
from the pressures of an unrealistic and inappropriate
program of studies . Special educators have also fully
believed that the children involved would make greater
progress in special schools and classes. Hcwever, the
overwhelming evidence is that our present and past
practices have their major justification in removing
pressures on regular teachers and pupils , at the
expense of the socio-culturally deprived slew learning
pupils themselves .
^
By removing the excuses for not teaching these children progress
can be made towards providing them with the equal educational oppor-
tunity that they are entitled to by law.
The Change Process
As a result of the passage of the Bartley-Daly Bill
(House
Bill 766), Worcester made plans to provide a smooth
transition of
the Bill in 19 72. One provision of the Bill
provides for the inclu-
sion of individuals with special needs in the
regular class setting
The periods of time for regular class placement
varies from twenty-
five percent of the school day to one-hundred
percent of the day
^Reginald L. Jones
Education in Transition
and Donald L. MacMillan, eds., Special
(Boston: Allyn and Bacon, Inc., 1974), P-
6 .
11
according to their individual abilities. The Bill encompasses an
age range of from three to twenty-one years necessitating pre-school
diagnosis, planning, and program changes within the school system.
House Bill 766 mandated that integrative changes be made in the
structure of the special classes in Massachusetts by
September 1, 19 74. Under the direction of Mr. James Underwood,
Director of Special Education, specific school sites and teachers
were chosen to begin the partial integration of these special class
students into the regular class setting.
Problems arose, solutions were proposed and mistakes were made,
often at the expense of the students the Bill was designed to help.
The Bill did not seem to be able to satisfy all of the people
involved. For many of the teachers , the Bill was seen as a direct
threat to the autonony of their classrooms. Many reacted by refus-
ing to include the students in their classes. Others allowed the
students into the class, placed them at the back of the room, and
ignored them. For others , support from the special class teacher
was minimal or non-existent.
For sone special class teachers , mainstreaming was an oppor-
tunity for retaliation for their years of isolation with
the
problem children in the school. For other special
class teachers
,
mainstreaming posed the threat of losing their class to
the unJhcwn
environment of a resource room.
Reasons for refusal to integrate ranged from
the disruptive
behavior of the students and their inability to
learn to the
12
contention that these students would detract from the amount of tirre
the teacher could spend with the more capable students. The under-
lying reason for rejection of these students was probably fear
based on ignorance of physically handicapped children. This fear
was seldom stated, but most teachers of regular classes did not knew
how to begin to teach these children. These teachers were prone to
believe in all of the myths about retarded and handicapped children;
namely, that you can tell a retarded child by their appearance or a
handicapped child by his inability to function in a regular class
setting.
Few teachers had the training to cope with the problems of
special students. Further, few regular class teachers changed their
teaching methods
,
which had worked well with regular students , and
assured the responsibility of teaching these special needs students.
From a realistic point of view , these teachers and special
class teachers were fearful of the prooess of changing their own
attitudes towards preconceived variances in other human beings.
According to one commentator.
General education is expected to allcw for the meaning-
ful inclusion and appreciation of ethnic, racial,,
sexual, physical, and ability variations without
judg-
irent about which course or method of study is more
desirable. Individual differences are not to be .
viewed as deviations from the norm but as the
basis on
which the content and methods of a school curricula
are
to be built .
H
11
Flor'ence Christoplos, "Keeping Exceptional
Children in
Regular Classes," Exceptional Children ,
April, 1973, p. 569.
13
This individualization of instruction concept created a dilemma.
How can a philosophy of education for all youngsters be espoused and
still retain limits on who shall be taught? Some administrators and
educators resistant to change are still seeking ways to circumvent
the implementation of this law. Enough resistance has been generated
to enlist the aid of parents of average children and some individual
school administrators to question the efficacy of the placement ot
the child with special needs in regular classes.
On the basis of the available evidence obtained on the Worcester
Schools and their attempt at integration from 19 72 to 19 74, two
facts emerged with consistency:
Cl) A sincere attempt was being made by most adminis-
trators and teachers to facilitate the movement
of these youngsters back into the mainstream of
the educational system and provide for their
individual needs.
(2) The period of time (two years) between the pas-
sage of House Bill 766 and its implementation
in Worcester was not sufficient to resolve all
^ 12
of the problems.
One of the issues to be explored was the
attitudes of teachers
toward problems in the educational process of
the school. This
12Personal observations and conversations with
administrators
and staffer* over the two-year period who were involved
in the
implementation process
.
14
attitudinal survey indicated their feelings of responsibility for
the education of all children as well as their acceptance of the
basic tenets of House Bill 766. As one contemporary educator has
noted, "Perhaps the key figure in the entire educational process is
the teacher. Good teachers can work miracles with children coming
from any background; poor or uninterested teachers never seem to
13
succeed, even with children of good backgrounds."
Much progress has been made in Worcester in 19 72 and 1973 to
eliminate some of the basic obstacles to complete compliance with
House Bill 766. One problem would have prevented any cooperation
between the regular class teacher and the special class teacher.
In 1970
,
at the request of the Director of Special Education, the
stipend of five hundred dollars was eliminated. By removing this
monetary barrier, a spirit of mutual cooperation was fostered within
the school faculty.
At the same time, more stringent criteria were proposed in the
hiring of special class teachers. These personnel would be hired on
the basis of their academic background in special education
and their
understanding of the special needs of these children. Prior to
this
,
these teachers were often hired with a background in a
variety of
disciplines. They would then be given a waiver of three
years in
order to complete the State certification requirements
(twelve
13Podger L. Hurley, Poverty and Mental Retardation:
A Causal
Relationship (New York: Random House, 1969), p.
113-
15
semester hours) for a teacher of children with special needs. Today,
teachers are hired on the basis of demonstrated academic competence
in this area prior to beginning teaching careers in the area of
special education.
Positive Program Innovations
Programs have been started in Worcester to provide regular
class teachers with the in-service training programs necessary to an
understanding of the needs of these children. These programs will
also promote an awareness of the necessity to provide for the educa-
tion of all children regardless of need. This is not the sole
province of the special class teacher, but must involve the active
cooperation of administrators, principals, and regular classroom
teachers
.
During the past ten years, many leaders in the special
education movement have enunciated the need for
greater 'normalization' in the education of the handi-
capped pupil while many generic elementary and
secondary school educators have advocated the special
class or segregated approach to serving children with
special needs. ^
This advocacy of two distinct approaches at variance with
each other
serves to compound the problem of providing the best
educational
milieu for these children.
Many sincere special educators have been lured by
regular educators into believing special education
could be the educational haven for the school
s lame,
14John W. Melcher , "Sonne Questions From A School
Administrator,"
Exceptional Children , March, 1972, p. 547.
16
the halt, and the abandoned. More crudely put
,
seme
special educators say special education has become the
’garbage can’ of the American schools. 15
Flexible scheduling for special classes was uncommon in 1969.
Scheduling of these students was set up to promote the prooess of
total isolation. At this time, freedom of scheduling opens the
doors to a variety of school settings which were closed to a child
with special needs . Administrators are becoming aware of the
necessity of providing a variety of educational experiences to meet
the needs of all students. Individual interests are being allowed
and provided for in many special areas. These same administrators
became cognizant of the fact that if integration is to take place
with any degree of sucoess, it must be started early in the child’s
academic career.
One of the mast important aspects of integration involves the
mobility of these students within their community. Acceptance by
the community is contingent upon their being placed in specific
job sites and work experience training. Many of the programs that
have been provided to these students outside of the school will allow
them to secure the training needed to adjust to functioning as pro-
ductive adults within the conmunity . In pursuing this goal m
Worcester, an arrangement has beenjnade to use the facilities of
Boys and Girls Trade High School to provide training
in special
areas of interest. This eliminated what some
critics say was a lack
17
of realistic preparation for life provided in the special class.
This program will provide for the eventual assimilation of these
students as contributing members of our society.
One of the main areas of concern in previous years was the
availability of supportive services in providing the individual
attention needed for working with a variety of handicaps. Chapter
766 lists a number of support personnel which should be available,
such as psychologists
,
psychiatrists
,
physicians
,
speech therapists
,
teachers of the deaf and blind, physical therapists, and a variety
of other ancillary personnel. According to Mr. Underwood, "there is
no lack of types of personnel. There may be a lack of numbers for
needs that are going to arise but we feel there is no lack of types
16
of support personnel."
Even today, however, many of these personnel are available on
a part-tine basis or have unrealistic work loads. An example of
this would be one psychiatrist available on a part-time schedule for
the entire system.
Parental involvenent in existing programs provides another area
of concern. Prior to 19 70 , there was little parent input in
Worcester into programs for the special class youngster. Many
parents suffered guilt complexes over having had a retarded or
^Interview with James Underwood, Director of Special Education,
September 24, 1974.
18
physically handicapped youngster. 17 School authorities did not pro-
vide much support or encouragement to the parents. In 1974, a more
P°siti-Ve attitude prevails towards the enlightenment of parents con-
cerning their handicapped children. School psychologists and school
adjustment counselors try to assist parents in understanding both
tioe strengths and weaknesses of their children. They also provide
programs to insure a maximum opportunity for sucoess for the
children.
Through an involvement with Core Evaluation Teams
,
parents have
an opportunity to assist in choosing a program which best fits the
individual needs of their children. The parents often have to be
counseled to accept the positive aspects of these programs and mold
their child’s future attitudes tcwards his handicap. One parental
counselor has indicated,
The frightened uncertainty concerning the handicapped
experienced by the parents may sometimes cause them
to act in ways detrimental to the child's welfare.
They are ol len concerned about community disapproval
and embarrassed by tire social stigma; therefore, they
often make fuzzy explanation about the child's
problem.
Summary
In keeping with this philosophy of community involvement,
17
Robert M. Allen and Arnold D. Cortazzo, Psychosocial and
Educational Aspects and Problems of Mental Retardation (Springfield
,
Illinois':' Charles C. Thomas, Publishers, 1970), pp. 83-85
.
18Harold D. Love, Parental Attitudes Tcward Exceptional
Children (Springfield, Illinois: Charles C. Thomas , Publishers,
1970)
pV 40 .
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Chapter 766 has begun the process of providing for the education of
all children, regardless of handicap, throughout the Conmonwealth
.
The Worcester Public School System has been working towards this
goal since 1972. An attempt has been rade to chronicle its success
or failure during that period of time. In doing this, the State of
Massachusetts has taken the lead in mandating these new laws using
the best available research.
Most experts new agree that the local community is the
best place for treatment, training and education. This
places even greater emphasis on the responsibility of
communities and counties to provide the necessary pro-
grams and facilities.
Many communities have begun to recognize this responsi-
bility. People from all walks of life have begun to
shew an increasing awareness and concern about mental
retardation. In numerous communities, individual
people, organizations and private agencies have volun-
tarily initiated programs to help the mentally retarded.
They have recognized the public's responsibility. This
increasing public awareness and concern has also led to
enabling legislation and has placed some responsibilities
related to mental retardation with government departments
and agencies at all levels : national
,
state and local
.
However, in almost all of these programs the major
responsibility for analyzing local needs and planning
and implementing programs to meet these needs rests
with the local people.-19
One of the most important aspects in becoming involved in the
educational process in Worcester or in other cities is the capability
of the individual student. He must learn to cope with schools and
oommunity, as well as learn interaction with his own peer groups.
James C. Mainord and Harold D. Love, Teaching Educable
Mentally Retarded Children Methods and Materials (Springfield,
Illinois: Charles C. Thomas , Publishers , 1973T, pp. 24-25.
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Each individual varies in his ability to learn and develop into a
productive member of society.
The following charts (Figure I and Figure II) will indicate
"the numbers of students
,
teachers
,
and financial expenditures used
to provide services to all children with special needs in the
Worcester Public School System. 20
The first chart (Figure I) indicates the increase in both the
numbers of students served and the teachers performing these
services. In 1969
,
the teachers would be almost all special class
teachers. By 1972
,
teachers were hired to perform specific services
such as teaching hearing, impaired or blind children, children with
learning disabilities, and physically handicapped children.
The second chart (Figure II) provides an overview of financial
expenditures over the six-year period based on state reimbursement
figures. The chart also indicates the fact that although costs
have been increasing, more children have been served and the per
pupil costs have gone down.
20
Material taken from the Annual Reports of the Superintendent,
1969-1973, Worcester Public Schools, and the 1974 Budget for the
Department of Special Education.
I
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The progress made in the last two years should be continued in
the future. This could be done through providing in-service training,
innovative programming, adequate funding, and administrative guidance.
The previous two years indicated Worcester's willingness to change
and grow. Worcester can look forward to a continuance of positive
and enlightened educational policy making in the future.
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CHAPTER II
PLACEMENT PROCEDURES
—PAST AND PRESENT
During the period prior to 1972, in the Worcester Public
Schools students were referred to the special class in the following
manner. The procedure was initiated by the classroom teacher who
requested a psychometric evaluation be made on the child by the
school psychologist. This request was channeled throu^r the office
of the school principal and an appointment for administration of the
test was made. This request was made on the basis of one teacher's
observation that a child was having difficulty in his or her class-
room. The nature of this difficulty enconpassed the inability of
a child to keep abreast of classwork in comparison with the remainder
"t-h® class and referrals were also made on the basis of discipline
or social behavioral problems.
The test was administered by the school psychologist who
doubled as the school guidance counselor in some cases. The
assistant principal or a faculty member in many schools possessed
a testing certificate and sometimes administered the test. The
general policy in Worcester was to assign the testing to an
individual who had completed the requirements for a school psycholo-
gist certificate. The test administered in the Worcester Public
Schools was the Stanford-Binet Test of Individual Intelligence.
After obtaining a test result
,
the psychologist would notify
25
the principal and the referring teacher of the test results. The
I.Q. was computed by comparing C.A. (Chronological Age) and M.A.
(Mental Age) using a scale provided at the back of the testing
manual. In Massachusetts, at the time, an I.Q. score of 79 or
less on the Binet or WICS scale made a child a potential candidate
for relegation to the special class. After a finding, a letter
would be sent home to the parents recommending plaoenent in
the special class . This letter was drafted by former directors of
Hie Department of Special Education. A form letter was sent out to
the parents "so that they were fully informed and the placement was
made. 1,1
The letter indicated that this placement would provide the best
possible educational program to meet the individual needs of the
child. An alternative to special class placement was rarely, if
ever, suggested so that parental resistance would be minimized. If
the parents concurred with the judgment of the school concerning
placement, the child was placed in the special class. One intelli-
gence assessment was all that was required to remove a child from
the regular classroom, and with parental permission, parents seldom
questioned the judgment of the school, placed in a special class.
There was no built-in procedure for providing a supplementary
assessment at this time. A second evaluation was done only if the
'"Interview with James Underwood, Director of Special Education,
Worcester Public School System, September 24, 1974.
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parents specifically requested it and most were not made aware of
this option. A few parents would avail themselves of an outside
evaluation such as a psychiatric examination, but must would concur
with the results of the test administered by the school.
State Department Procedures Vs. School Department Procedures
The State Department of Education and the State Department of
Mental Health in Massachusetts at this tine required that twelve
forms be completed during the evaluation of the child. (See
Appendix A. ) These included forms documenting that a complete
physical examination be given and evaluated by a qualified physician
and a separate evaluation be written by the school nurse. In dis-
cussing this procedure in my interview with Mr. Underwood, when
asked if the Sped forms were completely verified and documented
2
prior to placing the child, Mr. Underwood responded, "No." These
other evaluations were not done in the interest of saving time and
money in expediting the placement process.
At the tine of the administration of the I.Q. test, an abili-
ties nBasurement could have been done by the tester which may have
indicated physical defects such as language development inade-
quacies . This procedure could have been completed at the termina-
tion of the test and provided some indication of a problem other
than lack of mental development according to a standardized norm.
2
Ibid.
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(See Appendix B.) An evaluation of this type could have pointed out
essential problems not related to test results. More significantly,
this evaluation could provide a positive approach through program
changes specifically geared to an individual's capabilities. This
would encourage any potential for success in school tasks that the
individual might possess.
For most children, failure to achieve on the test meant place-
ment in a special class which became permanent due to the fact that
a re-assessment was not done in many cases. At the age of sixteen,
the student was encouraged to quit school and find a job geared to
his or her abilities. A minimum amount of assistance was provided
in placing these students in the work force and the student was
seldom retested again on an individual basis later in their academic
career. According to one commentator,
The assessment of educational potential has been left
to the school psychologist who generally administers
—
in an hour or so—a psychometric battery, at best
consisting of individual tests of intelligence,
achievement, and social and personal adjustment. Again,
the purpose has been to find out what is wrong with the
child in order to label him and thus make him eligible
for special education services. In large measure this
has resulted in digging the educational graves of many
racially and/or economically disadvantaged children by
using a WICS or Binet I.Q. score to justify the label
'mentally retarded.
'
3
The use of an I.Q. test score to justify placement in special
classes has been utilized in a number of other school systems, such
3Reginald L. Jones and Donald L. MacMillan, eds., Special
Education in Transition (Boston: Allyn and Bacon, Inc., 1974),
pT ST
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as Boston and San Diego which have recently had their placenent pro-
cedures questioned. A noted philosopher has questioned the use of
I.Q. tests in such cases:
At ths same time, most individual tests of intelligence
evidence extremely poor standardization on culturally
differed populations. Only the Wechsler Adult Intelli-
gence Scale (Wechsler, 1955), among the major individual
tests, is standardized on a non-white population. What
this lack of appropriate standardization leads to are
those somewhat ironic studies which indicate that cul-
turally different children may be diagnosed as 'retarded'
on one test and score in normal ranges on others
(Shatwell
,
1945, and Webb, 1963). 4
The validity of these tests over the last few years have been
questioned. These would include court cases such as
:
(1) Diana v. State Board of Education C-70-37 RFP,
District Court for Northern California (February,
19 70).
(2) Wisconsin v. Constantineau, 39 U.S.L.W. 4128
(January 19, 19 71).
(3) Covarrulias v. San Diego Unified School District,
70-394 Texas Reports (February, 1971).
5
These cases and others have caused a dramatic change in methods used
to place a child in a special class on the basis of an I.Q. score.
These changes have provoked a number of questions that have been
raised concerning methods and procedures used for removing a child
from the regular class structure.
^Edward James Kelly, Philosophical Perspectives in Special
Education (Columbus, Ohio: Charles E. Merrill Publishing Company
,
1971), p. 29.
^Reginald L. Jones and Donald L. MacMillan, eds., Special
Education in Transition (Boston: Allyn and Bacon, Inc. , 1974)
,
^T3T. ~
29
Qualifications and Competencies of Testers
Another area which needs to be mentioned is the competency of
the tester who administers the Binet and the Wechsler Intelligence
Tests.
Examinations of the competence of the examiner and
his ability to administer the test and determine by
measurement the child's ability is necessary. In
Connecticut, the qualifications can be completed by
anyone holding a B.A. or B.S. degree and completing
six semester hours of administration techniques of the
Stanford-Binet. This is one reason why the Stanford-
Binet is so widely used by public schools.
^
School systems make no provision to guard against possible bias
on the part of the examiner. This practice often prevents an objec-
tive evaluation from being made. The results of the evaluation
would, therefore, be invalid. This data would lead to an erroneous
placement in the special class with little recourse for a reevalua-
tion of the particular student.
The examiner may be biased before testing is started,
since he has been permitted to study the cumulative
folder of the student, which contains comments and
recommendations of past performance for teachers. The
principal and present teacher usually complete forms
which describe emotional and intellectual performance
of the child. These determinants are bound to be
negative statements if the teacher wants the child out
of the classroom. The examiner's limited experience
and qualifications may render an attitude of prejudice
against the child prior to the examination.
6John P. Delaney, "Special Education for Inner-City Schools"
(Ed.D. Dissertation, University of Massachusetts , June, 1971),
p. 19
.
7
Ibid.
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In Massachusetts, the successful conpletion of a three-senester
hour course requiring the administration of thirty tests on various
age levels was sufficient to qualify an individual as a Binet
tester. Some students may have been misplaced as a result of inade-
quate testing or superficial placement procedures.
One of the most damaging outcomes of this misplacement occurs
when the child is labeled "mentally retarded." According to one
article on the debilitating effects of labeling,
When students are grouped and labeled according to some
characteristics believed to relate to their ability to
profit from education, that label becomes an explana-
tion for their behavior. Such easy access to explana-
tions for failure can serve to reduce efforts for
improved educational practices .
®
This process of placement, categorizing and labeling, tends to lower
the student’s self-concept and limit his ability to perform in an
academic setting. This causes many of these students to function
as "school-day" retardates. These "school-day" retardates would
involve those individuals categorized as retarded while a part of the
educational process. These individuals would not be considered as
being retarded when involved with society outside the school struc-
ture in their hone, neighborhood or job situations.
This restriction limits their chances to lead normal, well-
adjusted lives. One researcher has indicated,
8
George R. Taylor, "Special Education at the Crossroad: Class
Placement for the EMR," Mental Retardation, April, 1973, p. 31.
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More effective tools and new criteria to Treasure the
characteristics of retarded pupils must be developed,
emphasizing needs and characteristics
,
rather than
placement. The curriculum for the mentally retarded
would be based upon realistic goals and approaches,
these approaches in turn should be formulated on thebasis of needs, capacities and interests
.
9
Placenent should not be based on the results of I.Q. tests alone
but should include an assessment of family background, school history
and overall social competency. There is a definite need to revise
teacher training, methods of instruction, curriculum materials, as
well as placement procedures in providing for the education of the
child with special needs.
Placement of these children should take place in grades one
and two for a program to provide optimum educational opportunity
for the children with special needs. After the child has reached
the level of grade three, there is a tendency for problems to arise.
These problems as a general rule relate to the rejection of the
child by his peers. Children in the pre-school and early school
years have a greater level of acceptance of the handicapped child.
%
Adjustment Classes
Classes were set up in Worcester after World War II to handle
the student who fell into the grey area between the regular class
and the special class. These classes were designed to handle stu-
dents with a variety of emotional and discipline problems. The
9
Ibid.
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criteria for relegation to this class was the vague phrase of "anti-
social" behavior.
Students were sent to this class if they failed to progress at
a satisfactory rate within the regular class structure. This lack
of progression led to the student having to repeat the grade. A
request for an I.Q. evaluation would be made and if the score was
below 79, the student would go into the special class. Some stu-
dents, hcwever
,
did not fall into this convenient category and they
might have to repeat that grade a second tine. This repetition of
grades created psychological and social problems for these students.
For instance, a student in Grade Five might fail at age
eleven to progress to Grade Six. He would then repeat Grade Five
making him twelve years old. His age would indicate placement in
Grade Seven. If this happened twice, he was considered a candidate
for the adjustment class. At this point in time, emotional problems
would surface, usually manifesting themselves in rebellious behavior.
This anti-social behavior would provide the rationale for placement
in the adjustment class. The student would remain in this class
until sixteen years of age . State law stipulated that a student
oould then quit school.
This solved the problem for the school system and the student
was encouraged to quit school. These adjustment classes did nothing
rrore than provide a "holding area" for these children until they
were old enough to terminate their education. Adjustment classes
in the Worcester Public School System were discontinued in
1966.
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This prefaced the need for changes to be made in the program for
special education in Worcester. Questions were raised concerning
the efficacy of the special education curriculum and its effect on
special needs children enrolled in this program.
Processes for Positive Change
Chapter 766 caused some dramatic changes in methods of ireeting
these individual needs after its inplementation in Worcester in
19 72. One of the basic provisions of the Bill was the establishment
of Core Evaluation Teams to evaluate these children and set up
viable educational programs to meet their individual needs. These
shall consist of
:
313.0 Evaluation: CET's; Conposition. For each
individual full core evaluation, the follow-
ing persons shall be members of a CET.
313.1 A chairperson, who shall be a person with sub-
stantial training and experience in one or
more areas of special education.
313.2 A registered nurse holding an earned
baccalaureate or higher degree, or an MWS
social worker or a certified school guidance
or adjustment counselor.
313.3 A certified psychologist or one licensed to
practice in Massachusetts.
A physician, who is licensed to practice in
Massachusetts or in another state having
comparable or higher licensing requirements
,
provided, however, that the physician's report
may be presented by a designee of such
physician. Such designee shall be a person
other than one of the other members of the CET.
313.4
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313.5 A certified teacher who has recently had or
currently has the child in a classroom or
other teaching situation.
313.6 An administrative representative of the local
school department.
313.7 A parent of the child, unless the CET chair-
person, in consultation with the other mefibers
of the CET, determines that the presence of
such parent will not be in the best interest
of the child.
313.8 The teacher who will be primarily responsible
for teaching the child as soon as the identity
of such teacher is known.
313.9 The primary person, if any, who will be assist-
ing the teacher described in paragraph 313.8
in implementing the child’s educational plan
as soon as the identity of such person is
known
.
This evaluation would also include any specialists who nay be needed.
These specialists may provide supplementary information concerning
physical capabilities
,
learning disabilities or psychiatric limita-
tions to the Core Evaluation Team.
The approach that has been used in Worcester is the appointment
of four Core Evaluation Team chairmen under the direct supervision
of the Assistant Director of Special Education and Administrative
Operations. Two distinct divisions are used in Worcester for the
evaluation and placement of children with special needs the
Department of Special Education and the Department of Public Health.
^The Commonwealth of Massachusetts, Department of Education,
"Proposed Regulations for the Implementation of Chapter 766 of the
Act of 1972: The Comprehensive Special Education Law,"
February 14, 1974.
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A definitive study is made of the child in terms of testing, hone
visitations and provision of background information for the
establishment of the Core Evaluation Team.
Included in the core to provide insight into any academic pro-
grams the student participates in is the classroom teacher. This
individual generally is the referring teacher and he or she can act
as a resource person for background information on the strengths
and weaknesses of the youngsters while performing in an academic
setting. The core can consist of from a minimum of six individuals
to the number of experts needed to perform a complete and thorough
evaluation of the students and an assessment of individual needs
relative to social and academic success within the school.
The child is referred by the teacher to the school psycholo-
gist for evaluation and testing for the core. The classroom
teacher, the learning disability teacher, a speech therapist or
any other involved specialist sits in on the initial core evaluation.
The only outside person coming into that initial core in a profes-
sional capacity is the core chairman assigned by the Director of
Special Education. The other additional persons who are always
involved are the parents of the child to be evaluated.
One parent is always required to attend the core and the time
chosen for the core is structured around parental participation.
Core evaluations are being held on weekends and evenings to accommo-
date the parents. The parents are also encouraged to enlist
the
aid of additional supportive personnel such as a lawyer
or an
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advocate from the Office of Children if they so desire. The build-
ign principal is encouraged to participate as an observer but is
not formally involved at the present tine. If special class
placement seems possible, the receiving special class teacher is
also invited to the core evaluation.
One of the basic issues revolves around the decision to invite
or reject certain individuals as participants in the core evalua-
tion. Worcester employs the following procedure in the establish-
ment of a final panel for evaluation. A special education adminis-
trator states
,
The procedure is determined by the fact that in the
process you are allowed three evaluation sessions before
final core
,
and that allows us to iron-out any dis-
crepancies in background information and to try and see
what direction we are going but does not set-up the
placement as a hard fast fact, that's still open.
H
These three evaluation sessions serve to Indicate preliminary direc-
tions for the establishment of the group of evaluators best suited
to an (assessment of the needs of the individual. Approximately five
hundred core evaluations have been done in Worcester between
September of 1974 and January of 19 75 in compliance with Chapter 766.
Changes in Special Education Policies After 1972
State requirements for some of the Sped forms used prior to
1972 have been eliminated. They are Sped 9A, which dealt with
"^Interview with James Underwood, Director of Special Education,
Worcester Public School System, September 24, 1974.
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Intelligence Quotient Chronological Age and Mental Age; Sped 9B,
dealing with social and environmental aspects; and Sped 11A, which
involved placement in a special program other than special class.
(See Appendix A. ) With the exceptions noted, the forms used prior
to 1972 remain substantially the same for 1974. The basic dif-
ference seems to be that the people who were listed on the forms in
the past are new actively enlisted and involved in the placeTrent
procedure
.
Another changing factor has been the establishment in Worcester
of resource rooms and resource room teachers to provide individual
instruction and supportive services for these children with
special needs. These resource areas have been set up in all the
community schools and many of the elementary schools. Both Mill
Swan School and Wawecus Road School serve children with physical
handicaps as well as children with academic problems.
Administrators of special education in Worcester feel that
interaction between divergent groups of children will produce
positive results of benefit to both. This indicates an open-
ended attitude towards changes . One noted educator states
,
It reflects an awareness that a variety of life systems
also exist within classroom situations and implies that
treatment of one system at the expense of others can
produce classroom imbalances analogous to those produced
in nature. Conversely, it implies that a classroom
environment which provides favorable treatment for all
life systems therein will produce positive results
greater than would be obtained if the same treatments
were applied separately to individual groups. Expressed
in more concrete terms, for example, the enrichment of
educational opportunities for both gifted and non-gifted
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children in a classroom will produce greater benefits
to both groups than separate enrichment would offer. 12
In encouraging this (constant) interchange of a system of
resource rooms
,
inter-peer tutoring and supportive services can pro-
vide a better understanding of others and an awareness of life out-
side the school. In an article exploring these aspects, the author
proposes that,
The first critical condition for successful integration
of exceptional children into regular classes is the
use of inter-student tutoring so that (a) teachers will
not be overwhelmed by the variety of children, curricula,
and materials; (b) children will have one to one rela-
tionships in learning experiences
,
a most desirable con-
dition for effective skill mastery; and (c) fostering
cooperative attitudes and mutual and self-respect, a
major educational goal, will be realized and practiced
in the classroom. 13
Worcester has already begun to move toward the establishment of
in-service programs to provide a retraining of the regular class
teacher in coping with the aspects of integration of special needs
youngsters into regular classrooms. This procedure has the added
benefit of making the regular class teacher more aware of the needs
of her own students. Worcester is also using the concepts of dif-
ferentiated staffing, team teaching and open classroom environments
to proirote positive change and mobility of students. This is being
12
Harold D. Love, Educating Exceptional Children in Regular
Classrooms (Springfield, Illinois: Charles C. Thomas, Publisher,
1972), p. 213.
1 Florence Christoplos , "Out of the Classroom—Keeping
Exceptional Children in Regular Classes ," Exceptional Children,
April, 1973, p. 569.
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done in most of the elementary schools in Worcester that have physi-
cal plants that can be structured to meet these innovative changes.
Some of the older school plants do not lend themselves to extensive
changes
.
At the present time in Worcester (beginning in Septenber, 19 73),
six thousand dollars in federal funds had been set aside to provide
for in-service training to assist regular classroom teachers. Some
courses have been provided through a cooperative arrangement with
Worcester State College. A course on the recognition of learning
disabilities is one example of oourse offerings related to the needs
of the classroom teacher.
One area of concern of administrators prior to implementation
was the acceptance or resistance to the concept of "mainstreaming"
by the professional staff in the various schools. House Bill 766
calls for integration of these students from twenty-five to one
hundred percent of the school day. Mr. Underwood stated:
Since the establishment of the regulations of 19 71, we
have fully implemented those regulations in terms of
class sizes. We have begun a highly sophisticated
process of integration of youngsters. In the majority
of cases
,
I would think ninety-five percent of our
programs, we get total acceptance.-^
Some cases require a variety of supportive services that are not
available in the Worcester School System. Arrangements then have to
be made to provide these servioes from outside agencies. Monetary
14
Ibid.
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and time considerations become a factor in providing a total program
and these are worked out on an "as needed" basis. Mr. Underwood has
indicated,
We are not. able to overcome sane of the difficulties, con-
cerns
,
and anxieties of people involved in spite of the
personal efforts of the resouroe room teacher, itinerant
staff, Mr. Levine, assistant director, all of whom
espouse the philosophy that special education must becone
a part of the mainstream. But on the whole, I must say
there has been a positive reception from the administra-
tive staff of building and central administration on this
process and need. 15
Many of the problems which have arisen in implementation of the
law are a direct result of some teachers who resisted changing teach-
ing techniques to meet the individual needs of these students. Sone
of these difficulties have been overcome by careful negotiations
between resource room personnel and regular class teachers. Special
Education administrators and the various school administrators have
designed sophisticated programs structured toward the goal of pro-
viding a higher degree of delivery of services to the individual
with special needs. Professional cooperation and mutual goals for
success between teachers and administrators are necessary to the
successful integration of these students. Positive steps have been
taken to insure the smooth transition of these students back into
the mainstream of school life.
Worcester is now in its third year of total integration at the
primary and secondary level for all levels of special needs
15
Ibid.
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children. The transition process has made it evident that through
honesty and an awareness of potential problems
,
preconceived atti-
tudes of teachers and administrators can be changed to benefit
these children. Through discussion and education of groups of
people, it has been possible to develop a philosophy of acceptance
to change in the education of these children.
This positive movement has been a slow but steady prooess in
regard to the various staffs of the Worcester schools. Some of the
more positive changes which have taken place during the 1972-1973
school year are listed in the Annual Report of the Department of
Special Education (Appendix C) . These changes in educational
policies indicate the progressive attitude of the Worcester School
System towards the successful implementation of Chapter 766.
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CHAPTER III
TEACHER ATTITUDES TOWARD CHAPTER 766
One of "the key issues which needs to be explored is the attitude
of the teachers involved in this change process within a given school
structure. Of paramount importance is the manner in which the
teachers view their role in the overall changes proposed. Their posi-
tive or negative attitudes towards change have been predicted upon
their personal input in establishing these changes. In the words of
one expert, "We should not lightly pass over the fact that the
teacher has little, and more often than not, nothing to say either
about nunbers and diversity of children in the classroom or the time
perspective by which her teaching is governed."^
This lack of understanding of the change process
,
plus the lack
of input from the teachers involved, leads to negative attitudes and
a resistance to the changes proposed. If major elements of a school
staff are hostile, they will find ways to sabotage the change process.
The ideal situation would have planned change strategies building on
the needs of the staff involved toward shared goals and with adequate
support.
Prior to 1972 in the Worcester Public School System, few teachers
of the regular classes had much contact with the special class teachers
1Seymour B. Sarason, The Culture of the School and the Problem
of Change (Boston: Allyn and Bacon, 1971), p. 154.
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whose classrooms, were often isolated from the rest of the faculty by
the location of his or her classroom. A former special class teacher
has stated,
In 1969
,
the special class teacher was seen as someone ful-
filling a need in the sense that he was drawing people
away from the regular class who were troublemakers or so
slow that the regular class teacher could not cope with
them. Because of this
,
the special class teacher had no
professional respect from other teachers. The fact that
he also got a stipend ($500) for his work created a lot
of animosity. Any attempt at integration was considered
an uipossible task by both regular teachers and adminis-
trators . 2
When Chapter 766 was started in Worcester in 1972
,
contact
between the general student body and special class students was minimal.
For example, in Doherty Memorial High School regular and special stu-
dents were effectively separated.
Doherty High is the newest high school in the City of Worcester.
Completed in 1966, Doherty has a student boh/ of approximately one
thousand seven hundred fifty students from a predominantly middle-
class to upper-middle-class backgrounds , and it is located in one of
the more affluent sections of the city. There are two special class-
rooms and four special class teachers among a faculty of one hundred
and twenty teachers and four administrators. The classrooms for the
special classes, now known as resource rooms or learning centers, are
located in a little used corridor of the school. This location pre-
cluded interaction between the regular and special class students.
2
Interview with Roland Levine, Administrative Assistant to the
Director of Special Education, Novenber 8-15, 1974.
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Despite what Mr. Underwood has stated about the willing coopera-
tion between regular class teachers and resource room teachers in
facilitating the implementation of Chapter 766
,
other observers have
noted that it precipitated much dissension and resentment among
faculty members
. This adverse reaction was due to inadequate
planning and lack of communication between resource room personnel and
regular faculty along with poor administrative guidance. Prior to the
opening of school in September, 1972, representatives of the Worcester
Special Education Department held an assembly for the Doherty High
School faculty. Some of the points of the Bartley-Daly Bill were
presented and discussed. There seemed to be some confusion as to how
and when the law would be implemented. The meeting adjourned with
more questions than answers.
The key to a proposal of this type is that regular class
teachers must be prepared for the inclusion of these special needs
children into the regular class for extended periods of time as the
student progresses in academic and special areas. This preparation
process necessitates a spirit of cooperation and awareness of the
needs of the children between resource room teacher and the regular
class teacher. One educator has questioned,
What will be the regular classroom teacher's reaction?
This will likely depend on the severity of a particular
child's handicap, the regular classroom teacher's per-
ception of her ability to accommodate his handicap, and
Conversations with faculty at Doherty Memorial Higi School,
1972-1973 .
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her receptivity to external assistance. These aspects
of course, do not even touch on the personal characteris-
tics of the two teachers. Without question, the resourcp-
room^ teacher must relate well to others, inspire their
confidence, and enjoy interpersonal relationships
.
4
In Worcester, rather than involve the classroom teacher in
decision-making processes
,
administrators implenented the procedure
without establishing a spirit of cooperation between the resource room
and regular class teacher. The response to any question by regular
class teachers was that, "it was the law." This response caused much
resentment and a hardening of attitudes on the part of the regular
class teachers toward the new law.
Some of the teachers at Doherty refused to accept any special
needs students without supportive services being provided by the
special class teachers. Others felt that certain disciplines were
being favored, such as foreign language and advanced math and science.
Still other teachers saw it as a form of administrative punishment for
past questioning of administrative policies. Some of these questions
and problems could possibly have been alleviated by consultations with
the teachers and an explanation of the changes expected to clarify the
process. Any effort to revise student population and curriculum
requires the understanding of teachers and administrators or it will
fall short of expectations.
4
Harold W. Heller, "The Resource Room: A Mere Change or Real
Opportunity for the Handicapped?" The Journal of Special Education ,
6 : 4 : 372- 373
,
1972 .
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Preparation of the Survey Questionnaire
This study devised an evaluative instrument to gauge the atti-
tudes of teachers and their level of acceptance towards the implenen-
tation of House Bill 766. A comprehensive questionnaire was compiled
for distribution to the faculty of representative schools within the
Worcester School District. The questionnaire was designed to measure
the acceptance or resistance of individual facultv members within the
chosen schools and to provide some insight into directions to be
taken in the future training of teachers in this area. Promotion of
a series of in-service seminars would be one direction for positive
change. Some experts have noted that, "Participation in in-service
seminars apparently produced changes in teaching behavior and willing-
ness of the teachers to apply what they had learned."^ The question-
naire was prepared with the technical assistance of a panel of experts
0from the University of Massachusetts School of Education. The
questionnaire was designed to solicit information from teachers con-
cerning the changes implemented under Chapter 766. Six sections
elicited attitudinal responses from these teachers on changes perceived
^Robert H. Bradfield, Josephine Brown, et al. , "The Special Child
in the Regular Classroom," Exceptional Children , February, 1973,
p. 390.
6
This panel consisted of Dr. Byrd L. Jones, Professor of Urban
Education; Mr. John Williams, Project Director, Division of Special
Education; Ms. Jane Miller, Staff Assistant, Division of Special
Education; and Mr. Gregory Johnson, Academic Coordinator in Urban
Education.
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within their respective school buildings and their positive or nega-
tive reactions to these changes.
Two schools were chosen as being representative of inner-city
schools involved in the education of children with special needs.
The faculty of these schools encompassed a cross-section of experience
ranging from the beginning teacher to over twenty years of background
in the educational field. Belmont Street Community School and Elm
Park Community School were selected as meeting this representative
criteria. Both schools had large (over five hundred) student enroll-
ments in comparison to older elementary schools in the city. They
both had diverse faculty representation covering a variety of back-
grounds and subjects taught.
Belmont Street and Elm Park were characterized by active com-
munity involvement in their programs . They both had resource rooms
,
resource room teachers and a representative number of special needs
students. Belmont Street and Elm Park schools both had established
new, innovative programs over the years of their existence, which
seemsd to indicate a faculty and administrative staff amenable to
change. These programs included open classrooms, differentiated
staffing, food programs for elderly residents of the neighborhoods,
as well as provisions for special needs students.
The Survey Questionnaire
This questionnaire was designed to encompass six specific sec-
tions of questions to indicate a comparison of responses between
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individual faculty members as well as between the two schools. These
sections were broken down into their groupings in the survey filled
out by the participants.
The initial section, which was separate from the main bod/ of
the questionnaire
,
was included to indicate teaching experience
,
educational background, grade level and subject(s) taugjit, sex and
other personal data. The purpose of this section would indicate any
correlation between years of experience and negative response or
resistance to Change; i.e., in this case, implementation of House
Bill 766. This section of the questionnaire should also indicate
other variables promoting resistance to these changes on an individual
basis.
The second section begins the main body of the questionnaire.
Questions 1 through 4 were designed to gauge the attitudes of the
teachers in the two schools towards their students, and their profes-
sional colleagues in relationship to the implementation of House
Bill 766. It will indicate attitudes, positive, negative or neutral,
towards these changes in their respective schools.
The third section of the questionnaire includes Questions
5 through 8, and it was designed to elicit responses concerning the
use of a resource room as a device for providing positive educational
change in this regard. Both schools possess and use a well-staffed
and well-equipped resource room as a means of promoting the process
of integration.
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An attempt was made in the fourth section (Questions 9
through 12) to explore the attitudes of teachers and administrators
tcwards parental involvement in the educational process. This section
was also designed to indicate the reception supportive personnel would
have in assisting in the integrative process and the need for percep-
tive regular class teachers to be aware of and seek assistance in
handling potential problems in their classes.
Questions 13 through 17 were designed to assess the level of
positive or negative responses from teachers about the inclusion of
these students into their classrooms. The questions also attempt to
gauge the respondent’s attitudes toward the basic philosophy of
Chapter 766. This philosophy seeks an equal educational opportunity
for all children, regardless of handicap. This section will try to
indicate how the inherent bias and prejudices of some teachers
towards these special needs students can acrt as a deterrent to a pro-
ductive teaching and educational experience.
The final section includes Questions 18 through 25 to indicate
the amount of cooperation that exists between administrators and
teachers in the implementation of Chapter 766. An attempt was made
in the last section to probe the feelings of teachers toward the sup-
port and facilities available to them within the school plant. This
would include parental support, administrative assistance and other
related factors such as materials, flexibility of scheduling, mutual
cooperation and the observed attitudes of the student body tcwards the
educational experience of their school.
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Administration of the Questionnaire
Prior to the administration of the questionnaire
,
a meeting was
held with Ms. Eleanor Looney, Principal of Belmcnt Street Community
School, and Mr. Charles Burack, Principal of the Elm Park Conmunity
School, in Worcester, Massachusetts on Septenber 10
,
1974. The pur-
pose of this meeting was to familiarize these two administrators with
the content of the questionnaire and the purpose behind the survey.
The purpose of the questionnaire was to ascertain the level of
acceptance or rejection between and within the faculty of the two
schools of House Bill 766.
The items in the survey were explained and any questions were
answered concerning reasons for specific statements. Both principals
were satisfied with the questionnaire as presented and no changes
were required. Ms. Looney and Mr. Burack proposed that the question-
naire be administered at the first release time date on
September 17, 1974. These dates are set aside in Worcester on a
monthly basis for administrative business to be presented to the
entire faculty.
The two principals further suggested that thev personally admin-
ister the survey to the faculty to promote greater cooperation in
responding to the statements. They both felt that the faculty would
be more receptive to taking the directions from someone they were
familiar with in a professional capacity. The directions for adminis-
tration of the questionnaire were covered with both principals prior
to their administration of the survey to their respective faculties.
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Ms. Looney requested that a copy of the results of the question-
naire be sent to the school upon completion of the data. In the past,
a number of studies had been done at the school and no feedback of
the results of these studies had been made to provide the faculty
with strategies for change. Thus, the faculty was left without
information for promoting effective change. Upon completion of the
analysis of the data, a copy of the results of the questionnaire was
sent to both schools.
This questionnaire oontained a breakdown of the responses
between the two schools in the following areas. An indication of the
results of the educational background was given. The percent of
responses was given for both schools. These were broken down into
five areas: (a) Strongly Agree; (b) Agree; (c) Neutral; (d) Disagree;
and (e) Strongly Disagree.
The number of people responding to the statements in each of the
two schools was also given. The educational level was indicated by
percentage according to whether the respondent was on the Bachelor’s
Degree, Master’s Degree or had completed work beyond the Master's
Degree indicated by Master's Plus. A further breakdown was given
according to the sex of the respondents by percentages. These
results of the survey are contained in the next section.
Both principals were questioned as to faculty response after
the return of the results. Ms. Looney and Mr. Burack indicated that
their respective faculties were pleased to receive this type of
feedback from a study. The policy of indicating results of a survey
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in which they had participated seemed to promote good norale. Both
principals were provided with the hope for the successful implemsnta-
tion of House Bill 766 by the positive responses of the faculties in
their respective schools.
This questionnaire will provide some indication of the concerns
and changes which have taken place in the attitudes of teachers and
administrators since the implementation of Chapter 766 into the
Worcester Public School System in Septenber of 1972. It is hoped
that the use of these two representative schools will provide a suf-
ficient cross-section of responses to indicate the attitudes of
teachers and administrators throughout the system towards the Bill.
Due to Imitations of time and money, it was not possible to conduct
a more comprehensive survey of a larger section of the professional
staff of the System. The main purpose of the questionnaire is to
provide some administrative glide lines necessary to promote and
facilitate positive attitudes towards the concepts of Chapter 766
within the Worcester community.
The tables (Figure III and Figure IV) included in this chapter
indicate the responses according to their significance. They
indicated little major significance in scores between the two
schools. There was no difference between each category. The
responses included the following: Questions 1, 2, 4, 13, 18, and 22.
Also included are the School response, teaching experience, ethnic
group, educational background and main subject taught.
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In testing each of these categories using chi square to test
significance at an .05 level of significance, analysis showed
(Figure IV) that there was not significant difference in the
responses. Thus, it can be concluded that both schools and personnel
by categories will shew no significant difference in the responses
given to the questionnaire.
t
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FIGURE III
MEAN SCORE, STANDARD DEVIATION AND
SIGNIFICANCE LEVEL OF RESPONSES
Bartley-Daly Bill - 766
Questionnaire
Group I - Group II -
(Elm Park) (Belmont)
N = 35 N = 33
Questions Mean S.D. Mean S.D. Significance
1. House Bill 766
should have a posi-
tive effect on
school systems
across the State
of Massachusetts. 2.342 1.027 1. 857 .879 .037
2. The Bill should
provide for more
positive inter-
relationships
between special
class and regular
class teachers. 2.029 .923 1.600 .695 .032
3. Most teachers
have some child
in their class
with a special
need. 1.571 .558 1.200 .584 .008
13. All children have
strengths which
can be used as
motivation for
success. 1.743 .780 1.286 .622 .008
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Bartley-Daly Bill - 766
Questionnaire
Questions
Group I - Group II -
(Elm Park) (Belnont)
N = 35 N = 33
~Mean S.D. Mean STd7
18. A teacher with a
positive attitude
towards the learning
processes of all
children will elimi-
nate many negative
aspects. 1.686 .718 1. 343 .639
22. Teachers in this
school are very
supportive of one
another’s programs. 2.086 1.040 1.486 .658
Significance
.0 39
.005
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FIGURE IV
CHI SQUARE SCORES, DEGREES OF FREEDOM, CONTINGENCY
COEFFICIENT AND LEVEL OF SIGNIFICANCE OF
QUESTIONNAIRE RESPONSES BY CATEGORY
School Response —
Elm Park and Belmont Street
Respondents N = 68
Questions Chi Square
Degrees of
Freedom
Contingency
Coefficient
Level of
Significance
2 6.763 2 . 301 .0 34
Responses According to
Years of Teaching Experience
Respondents N = 68
Questions Chi Square
Degrees of
Freedom
Contingency
Coefficient
Level of
Significance
12 30.884 18 .559 .030
Responses According to Ethnic Group —
Caucasian (56); Black (3); Greek (3);
Spanish (2); Other (3)
Asian (1) *,
Respondents N = 68
Questions Chi Square
Degrees of
Freedom
Contingency
Coefficient
Level ot
Significance
6
23
25.221
11.9 30
15
5
.520
.386
.047
.036
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Responses According to Educational Background —
Bachelor’s (43)-, Master's (7); Master's Plus (17) •
No Degree (1)
Respondents N = 68
Questions Chi Square
Degrees of
Freedom
Contingency
Coefficient
Level of
Significance
11 19 . 844 9 .475 .019
24 19.961 9 .476 .018
Responses According to
Main Subjects Taught
Respondents N = 68
Questions Chi Square
Degrees of
Freedom
Contingency
Coefficient
Level of
Significance
3 45.224 26 .632 .011
10 67.748 39 .706 .003
11 58.466 39 .680 .023
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The survey questionnaire was preceded by a section providing
background information on the respondents. The first question con-
cerned the years of teaching experience and the responses were:
1-3 yrs
.
4-6 yrs. 7-10 yrs. 11-20 yrs. Over 20 yrs.
17 29 12 6 4
These results provided a cross-section of teaching experience in both
schools
.
The next section was concerned with the grade level taught by
individual teachers. The breakdown included two (2) kindergarten
teachers, six (6) first-grade teachers, twelve (12) second-grade
teachers, and fourteen (14) third-grade teachers. Some teachers were
responsible for teaching more than one grade level. Their numbers
were: second and third grade (3); second, third and fourth grade (2);
third and fourth grade (6); and fifth and sixth grade (13). The
remainder of the respondents were administrators or special subject
teachers, such as art and music. There were ten (10) respondents in
this category.
The next section covered ethnic and racial background and the
sex of the respondents. Fifty-two (52) females and sixteen (16) males
responded to the survey. Their ethnic and racial composition was:
Caucasian (56), Black (3), Greek (3), Spanish (2), Asian (1), and
Other ( 3)
.
This next section covered the educational background of the
respondents. There were forty-three (43) individuals with a Bachelor’
Degree, seven (7) with a Master's Degree, and seventeen (17) who had
pursued their education beyond the Master's Degree. One respondent
indicated no degree earned. This respondent could be either a prac-
tice teacher or a teacher's aide.
The final section explored the subjects taught. This area was
difficult to break dcwn because of the nurrbers of subjects taugjrt by
individual teachers. Most teachers taught a combination of English,
Social Studies, Science, and Mathematics. Some teachers (18) taught
Reading exclusively and a number of respondents were involved in
special areas. These areas included administration, resource rooms,
shop, gym, art and music.
Although the previous material was valuable in ascertaining
educational and job background, it was not important to the results
of the questionnaire. The background information does provide an
overview of the numbers of courses, variety of job responsibilities,
and personal data encompassed within two community schools in the
Worcester School System.
The following questionnaire indicates responses to Questions
1 through 25, which include percentages in both schools and numbers
in each school. The survey also shews the percentile of responses
of males and females in both schools and the responses in the two
schools according to the educational level of the respondents.
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Analysis of the Survey Questionnaire
This section will analyze the results of the questionnaire con-
cerning implementation of the Bartley-Daly Bill (House Bill 766)
administered to the respective faculties of two community schools in
Worcester in September, 1974.
In evaluating the results of this questionnaire
,
two types of
tests of significance will be used: the t test for matched groups and
the chi-square test of observed and expected frequencies. The level
of significance will be 0.05. The two schools surveyed have similar
educational programs and the degree to which they differ should not
exceed 0.05. In evaluating teacher attitudes, twenty-five questions
on the survey were developed to evaluate the teacher' s attitude toward
the implementation of Chapter 766 . The population consisted of
thirty-five teachers and administrators from Elm Park Community School
and thirty-three teachers and administrators from Belmont Street
Community School.
Contingency tables were tabulated to find the chi-square scores.
The degrees of freedom were determined by using the formula:
n = (h - 1) (k - 1) , where n = the degrees of freedom, h
= the observed
row frequencies, and k = the expected column frequencies.
The degrees
of freedom ranged from two to thirty-two. The minimum
number of
observed and expected frequencies to be considered was
five. The
complete results of the questionnaire may be found
in Appendix C.
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Responses Between Schools
The overall results of the questionnaire yielded positive
results between the two schools in reference to acceptance of the
basic tenets of House Bill 766. However, the levels of significance
were not great enough to warrant the assumption that the two schools
would be different in their responses toward the Bill. The closest
levels of significance occurred between Questions 1, 2, 4, 13, 18
and 22. (See Figure III.) These were not close enough to justify
the premise of a significant difference between the faculty of the
two schools. There might be a slightly more positive response on
these questions from the Elm Park Community School, but this could
be due to a more traditional and conservative approach to change
evidenced in Belmont Street School programs.
The chi-square scores, degrees of freedom, contingency
coefficients and levels of significance of the questionnaire responses
according to category indicate that the people responding are falling
into the categories at the same rate between the two schools. (See
Figure IV.) Responses according to grade level taught and sex shew
no significant difference and have been included in Appendix C.
Also, the responses, according to main subjects taught, would have no
significance dre to the variety of subjects taugrt on the elementary
level by individual teachers. These responses are included in
Appendix C.
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General Conclusions
The results of the survey relate to no more than those particular
groups which were questioned. These results cannot be generalized
technically, but they are consistent across educational levels, sex,
teaching experience and other areas noted. No specific groups of
teachers can be singled out by the results. However, the results of
the survey indicated that there is considerable acceptance of House
Bill 766 among these two school faculties.
On the basis of this questionnaire being general and brief, it
has not eliminated the fact that in a general sense workshops and
in-service seminars would be set up using these general guidelines.
A more refined questionnaire might produce significant differences
between teachers concerning special needs children. More specific
questions would have to be asked to elicit specific responses ; for
example: Do you feel uncomfortable with epileptic children?
Another questionnaire would produce these specific responses.
For the purpose of this study, a general attitudinal response
was indicated. This analysis does not indicate any significant dif-
ference. Asking more rafined questions mi$vt prove misleading in the
statistics which would result.
The positive progress made in the last two years according to
the questionnaire will be continued in the future. This may be done
through providing in-service training, innovative programming,
ade-
quate funding, and administrative guidance. The previous
two years
indicate Worcester’s willingness to change and grew.
The City of
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Worcester can look forward to a continuance of positive and enlightened
educational policy making in the future. Complete results of the
Survey may be found in Appendix C. The next chapter explores
problems and changes which occurred in Worcester as a result of the
implementation of Chapter 766.
CHAPTER IV
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PROBLEMS AND PROGRESS DURING THE FIRST YEAR
From September 1972 through September 1 1974, Worcester gradually
implemented House Bill 766 in accordance with the guidelines suggested
for the state mandated deadline of September, 1974. Gradual imple-
mentation allcwed a period of time for most of the minor problems to
be identified and resolved. Many of these problems could be allevi-
ated, and were, through the addition of extra staff in the form of
resource teachers, C.E.T. chairpersons, learning disabilities teachers
and itinerant teachers in speciality areas such as speech disorders.
Positive progress was being made in the setting up of programs to
meet the individual needs of these students in the Worcester Public
Schools over this two-year period of time.
In addition to educational problems of program planning and
curriculum, another problem was introduced during the summer prior to
implenentation. This problem was concerned with monetary considera-
tions. As if the problems encountered over the two-year period of
tine were not enough, the Worcester newspapers began a series of
reports dealing with the expenditures needed to implement the new
law.
Under the Plan "E" form of government that Worcester has , the
City Manager is responsible for setting the entire city budget in
its
final form. A city council performs an advisory function
in this
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regard, but the final decision would be made by Mr. McGrath, the City
Manager of Worcester.
The Press Focuses on Money Issues
On July 7, 1974, an article by Mr. Gary Swan of the Worcester
Sunday Telegram staff carried the headline "Special Education Law May
Boost City Budget As Much As $6 Million" 1 and the first of many
articles over a period of several months dealing with this issue was
published on children with special needs. The headline appeared
inflammatory in light of the remote possibility of these expenditures
being that great for implementation.
At one point
,
the article states
:
The state legislature has voted $26 million in 'starter’
funds to help local communities get Chapter 766 programs
off the ground. But Worcester's share—nearly $1
million—hasn't arrived yet.
2
One of the major problems was that the Worcester press focused on money
rather than educational issues in their journalistic treatment of the
new law.
Sone anount of lethargy on the part of the State Department to
allocate the money needed in time for successful implementation of the
law was another factor. Although this could adversely affect other
communities throughout the state , Worcester had inplemented the law
,
^ary E. Swan, "Special Education Law May Boost City Budget As
Much As $6 Million," The Sunday Telegram , Worcester, July 7, 1974.
2
Ibid.
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in part, prior to the September 1, 1974 deadline. Worcester, there-
fore
,
had been in the process of implementing the law without addi-
tional state reimbursement listed as totalling $1 million—not $6
million. Many articles followed both for and against additional
educational expenses in the Worcester School System over the next
three months
,
through the month of November of 19 74
.
Massachusetts, unlike some other states in the union, tradi-
tionally passes laws affecting the education of children in local
communities prior to passing legislation providing the funds necessary
to implement those laws. This tradition was continued with the passage
of House Bill 766. Local communities are forced into a "rob Peter to
pay Paul" type of budgetary juggling in order to implement these new
programs . After the program has been implemented by state law and
along state guidelines, then money is allocated to local school com-
munities according to the reimbursement formula.
In proposing a school budget of $40,332,750 for the 1975-1976
school year, Dr. John Connor, Superintendent of the Worcester Public
Schools
,
criticized the state legislature for passing laws and not
providing revenues. He stated:
The money supposedly allocated to fund the special educa-
tion law is
,
in reality
,
coming out of Chapter 70
,
the
general education fund.
You're taking money from one pocket and putting it into
another. Therefore, if you implement 766 , you're going
to have to cut back somewhere else. Legislators don't
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tell the public this. Nor do they generate the needed
support for the laws they pass. 3
Controversy of this type has become more prevalent in Worcester over
the past few years because the educational budget takes up about fifty-
three percent of the local property tax generating intense concern on
the part of the local taxpayers. These taxpayers feel that the state
should assume more responsibility for these programs rather than
relying on local property taxes. Citizen groups have suggested a
nunber of ways of eliminating these problems including a revised
personal income tax and an increase in the sales tax.
After the Christmas vacation, a new element was introduced into
the controversy surrounding the funding for the implementation of
House Bill 766. An approximate million dollar deficit in the School
Budget for Worcester was to have been made up through funds reimbursed
through the State Department of Education. A total of $9 83,000 was to
be returned to the City of Worcester for dispersal by the Office of
the City Manager. Of this amount, $714,000 was to be used to offset
the deficit caused by implementation of House Bill 766 and the
remainder to be applied to lower the tax rate. Francis J. McGrath,
the City Manager, replied in The Evening Gazette of January 3, 19 75
that in regard to the $714,000 the School Department wants:
. . .
there is no city money available to cover the School
Department's recently announced $1 million deficit.
Gregory R. Byrnes, "'76 School Budget Tops $40 Million," The
Evening Gazette, Worcester, December 16, 1974, pp. 1-2.
HI
McGrath said he is not 'retaining' $714,000 in state aid
that 'the School Department claims belongs to them to
implement the State mandated special education law.'
'The money doesn't exist. It's gone. It has been spent.
I'm not retaining it. I don't have it. We applied it
to the tax rate . . . .
'
4
Mr. James Underwood, Director of Special Education, feels that denial
of this money will curtail services for children with special needs
and close some programs that have already been started according to
the same article. He places the blame for this directly on the City
Manager.
Two groups of concerned citizens claimed the time limit for Core
evaluations was being exceeded in direct violation of the state la*/.
The law directs that the School Department will establish a Core
Evaluation Team and provide a Core Evaluation and set up a program
for a special needs child within thirty days of the referral date.
Due to the large numbers of referrals
,
a backlog of about three hundred
children have not been served. Both the Regional Advisory Council for
Chapter 766 and Worcester Area Association of Retarded Children feel
the School Department is not complying with the law. The School
Department has indicated that complete compliance will depend on the
tine factor needed to establish Cores and the money being withheld by
the Office of the City Manager. This money is needed to implement
programs for individual children once the Cores have been completed.
^"McGrath: No city Money for School's Deficit," The Evening
Gazette, Worcester, January 3, 1975, p. 15.
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The chronic impediment seems to be a lack of time, msney and personnel
concerning smooth adaptation to the law in Worcester. In the interim,
the children will have to wait for processing and planning of their
programs
.
During the past week, interested citizens groups of Worcester and
the Coalition for Special Education petitioned the State Department of
Education for the return of funds applied to the Worcester tax rate
instead of being used for the implementation of Chapter 766. The
petition was presented to Education Commissioner Gregory R. Anrig.
In reply, he stated:
Anrig informed City Manager Francis J. McGrath by letter
last week that he will sue the City if McGrath does not
act this week to ’rectify’ what Anrig and the citizens
groups say was the City's illegal use of state funds. 5
In other articles written during the last week, it appears that
Worcester will be used as a test case for other communities in the
state which have also applied their share of the $26 million that was
voted for implementation of Chapter 766 to their tax rates. The
approximate number of communities cited for misuse of these funds was
fifteen in Central Massachusetts.
City Manager McGrath produced a letter from the School Department,
dated April 12, 1974, which he refers to in stating:
What this (the letter) means is that the School Department
was satisfied with the money ($2 ,366 ,000) it already had in
its budget for special education and was willing to let the
5
Mark A. Silverman, "Citizens Groups Girding for 766 Fund Tug-0-
War," The Sunday Telegram , Worcester, January 12 , 1975 , p. 17A.
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save the 01ty some money. The argument thatthe School Department wanted to use these funds for new
special education programs ... or to expand their pro-
grams just doesn't (hold up). 6
The Superintendent of Schools, Dr. Connor, disagreed with McGrath's
interpretation saying that it was written before Worcester officials
knew what the state funds were intended for.
During the course of this debate
,
individuals have written innu-
merable letters to the People's Forum in the Worcester papers taking
a stand on providing these programs for children regardless of where
the money is allocated. Response for the programming of Chapter 766
has been positive in interpretation of these letters. At the same
time, the School Committee has voted to cut one hundred jobs which
would save the community $1.2 million in next year's school budget.
Indications are that further cuts will be made in the future in non-
professional areas.
Attorney General Francis X. Bellotti has been involved as an
arbitrator in the controversy over special education funds. The pos-
sibility of a compromise has been suggested to settle on a sum of
$500,000. This sum does not seem to be satisfactory to the City
Manager who still contends he was acting legally and in the best
interests of the citizens of Worcester when he applied the disputed
funds to the tax rate.
6
Mark A. Silverman, "McGrath: School's Didn't Want Disputed
Funds," The Sunday Telegram , Worcester, January 19 , 1975, p. 21A.
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A deadline was set for midnight on February 21, 1975. On the
following day, the Gazette published an article which stated,
The state filed suit yesterday against the City of
Worcester seeking to force the city to allocate mere
than $883,000 of state funds for special education pro-
grams.
The suit, filed by the state attorney general’s office
in Boston, was described as 'friendly' by both sides.
It seeks a state Supreme Judicial Court interpretation
on whether Chapter 766 allcws communities to use state
funds to reduce tax rates under certain conditions . 7
The controversy will have to be settled by the court.
A Comparison of Springfield and Worcester
In December, a series of articles ran in The Evening Gazette
authored by Mr. Rayner of the editorial staff in which Worcester was
compared to Springfield on the basis of a series of variables includ-
ing professional personnel, school enrollment, population, pupil-
teacher ratios and the numbers of schools in each city. The series
compared these variables in both cities but consistently came back to
the main point of the articles. Why does a city with a population of
176 ,000 (Worcester) spend more for education than a city with a popu-
lation of 203,000 (Springfield)? After spending a series analyzing a
variety of data between the two school systems , Mr. Rayner answered
in his final article that:
Worcester's major expense, however, in comparison with .
some other systems , according to department officials ,
is
its leadership in providing education for the handicapped.
7
"State Sues City on Allocation of School Funds,"
The Evening
Gazette, Worcester, February 22, 19 75, p. 7.
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Worcester already fulfills many of the requirements of
Chapter 766. Springfield
,
for example, in preparing for
its transition to the racial imbalance structure, has not
matched Worcester's pace in educating the handicapped.
Springfield will now face expensive programs.^
This serves to indicate Worcester's commitment to the basic tenets of
House Bill 766 over the past two years and the considerable expense
those communities face that will begin their implementation in
Septenber of 19 74 as mandated by law. Due to the variances found in
property taxes throu^iout the state, it is difficult if not inpossible
to make a valid comparison between communities on the basis of simi-
larity in size.
Worcester seemed to take its commitment to the establishment of
a prooess to facilitate House Bill 766 more seriously than the City of
Springfield. Worcester established the educational processes over a
two-year period; Springfield waited until the law went into effect.
Supplementary Problems
At the same time as the funding controversy
,
Worcester had been
in the process of completing a court-mandated reevaluation of property.
The results of this reevaluation were received the week of
February 14
,
19 75
,
and there are indications that it will increase
property taxes on homeowners by as much as double their rate for the
year 19 74. In the light of this new development, the School
Committee has asked that two extra budgetary sessions be conducted
^Harvey Rayner, "Schools: Too Many, Too Small," The Evening
Gazette, Worcester, December 13, 1974.
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before the final budget for 1975-1976 is submitted. The Committee has
indicated that these sessions be held in the Worcester Municipal
Auditorium so that a maximum number of citizens can participate.
All indications seemed to point to further budget cuts being
made in the school budget. However, many parents are apprehensive
about programs being cut and their children not being served. The
response of one parent was
:
'It's not that the people haven’t responded to Joe’s need
for special education,' Mrs. Namath said recently. 'It’s
just that it's taken much too long to set up a program
for him. ’
9
Limited resources, lack of personnel, lack of funds, and controversial
problems seemed to be slewing down the successful implementation of
Chapter 766. The basic concern of parents in 'Worcester is for the
education of their children according to their individual needs. The
parents do not want to see their children suffer in the interest of
fiscal economy.
Progress at Pre-School Levels
In the period between September 1974 and March 1975 , the
Worcester Public Schools have conducted a massive campaign aimed at
making parents aware of the services available under Chapter 766.
Newspaper ads have been run and spot announcements have been made on
local radio stations to identify and diagnose the needs of pre-school
^Mark A. Silverman, "Help For Joe Is O.K. But Slow," Worcester
Telegram
,
Worcester, March 4, 1975 , p. 1.
87
children. Phis evaluation has been done through screening clinics con-
ducted by the Worcester School Department in various locations through-
out the City. These screening clinics have been aimed at identifying
the special needs of these children between the ages of three and
five.
A nurrber of problems have been identified and programs to assist
these students in adjustment prior to school placement have been
started. Some of the problems would include cerebral palsy, rheumatoid
arthritis, and brain damage. An added advantage to this early screen-
ing is to make the less affluent parents aware of the various areas of
free medical help available within the Worcester community.
A basic concern of the School Department has been in the identifi-
cation of these pre-school youngsters who have special needs. In
checking with the Public Health Services
,
the Census Bureau and school
attendance officers
,
the School Department has been able to ascertain
that there are approximately five thousand children in Worcester who
fall into this age category. When the question was asked, "Hew many
children have been screened to date?"
,
the following answer was
elicited:
We have conducted a nunher of screening sessions throughout
the city and at the present time we have screened about
four hundred and twenty pre-school children. One of the
major problems has been communication. A parent in one o.t
the major housing projects (Lincoln Village) informed us
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that many parents were not aware of the screening clinics
because they don't subscribe to the newspaper. 10
During the course of the interview, a suggestion was made that the
records of the Public Health Department be perused. This suggestion
related to the fact that in 19 73 an extensive program was undertaken
by Public Health to locate and identify victims of lead poisoning
througjh the use of a blood test. The two coordinators felt that this
could be a good method of identification.
By March 1975, four locations had been established to provide
programs for these pre-school children. A clinical nursery has been
started at Grafton Street School to meet the needs of handicapped
youngsters. A classroom has been set up at Flagg Street School to
meet the needs of youngsters between the ages of three and five who
are not as severely handicapped.
One of the basic problems to setting up these programs has been
the reluctance of some parents to relinquish areas of their school
which they feel will deprive their children of needed services. For
example
,
strong parental pressure was exerted at Upsala Street School
to prevent the inclusion of a special needs unit in their school.
The reason given by the parents was that they would lose the only
area large enough for the needs of the regular class children. The
problem was resolved to the satisfaction of all parties and a class
^Interview with Ms. Mary Ann Bonneau and Ms. Sandra M. Mysick,
Coordinators of Pre-School Screening, Department of Special Education,
Worcester Public Schools, March 14, 1975.
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was located in the school. This class, along with the classes located
at Wawecus Road School and Mill Swan School bring the total to five
classes to serve the needs of pre-school children.
Some parents have been successful in implementing positive
changes through their individual efforts. One parent, who was
involved in the Worcester Career Opportunities Program, indicated that
she petitioned for changes regarding her son's program. Her concerned
involvement for her cerebral-palsied son led to the purchase of a van
designed to handle transportation of students in wheel chairs and a
change of schools to better meet the individual needs of her son.
Another parent requested a transfer from Upsala Street School to
Providence Street Junior High School for more advanced shop training.
This program change was also implemented upon request. These posi-
tive exanples indicated administrative willingness to accede to
parental wishes in individual cases.
Part of the problem in Worcester in establishing these classes
and other classes to meet the needs of school-age children is the
lack of space and adequate facilities. Worcester has a total of
sixty-three schools at the present time. Of these, about fifty per-
cent have unique problems in structure precluding the introduction of
classes for physically handicapped students. Most of these schools
were built in the 1900 's or at the turn of the century and they would
require extensive renovations to make them suitable for students with
these special needs.
90
Parental Acceptance of C.E.T. Recommendations
In Worcester, the parents seem to be receptive to the programs
being set up in the regular school structure to meet the needs of
children. Most of the parents are understanding concerning the
limitations in time and personnel in the establishment of Cores and
the individual programming needed to alleviate their child’s particu-
lar problem. Some parents, hcwever, have become very concerned with
the amount of time which elapses before the child is placed into a
program which is geared to his or her individual needs. The parents
are conversant with the law and have pressured the School Department
for prompt delivery of services under the guidelines of Chapter 766.
One of the areas of concern was the acceptance by the parents
of the recommendations of the Core Evaluation Team in establishing a
program for these children. In essence, do the parents accept the
judgment of the professionals and how many take advantage of the
ninety-day period of trial programming to request a second core
evaluation? One administrator has stated,
Most of the parents have been receptive to the recommenda-
tions of the C.E.T. This has been due in the past to the
anoint of preparation that goes into setting up the Core.
The Core takes about forty-five man hours to set up and
the parents are included from the beginning referral until
the final program recommendation is made. They make the
final decision at the actual core on the basis of what is
recomnended. These final cores run about two hours and I
would say that eighty-five to ninety percent of the parents
accept the recommendations of the C.E.T. We have gotten a
minimal amount of requests for secondary evaluations. iJ-
Hjnterview with Mr. Richard F. Roy, Core Evaluation Team Chair-
person, March 14, 1975.
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This practice of including the parents seems j:o eliminate one of
the more pressing problems in the past. That problem occurred when
parents were told that their child needed special programs and their
acquiescence consisted of the obtaining of their signature. The
parent deferred to the judgment of the school authorities. Mr. Roy
feels that because of their inclusion in the process
,
they are mere
aware of the need for a special program for their child.
Chapter 766 gives the parents eleven possible options for place-
ment . They are
:
(1) Regular class placement.
(2) Regular class placement with extra instructional
periods
.
(3) Regular class placement with use of a resource
room.
(4) Special class placement.
(5) Teaching or treatment at home.
(6) Special day school.
(7) Hospital placement.
(8) Residential school placement.
(9) Occupational training program in a public school.
(10) Special school placement with occupational train-
ing.
... 12
(11) Other conbinations or modifications.
This variety of options gives the parents an opportunity to choose the
best program for their child. At the same time, it allcws the C.E.T.
to make suggestions for modifications which may further meet the
^Taken from material provided by the Massachusetts Teachers
Association on Chapter 766, 1974.
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needs of the individual child within the structure of the
placement proposed by the team. The attitude of the evaluators com-
prising the Core is that any modification is warranted if it satisfies
the parent and meets the individual needs of the child.
Supplementary Professional Services
One of the areas which appeared to be of concern in interviews
conducted with Mr. Underwood and Mr. Levine in September of 1974 was
the availability of supplementary professional services to provide
related services to meet special needs. At that time the Worcester
School Department employed one psychiatrist on a part-time basis.
Since that time, another psychiatrist has been hired to help serve
the large nunber of referrals dealing with emotionally disturbed stu-
dents who have been identified and evaluated. The services of an
orthopedic surgeon have been retained on a part-time basis to aid in
assessing the physical capabilities of physically handicapped young-
sters .
Other institutions have been involved in providing professional
consultants as the need arises. St. Vincent's Hospital, for instance,
provides care to young children in its pediatric nursing unit and the
Massachusetts Rehabilitation Center at Lincoln Plaza provides services
to both children and adults on a contract basis. Worcester City
Hospital provides services in physical therapy to individuals of all
ages. The Worcester School Department has established working
relationships with a plethora of outside professionals and departments
to meet the individual needs of all under the guidelines of
Chapter 766. Additional personnel have been hired within the school
system to assist in the screening and evaluation process
.
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The Core Evaluation Manual
Since the latter part of 19 74, the Special Education Department
of the Worcester Public Schools has been using the Core Evaluation
Manual put out by the State Department of Education. 13
One of the basic functions of the manual has been to provide
feedback on the success or failure of programs designed to neet
individual needs. This feedback allows for changes to be made to
benefit the child in a minimal amount of time by the individuals
involved in the initial placement.
The Core Evaluation Manual is a reasonably sound educational
document. The Manual provides a successful format for helping
parents, teachers, and administrators become involved in the educa-
tion of these special needs children. The manual promotes and pro-
vides a better understanding of House Bill 766.
One criticism of the Core Evaluation Manual was the inordinate
amount of paperwork required by all involved parties. Once positive
programs have been established, the amount of paperwork could be cut
down to facilitate the change process. Until this change has been
13
Robert H. Audette, et al. , Core Evaluation Manual , The
Commonwealth of Massachusetts, Department of Education, Division of
Special Education (Bedford, Massachusetts: The Institute for
Educational Services, Inc., 1974).
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accomplished, a large amount of paperwork is indicated and to be
expected.
This criticism should not affect the overall educational planning
for these children. The most important factor is that the manual
requires complete involvement of all concerned parties.
This manual contains the most comprehensi\e and all encompassing
set of guidelines relating to Chapter 766 to date. The manual has
six sections dealing with every contingency which might occur in the
setting up of an educational program for an individual with special
needs. This document clearly defines the roles of all personnel
involved in the Core Evaluation process and lists recommendations for
the functions of each individual member.
The concept paper which begins the manual indicates the clarity
of purpose with which this entire manual was written. It states, for
instance
,
Chapter 766 promotes the premise that (a) all children
are normal
,
(b) all children are different
,
aid
Cc) the differences in children are normal . I 14
By promoting this idea of normalcy rather than deviancy, the manual
promotes understanding and acceptance of all individuals. The past
practice had been to promote discrimination, rejection and isolation
for the individual with special needs . The new attitude indicates a
promotion of strengths upon which to build an educational program.
14
Ibid.
,
p. 2.
95
A second premise of the manual and its philosophy is stated
that school should not be a contest .” 15 This positive idea would
eliminate some of the more prevalent placement practices such as a
comparison of I.Q. scores as a criteria in judging differences
between children. This attitude could also foster the elimination of
tracking systems" as another bureaucratic device for comparing and
categorizing children according to inadequacies, rather than capabili-
ties .
The manual places particular stress upon the accountability of
the educational systems to provide an education that will prepare
these students for life. This preparation should revolve around levels
of performance as ascertained by the team menbers involved in the
formulation of the individual educational plan. Objectives are set
up which are specific and realizable over a given period of time.
This policy should eliminate the old "watered down" curriculum of the
special class.
A positive approach to the problems encountered is constantly
stressed and specific solutions are proposed. This specificity is
indicated by the breakdown of the manual according to priorities in
establishing a complete core evaluation. The amount of pages devoted
to each of the six sections indicate the completeness of treatment in
the manual.
15
Ibid.
,
p. 2.
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The six sections are
:
(1) Core Evaluation/Educational Plan Concept (9 Pages).
This section, previously noted, provides the
basic philosophy of Chapter 766 and the overall
purpose of the manual.
(2) The Evaluation Process (39 Pages). The Evaluation
Process provides a listing of the function of each
member of the Core Evaluation Team.
(3) Forms (26 Forms; 45 Pages). Gives a multi-purpose
approach to the completion of forms plus individual
responsibility
.
(4) Instructions (26 Sections; 84 Pages). Lists the
guidelines for individuals responsible for each
form.
(5) Reference Guide for Performance Statements
(77 Pages). Lists seven skill areas that the stu-
dent can and does complete with success.
(6) Roles of the Evaluation Team (28 Pages). Outlines
each of the evaluation teams’ duties and participa-
tion in the evaluation process—this includes the
duties of the parents.
By dealing with the evaluation process in a complete and compre-
hensive manner, this manual can serve to document areas of concern,
enhancing the changes of the individual for conpletion of a
success-
ive Core Evaluation Manual will also serveful, educational program.
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as a deterrent to misplacement of these individuals through ineffi-
cient or incomplete evaluation prooesses. A sample copy and a graph
of the core evaluation process new used in Woroester is included in
Appendix D.
Newspaper articles and monetary problems indicated were not help-
ful in establishing a positive change process for Chapter 766. The
criteria published in the Core Evaluation Manual seems to facilitate
and document the changes proposed by the passage of this legislation.
Present Referral Procedures in Worcester
The referral procedures in the City of Woroester for the imple-
mentation of Chapter 766 encompass an administrative checklist of
fifteen items to be completed involving the following areas
:
referral, scheduling of core evaluation, referral for evaluation, and
the results of the Core. These steps fulfill the state requirement
for the referral, notification to parents and the Core evaluation of
the student. In addition, a Core Quarterly Progress Report is sent
to the school after three months to be completed by the teacher. A
letter is sent to the parents concerning the progress of the child.
Receipt of this report must be indicated by the signature of the
parent or guardian. Satisfaction with the progress of the student
must be indicated by the parent or guardian every three months.
Samples of the forms used my be found in Appendix D.
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CHAPTER V
RECOMMENDAl’IONS FOR POSITIVE CHANGE STRATEGIES
One of the basic defects of any educational program has been its
tendency over a period of time to develop into a static, self-serving
entity. As the initial structure of a program developed, care must
be taken to build into the program procedures which will encourage
the prooess of change.
These change areas mi^it include mini-sabbaticals
,
differentiated
staffing, and advanced degree and retraining programs for experienced
learners. The necessity for incentives and avenues for change, pro-
viding both horizontal and vertical mobility for experienced teachers,
are an important part of the prooess. These changes within a school
and a school district must be presented to teachers as viable alterna-
tives to the status quo. 1
Worcester has undertaken the retraining of teachers by developing
a variety of in-servioe programs such as the experienced learner,
teacher centers and mini-sabbatical programs. These programs focus
on providing significant retraining of large numbers of teachers and
the programs concentrate on giving teachers a larger repertoire of
skills for handling problems in the schools. These programs should
enoourage innovation and flexibility superseding the traditional
^"Seymour B. Sarason
,
The Culture of the School and the Problem
of Change (Boston: Allyn and baoon, Inc., 1971), Chapters 10 and 13.
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rigidity of the school curriculum.
Chapter 766 has provided impetus to the change prooess in
Worcester over the last two years. The placenent prooess of providing
services to children with special needs has undergone a drastic
revision. Children are now reassessed every ninety days. This
requirement was a major move away from the previous practice of making
the de facto placement permanent.
If the ninety-day reassessment procedure is to be of value, both
children and parents must feel they are receiving scare positive
benefit from the programs
. After ninety days
,
new goals and a chang-
ing curriculum must be established for the child. Some children will
eventually be placed in the regular school class for the entire school
day.
The establishment of a resource room should provide a constant
interchange of materials and ideas between teachers and students.
The resource room becomes the focal point for all children in the
school. The establishment of these areas within a school district
would allcw for an interchange of equipment to meet special needs and
encourage the interchange of successful, creative ideas among teachers.
This process could be established through in-service seminars and at
release time meetings.
A good resource center should facilitate change and movement
within the school and throughout the school district. This resource
room could also serve as a training site for renewal and enhancement
of teaching skills. Resources must be shared throughout the school
inn
district. Teacher training through in-service programs must emphasize
and encourage teacher involvement. The resource room provides an
•effective change strategy for educational innovation. The resource
concept tends to discourage administrative restrictions to the change
process when established as an on-going, cooperative venture within
the school district.
Organizations such as the Council for Exceptional Children have
lobbied for laws mandating education for children with handicaps.
During the years between 1972 and 19 75
,
a nunber of changes have taken
place in the provisions of educating children with special needs in
the Worcester Public Schools . Many of these changes have come about
as a direct result of parental pressure as the parents become more
informed of their rights to quality education for their children.
Parents have become involved in the total educational process.
According to one commentator,
Where parents are organized, they can provide pressure
for better quality special education services within the
public schools. For example, in Massachusetts the
state legislature responded to organized parental pressure
by passing Chapter 766 of the General Massachusetts Laws,
1972, which provides for the most progressive public
school special education program in the country. 2
Worcester has been in the process of establishing these changes since
1972.
^Carl D. Milofsky, "Why Special Education Isn't Special,"
Harvard Educational Review, 1974, 44:4:437.
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In-Service Training In Worcester
The Public Schools of Worcester have in the past provided a
variety of in-service programs to acquaint their teachers with new
trends and methods in the education of children. Many of these efforts
were the workshop type of training and were somewhat limited in scope
because of the time element. Others were conducted on a weekly basis
encompassing a period of fifteen weeks and were applicable to contract
requirements for increments paid.
The teacher contract in Worcester calls for a course, in a
subject matter area or a related area, to be approved by the Director
of Professional Personnel and completed with success every three years.
Most teachers in the system fulfilled these requirements while enrolled
in advanced degree programs at local colleges and universities. Other
teachers fulfilled this clause in the contract by taking the approved
courses offered by the Director of Staff Development, Mr. John Durkin.
Mr. Durkin was able to offer a large variety of courses in
Worcester by using professors from the various local institutions of
higher education as well as teachers within the system with expertise
in specific areas. An example of this type of course would be a
course on the use of audio-visual equipment. In this course,
teachers were trained in the use of overhead projectors , tape
recorders
,
novie projectors , and closed circuit television to enhance
their individual effectiveness in their respective classrooms.
Another similar course offering of great use to classroom
teachers
was a course on the preparation of visual aids. This
course involved
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"the preparation of transparencies for use with overhead projectors
,
dry mounting of visuals, and reproduction of maps and charts as visual
classroom aids.
Academic courses were offered in the area of Spanish and French
for language teachers at the elementary and secondary level. Science
courses were offered on new innovations in science, such as space
science or the metric system. Many creative courses of a methods
nature were offered for enrichment areas like art and music. These
courses were designed to make the classroom teacher more effective and
more received with enthusiasm by most teachers.
In 1972, Chapter 766 was first introduced in the Worcester Public
Schools but did not mean much to the regular classroom teacher. The
administration at that time was not fully cognizant of the content of
the Bill nor the impact it would have on education in the Worcester
Public Schools. Dr. Joseph Rice, Associate Commissioner for the
State Department of Education, addressed administrators and teachers
at a general session in September of 1972.
Following this general overview of Chapter 766 and its implica-
tions for Worcester, an in-house meeting was called. This meeting
included the Director of Special Education, Director of Staff
Developnent, Supervisor of Program Development and the Elementary and
Secondary School Supervisors. These individuals tried to determine
both immediate and long-range goals to inform the faculties of
the
various schools about the conoepts of House Bill 766.
concluded that the best policy was to makeMany administrators
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as many staff members of the schools conversant with the basics of
the new law. Special Education personnel were used to inform the
various faculties. Release time meetings were scheduled over the
ensuing months. One administrator who assisted in this endeavor
recalls that, "They (the Special Education personnel) met with
principals, and staffs in question and answer sessions. As a result
of these meetings
,
a series of courses were designed to meet the needs
3
of Worcester teachers in understanding the law."
The designated outcome of these courses was to facilitate the
"mainstreaming" of these special needs students back into the regular
class. Worcester State College and Assumption College of Worcester
were contacted to ascertain the numbers of courses available for
graduate credits dealing with the education of the youngster with
special needs.
A cooperative venture was arranged with Worcester Boys Trade
Higi School to provide seme of these students with vocational train-
ing. The intent of this course was to provide training for high
school age students with special needs. The program has as its ulti-
mate goal the placement of these students in jcb situations upon
graduation from the high school program. The problem of the education
of these students has become quite complex.
Cooperation between personnel of the local school systems and
institutions of hi^ier education is imperative to the success
of any
interview with Mr. John Durkin, Director of Staff
Development,
Worcester Public Schools, February 14, 1975.
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of these new educational designs. These designs are creating train-
ing problems and demands for change that place great stress on school
systems. One governmental study concludes,
The problem would be difficult enough for special educa-
tion to make internal changes
; however , the emerging
designs for delivery of special education services are
part of a refashioning of the total educational system
and thus must involve the total educational system. The
changing environment of the schools is creating new
interface problems for both special and regular educa-
tion. 4
Some of these problems include lack of funds and lower school enroll-
ment. These problems have generated a series of new in-service offer-
ings for the Worcester Public Schools.
Various new programs have been started in Worcester concerning
the diagnosis of children with special needs in grades K-3. Teachers
have been trained in these grades to spot the child who is having
difficulty in their learning or expressing anti-social behavior.
Woroester has tried to use special education personnel to assist the
regular educator in a prompt diagnosis of children with learning diffi-
culties. These teachers have been used to conduct training seminars
and to act as consultants to alleviate specific learning disabilities.
The special education teachers have attempted to break down some of
the psychological barriers to implementation of the new law. They
assist in diagnosis and suggest programming changes which will assist
^Philip H. Mann, ed. , "Mainstream Special Education Issues and
Perspectives in Urban Centers," The Bureau of Education for the
Handicapped, U. S. Office of Education, p. 20.
the regular class teacher in meeting the special needs of these stu-
dents.
In-service seminars were conducted to design new materials for
use in these regular classrooms. The materials were designed to meet
a specific individual need. A teacher migjit, for example, need
supplementary materials to teach a child with reading problems such as
reversals or omission of letters or vowels. Charts specifically
geared to eliminate this problem would be made up by the participants
in the seminar. This material was constructed to meet an individual
needs and duplicated for other students if it proved successful in
actual practice.
Most of the energies of the in-servioe programs have been
designed to meet the needs of elementary teachers
,
with the exception
of the vocational component established in the high school. Provisions
are being made for community involvement in the placement of terminal
high school students and students with special needs. According to
a noted authority on community education.
There are many agencies in any given community which pro-
vide services to the handicapped. One of the difficulties
in building educational programs for the handicapped is to
attain a degree of coordination between these services so
that the recipients and their families are not tom.
between conflicting philosophies and programs. During a
handicapped child's school life, those responsible for
special education should be knowledgeable of all other
services in the community for the best interests of the
child.
^Maurice F. Seay and Associates, Community Education^ A
Developing Concept (Midland, Michigan: Pendell Publishing company,
1974)
,
p. 317.
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Community education has evolved in Worcester with the establish-
ment of four community schools. They are Elm Park, Belmont Street,
St. Nicholas Avenue and Woodland Street between 1969 and 1971. This
involvement with the community has established the willingness of
the Worcester School System to promote positive change. This sane
author continues on to say,
This statement appears to be particularly pertinent at
this tine as more and more states move to mandatory
special education and to the requirement that special
education provide services to an increasingly wide age
span. Many states at this point are mandating that
schools work with all handicapped children between the
ages of 0 and 25. This trend will have an influence on
the relationship of community education and special educa-
tion. 6
Pilot programs have been established in Worcester, such as Project
Hope, to involve community agencies in finding and maintaining job
situations for these students. Job counseling and follow-up services
have also been established within the school system.
Future Trends In In-Service Programming
A meeting has been called in the Spring of 19 75 to further assess
the needs of the teachers in Worcester. Both the Educational
Association of Worcester and the Worcester Public Schools intend to
engage in a cooperative program aimed at retraining teachers due to
the declining school enrollment. Materials that have been dissemi-
nated by the Massachusetts Teachers Association on mainstreaming will
6
Ibid.
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be made available to those teachers participating in these pregnane.
This meeting will endeavor to set up ongoing programs to neet
the needs of teachers in the 1975-19 76 school year relative to House
Bill 766. An attenpt will be made at this time to encourage new and
tenure teachers to undergo retraining to function as resource room
teachers within schools in the system and teachers of special needs
youngsters. One administrator has stated,
It is our feeling that every classroom teacher can benefit
from this type of training. We are
,
therefore
,
going to
establish a more formalized type of program leading to a
degree in the area of special needs. This would allow
these teachers not only to be certified but to participate
more effectively in the resource room concept .
7
With the establishment of resource rooms in most schools
,
a program
this type oould provide teachers with new skills needed to meet the
educational needs of these students.
Another possibility for use of these teachers would be at both
ends of the age spectrum included in the law. Some teachers could be
used as diagnosticians and educational programmers for pre-school
youngsters ages three to five. An open classroom environment could
be set up in various locations in the city to meet the educational
special needs of these students. This could be done in conjunction
with the Headstart Program now being conducted in some Worcester
churches.
At the same time, sane teachers could be trained as job
7
Interview with Mr. John Durkin, Director of Staff Development,
Worcester Public Schools, February 14, 1975.
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counselors and adjustment counselors to serve those students who are
between the ages of sixteen and twenty-one. The pilot program for
pre-schoolers at Flagg Street School will use sone of these kinder-
garten teachers who hawa been displaced throu^i low school enrolbrent
projections
.
Plans are also underway to train the paraprofessionals in the
schools to assist in meeting the needs of these students. The School
Department intends to familiarize these paraprofessionals with the
intention of House Bill 766. Training will be provided to these
paraprofessionals assisting the classroom teacher in working with
these students with special needs. The understanding and patience of
these individuals can be an invaluable aid to the promotion of viable
programs for these students. They can also function as community
liaison personnel to promote greater acceptance of the handicapped in
the community setting.
At the present time, there are three levels of acceptance of the
handicapped in the community. According to one commentator,
One is outright rejection; another is intellectual
acceptance; and a third is an intellectual and emotional
acceptance of the handicapped as fully participating
citizens. Very few individuals would admit to an atti-
tude of outrigjvt rejection and would deny jobs, and a
larger place in society. However, when it ccmes to
implementing this philosophy, the population in general
is unwilling to do more than make a contribution to the
solicitor who comes to the door for the March of Dimes
or the Muscular Dystrophy Association. What is needed in
this country is a true acceptance of handicapped indi-
viduals for the contribution they, themselves, can make.
This kind of acceptance would make possible the
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partieipatiGn of many handicapped people in all facets oflife—
-including the regular progress of the educational
agencies of their communities .
°
Enlightened paraprofessionals
,
who are themselves a part of the local
community
,
can serve as change agents to break down sane of the
barriers society has erected against the handicapped.
Teacher Attitudes Towards the In-Service Programs
As has been indicated in the survey, most elementary teachers
seem to have positive attitudes towards Chapter 766. According to
Mr. Durkin, the numbers of teachers which have been enrolling in these
in-service programs would seem to substantiate this premise. Most of
these teachers are participating with the realization that they are
going to obtain information or material which will assist them in
implementing productive educational programs.
These individuals who get involved in these course offerings are
the teachers most receptive to change. Those who do not get involved
will have to be trained in required release time programs at their
individual schools. Patience and perseverance will be required to
convince these individuals of the value of programs geared to specific
problem areas of individual need.
One school principal (Greendale School) has indicated that he
is looking for another resource room teacher for his building because
of the initial positive response from his teachers in establishing the
^Matthew Snapp, "Resource Classroom or Resource Personnel?"
The Journal of Special Education, 6:4:319-320 , 1972.
no
resource room in the school. He feels that the continous flow of
students has added a new dimension to the educational programs of the
school.
The Director of Special Education has indicated that this is not
an isolated instance; that other principals have also been responsive
to this type of program. Chapter 766 seems to be creating an aware-
ness on the part of school staffs that the resource room concept is a
reciprocal program designed to meet the individual needs of all stu-
dents in a given school setting. Teachers are realizing that it is
a cooperative program between their regular class and the provision
supplementary assistance from the resource room.
One success story from the Greendale School involves a young man
who has advanced two years in his reading level in a six-month period.
This was a direct result of intensive reading reinforcement provided
by the resource room teacher despite the fact that most of his school
day was spent in his regular classroom. Progress of this type indi-
cates that the changes proposed by Chapter 766 will prove to be
beneficial to these students in the future.
One of the key aspects that will promote these changes is the
continued promotion and establishment of in-service workshops for both
regular class and resource room personnel. A spirit of mutual respect
and cooperation must be fostered if an innovative program of this type
is to succeed.
An administrator of these special needs programs must have a
variety of options available to substitute for any implemented,
Ill
individual programs which appear to he losing their effectiveness. In
the words of one prominent educator,
role of the administrator is to keep effective programs
and services for the handicapped in operation, provide an
opportunity for inprovement and expansion of these programs,
and provide leadership in the development of new services
and programs
.
9
Of equal importance is the establishment of community-based pro-
grams involving administrators, teachers, parents, and students to
ascertain and provide for the needs and capabilities of the individuals
involved. Programs must also be established for the guidanoe and
counseling of these students to assist them in becoming productive
adults upon termination of their educational programs. A coordinated
planning effort cn the part of federal, state and local levels will be
needed if these goals for these individuals with special needs are to
be realized.
The Resource Room Concept
One of the first major changes which took place in Worcester was
the implementation of the resource room model to provide for the
integration of the child with special needs. This model consists of
providing a room in a suitable location which may be used by all stu-
dents needing special assistance. This assistance would consist of
tutorial and remedial help for those youngsters from regular classes
as well as providing for specific training for the child with special
9
B. R. Gearheart, Organization and Administration of Educational
Programs for Exceptional Children (Illinois; Charles C. Thomas”
1974), p. 141”
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needs. The length of time that a special needs youngster will be
integrated into the regular class has been set by law at twenty-five
percent to one hundred percent of the school day, depending on the
ability of tte individual to adapt to integration for a given period
of tine.
One of the problems which has surfaoed through this arrangenent
is that of responsibility for educational program. Should the
resource room teacher or the regular class teacher be responsible for
the success or failure of these programs to neet the needs of the
child? One article suggests that,
The resource room approach will need a system to distribute
accountability. Specific objectives should be worked outfor each child, with definitive role interactions assigned
to both the regular and resource rooms. This procedure
should prevent scapegoating by either system. ID
This assumption of responsibility should be met by both parties
and in Worcester this is done by progress reports prepared by the
resource room teacher and any other teacher involved in an individual's
program. Because of the large number of individuals being serviced in
Worcester, numbering approximately 3,200, it is necessary to secure
cooperation between all individuals involved in the programming
prooess. In the words of one concerned educator,
School psychologists and special educators should be work-
ing with mainstream educators to facilitate the individual-
ization of education for all children. It is essential to
^Harold W. Heller, "The Resource Room: A Mere Change or Real
Opportunity for the Handicapped?" The Journal of Special Education,
6:4:373, 1972.
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determine specific meaningful instructional objectives for
all children, with priority on handicapped and severely
handicapped children.il
This cooperative approach to the establishment of individual programs
has occurred in Worcester under the auspices of the Special Education
Department and within the guidelines set up by House Bill 766.
One most encouraging aspect of the resource room model is the
amount of parental involvement which is required. The parents are
involved from the time an educational program is established for their
child through their acceptance of quarterly progress reports.
Acceptance into the resource room program is based upon individual
need not on a specific disability. Two authors involved in the
resource room concept have stated,
Any child handicapped in any way relevant to his educational
needs is eligible for admission. The nature or degree of
the handicap need not be spelled out, nor does the child
have to fit any diagnostic category; in fact, the typical
classification system used in special education is irrele-
vant. One child migjht be eligible because his abilities
seem very low and he needs assistance in order to do his
work. Mother child migfrt be eligible because he is con-
sidered very bright and is bored with school and thus has
become disturbing and generally unproductive. 12
Provision of a specialized program involves the parent, teachers
and administrators whose concern is the education of the child regard-
less of the educational problem. A continuous system of evaluation
11
Matthew Snapp, "Resource Classroom or Resouroe Personnel?"
The Journal of Special Education
,
6:4:384, 1972.
Roger Moore and Marion Koppmann, "The Child Oriented Resource
Room Program," Exceptional Children , February 1971, p. 461.
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provides for the est^listaent of the best individual program to
insuns an optimum degree of success.
One area of concern in implementing the resource room concept
has been the attitude of the regular class teachers towards the
inclusion of a resource room within the school complex. As the
results of the survey in Chapter III indicate, nost teachers have
positive attitudes towards the inclusion of special needs youngsters
into the regular classroom.
Another key to a successful resource room program is the spirit
of cooperation and trust which exists between the resource room
teacher and the regular class teacher. A concern for this reaction
is indicated in the comments of one educator who states
,
What will be the regular classroom teacher's reaction?
This will likely depend on the severity of a particular
child's handicap, the regular classroom teacher’s percep-
tion of her ability to accommodate his handicap, and her
receptivity to external assistance. These aspects of
course do not even touch on the personal characteristics
of the two teachers. Without question, the resource room
teacher must relate well to others
,
inspire their confi-
dence, and enjoy interpersonal relationships. 13
A positive approach to encourage this spirit of cooperation would
be the establishment of our "open house" period of time within the
resource room at the beginning of the school year. With the coopera-
tion of the administration, the regular class teachers would be
invited to examine the various areas of the resource room. They would
^Harold W. Heller, "The Resource Room: A Mere Change or Real
Opportunity for the Handicapped?" The Journal of Special Education,
6 : 4 : 372- 373
,
1972 .
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then be encouraged to decide which of ttese areas would benefit
children in their classes by providing supportive services. These
students needing special attention could then be assigned to the
resource room for varying. periods of time acoording to their needs.
Referrals to the resource person must be carefully screened by
the administration, parents, regular class teachers and special
educators in order to provide alternatives to part-time segregated
programs
. Matthew Snapp has indicated
,
The resource person is a specialist in individualizing
instruction, aiding in educational assessment, and indeveloping instructional objectives and curricula that
are used by other teachers. In cooperation with other
school personnel, he may develop curriculum units for
special groups
,
adoptive procedures for a specially
handicapped child, or an entire instructional process
which emphasizes such things as perceptual or language
development of a group of children. He provides support
to a regular teacher in providing educational environ-
ments matched to the strengths and weaknesses of all
children, especially those with special needs. In addi-
tion, he provides for the establishment of priorities
for referrals to other school personnel or community
agencies . 14
The careful selection of trained, well-adjusted individuals to act
as resource persons is imperative to the success of the program.
One of the most prevalent abuses attached to special education
is the process of "labelling" in order to plaoe these children in
convenient categories. Use of terms such as disabled, retarded, or
disturbed subjects these children to a variety of negative valuations
14.
Matthew Snapp, "Resource Classrooms or Resource Personnel?"
The Journal of Special Education
,
6:4:385-386
,
19 72.
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both in school and in the outside comnunity. A label should not be
allowed to control the educational lives of children. One author has
stated,
Many special educators resent the labelling process, andthey resent the interpretations of their field as it
revolves around the labelling process. Many special
educators quickly point out that this labelling is an
administrative arrangement and that the term special classhas been and is an administrative term and an administra-tive arrangement.!-5
This adherence to the administrative process has had an adverse effect
on the children administrators are ostensibly seeking to educate.
All people involved in education and any agencies concerned with
education should have as their goal the education of all children to
their maximum potential. Many studies done over the last few years
have shown the debilitating effects of labelling and segregation of
special classes on the self concepts of these children. House Bill
766 has provided the impetus for change and the non-stigmatizing
general grouping of children with special needs.
Worcester has promoted the inclusion of these children into the
regular classroom with a provision being mde for special services to
be provided both in the resource room and in a variety of outside
agencies and using itinerant personnel. The School Department has
adopted the idea that special education should be defined in terms
of special knowledge and procedures for individualizing the
^Harold D. Love, Educating Exceptional Children in a Changing
Society (Springfield, Illinois: Charles C. Thomas, 1974), p. 245.
117
instruction of all children.
Besides the passage of House Bill 766
,
a number of statistical
studies have emphasized the need for the establishment of programs
geared to the individual needs of students. These studies indicated
that the regular class can provide the academic stimulus and group
interaction needed for success. This material presented in the
regul ar class can lead to progress and proficiency in the academic
areas as well as special areas of social interaction. These areas
would include home economics, gym and shop classes in conjunction
with the resource room model. One research study has found,
At the conclusion of a two-year project, Glavin, Quay,
and Merry (19 71) found that resource room intervention
was more successful in changing the social behavior and
in increasing the academic achievement of disturbed
children than was the special class. In addition, they
reported it was more cost-efficient than the special
class.
The research to date is most supportive of th^ resource-
room model as a potential alternative to special class
placement for most handicapped children. In fact, not
a single study was located in the research literature
which reported that special classes were preferable to
resource rooms . 16
Therefore, a conclusion may be drawn that Worcester's decision to
establish resource rooms should have a positive effect on these chil-
dren.
Because of the large numbers of students in Worcester that have
been identified as having a special need, it is imperative that
^Donald Hamill, "The Resource-Room Model in Special Education,"
The Journal of Special Education, 6:4:353, 1972.
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comprehensive programs be incorporated into the educational structure.
Worcester has identified approximately 3,200 students with special
needs out of a school population of 30 ,000 students. This nurrber is
consistent with the national norm and the trend towards "mainstream-
ing." An analysis of this problem has indicated,
Statistics shew that one student out of every ten today
could be classified as 'exceptional.' More and more
of these children for one reason or another are remain-
ing in the regular classroom. I7
The need for supportive services for these children is evidenced by
the previous history of failure.
Studies of adult products of special classes indicate that many
of these individuals lack even the -most rudimentary skills needed for
making a living or adjusting to the pressures of our society. Past
practices of segregation of these individuals has proved to be a
failure. A change in this type of homogeneous grouping for training
purposes which has failed must be undertaken. Integration must take
place early in a child's educational career if they are to mature
socially and academically.
Children in regular class are more receptive to the integration
of students with special needs early in their academic training.
After Grade Four, there is more resistance to change regarding the
integration of these special needs students by their peers. Place-
ment in the regular class will provide greater stimulation for the
17
J. Gary Hayden, "How to Help the Exceptional Child," The
Instructor, Novenber, 19 72, p. 97.
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special needs student. Heterogeneous grouping also promotes hi^er
expectation of progress by teachers and peer pressure to promote good
social behavior.
Most administrators and teachers seem to be receptive to the
process of integration as a positive factor in good educational pro-
gramming. These individuals have indicated that an effort should be
made to keep each child in a successful learning situation in the
regular classroom, making whatever modifications possible to do so.
The resource teacher can provide invaluable assistance in working with
the regular classroom teacher to supply a needed reinforcement of
basic skills. These children should, however, be systematically
integrated into the regular class and into the mainstream of school
activities. This integration should be made despite the mistakes of
the past. Two proponents of the resource room concept have stipu-
lated,
The specialized, self-contained classes that have evolved
for handicapped students
,
the degree of specialization
found in graduate courses
,
state credential requirements
,
and public school financing actually may be operating to
the detriment of the students we are ostensibly seeking
to help. 18
Previous bureaucratic practices should be modified to encompass
this new philosophy of 766 or they should be eliminated. Of major
importance is the fact that the process must involve the cooperation
of administrators, teachers, and parents if children with special
"^Michael Solaway and Frank D. Taylor, "The Madison Plan," The
Instructor, November, 1972
,
p. 94.
needs are going to be absorbed into society and lead self-fulfilling
lives as adults.
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Awareness and understanding of individual needs is the corner--
stone of any educational program. One educational expert has stated,
"Children do not learn in lock-step fashion." He goes on to say,
They do not conform to large group learning rates; rather, each child
manifests a distinctly idiosyncratic learning-growth style.
"
lq
By individualizing instruction through the pronotion of the
resource room concept, all children with a special need will benefit.
There are four elements necessary to the success of this concept.
They are:
(1) The resources within a given school and resource
room are adequate to meet the special needs of all
students
.
(2) The mobility of both students and teachers between
the resource room and regular classes acts as an
anti-labelling device.
( 3) The flexibility of curriculum to meet individual
needs is maintained.
(4) A goal of individual growth in academic and social
areas is met.
One of the key aspects that will promote change is the establishment
19
Edward James Kelly, Philosophical Perspectives in Special
Education (Columbus
,
Ohio: Charles E. Merrill Publishing Company,
1971), p7 141.
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of in service workshops for both regular class and resource room
personnel. This integration of teachers will provide a forum for
common problems to be identified, discussed and solved.
The Resource Room: A Model for Implementing Chapter 766
In order to provide children with special needs with an optimum
amount of instruction, resource rooms could be established in the
schools within a school district. The individual rooms could be set
localized area within the school. A diagram for the resource
or learning center may be found in Figure V. These general areas
would be furnished with a variety of teaching aids and materials
designed to assist any student having an area of special need.
Materials would be loaned and borrowed across the school district on
an "as needed" basis.
The learning center would be equipped with room dividers and
would be easy to rearrange depending on the use. The resource room
would be staffed with two teachers trained in the education of chil-
dren with special needs. This staff would be augmented by part-time
specialists to work with specific disabilities. These specialists
would include speech therapists
,
auditory training specialists
,
physical therapists
,
psychologists
,
and others trained to meet a
specific need. Regular class teachers would be involved with working
with groups of children using the resources of the learning oenter.
Paraprofessionals
,
such as Career Opportunity Aides , would be trained
to work with children with specific needs on a one-to-one, or small
122
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group basis.
The general areas of the resource center would contain equipment
designed to meet an individual need. For example
,
the physical
mobility area, which would be somewhat separate due to space require-
ments, might contain a variety of devices. These would include both
gross and fire motor coordination types of exercise. Parallel walking
bars and exercise mats could train individuals with gross rrotor dys-
function or simple coordination problems. Toys and games, such as
peg boards and blocks
,
could be used for fine motor coordination
training.
The key to each area would be the involvement of all children,
at one time or another, in using the materials available in the
resource rooms. This cooperative interchange of materials and
personnel should encompass the entire school district. Expensive
devices and successful materials should be shared with various schools
to meet a variety of individual needs. These learning areas should
be used as much as the imagination of the teachers and the needs of
the students will allcw. The resource room should be an enjoyable
and productive experience for all children who use its various
resources.
Future Recommendations
In reviewing the process of change in the education of children
with special needs in Worcester, a nurrber of points should be made.
The passage of House Bill 766 provided the impetus to reassess the
124
educational policies regarding these children. Worcester began this
reassessment two full years prior to the tims this law was to be
implemented. This initial implementation caused a number of problems
to surface and some were resolved.
A positive change occurred in the placement procedures previously
employed by this system. Because of the Core evaluation procedure
,
children new receive a thorough evaluation to diagnose and meet a
special individual need. Parents are new involved in the process as
a positive change factor.
In-service programs have been started to provide teachers with
skills to meet a variety of special needs . Worcester has encouraged
both new and tenured teachers to get involved in these programs. The
University of Massachusetts, School of Education has provided
renewal sites and dedicated personnel in the form of teacher centers
and experienced learner programs to facilitate this process.
Resource rooms have been established throughout the City of
Worcester to provide the assistance and support in the successful
integration of these children. Staff cooperation has been fostered
and encouraged in the "mainstreaming" of these children. Suggestions
for change have been solicited and implemented concerning the best
use of these learning centers for all children.
Progress has been made in Worcester. Changes in response to
766 have been slow and uneven but have progressed in a generally
positive direction. Parents might find the changes too fast and
teachers might find the changes too complex. Some of these changes
125
proposed have been revised to meet nore realistic goals. A positive
beginning has been attempted through a series of small but signifi-
cant changes in the educational process. None of these revisions
has been major, but most have provided teachers with alternative
ways of viewing the education of children and their role in this,
process
.
Future success will be measured over a period of time in which
these and other changes will occur1 . Evaluation of the effect of these
changes must be conpleted. Progressive and innovative change in the
Worcester Public School System will depend on all individuals working
together to achieve a common goal. This goal would be the education
of all children to the fullest extent of their individual ability.
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DEPARTMENT OF MENTAL HEALTH — DEPARTMENT OF EDUCATION
SCHOOL RECORD OF CHILDREN REFERRED FOR EXAMINATION FQR
SPECIAL EDUCATION
TEACHER REFERRAL BLANK TO SUPERINTENDENT OF SCHOOLS
1. Name— 2. Sex
—
3. Address
—
4. School— n
6. Teacher— 6. Grade
—
7. Birthdate— 8- Age—
9.
Birthplace
—
10.
Name of Father
—
11
Name of Mother
12.
Reason for Referral
—
Occupation
Employed?
13. School History: Teacher’s estimate of echool achievement in terms of gTade level—
.
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a) Age at entrance into kindergarten or first grade
—
b) Grades repeated
—
c) Number of schools attended
—
14. Results of any previous intelligence and educational tests
—
Date Given Name of Test C.A. Teat Results By Whom Given
15.
Known Medical Problems
—
16.
General Comments
Signature of Teacher
Signature of Principal
Refer this completed blank to the Superintendent of Schools
Date
—
Date-
Signature of Superintendent
—
Date
When completed the copies of this form should be forwarded by
the Superintendent. One copy
should be referred through the school nurse to the
family physician or school physician. The other
copy should be referred to the school psychologist.
9Confidential
u% (Eummmuwcaltli of fHanonrlfuarltB
DEPARTMENT OF MENTAL HEALTH - DEPARTMENT OF EDUCATION
SCHOOL RECORD OF CHILDREN REFERRED FOR EXAMINATION FOR
SPECIAL EDUCATION
SCHOOL PSYCHOLOGIST’S REPORT
2. No.—
4.Date of Birth
—
6. Observations
—
1. Name
—
3. Grade
5. Referred by
—
7. Test Findings
—
a. Tests Administered
b. Results and Evaluation
(OVER)
Ib. Results and Evaluation ( Coni. >
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.
Suggestions for Educational Placement or Further Study and Consultation.
—
School Psychologist
—
Date
—
Superintendent of Schools
—
Date
Font am>-9A. 5M-10-58-9JJ9J9
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DEPARTMENT OF MENTAL 11EALTI1 — DEPARTMENT OF EDUCATION
CORRELATION OP CHRONOLOGICAL AGE, MENTAL AGE, AND
SCHOOL ACHIEVEMENT
NAME DATE NO.
School Achievement level*
Chrono-
logical
Ago I. Q-
Mental
Ago
ocnool v » i aac
for Present
Chronological
Ago
Read-
ing
Arith-
metic
Spell-
ing
Geog-
raphy
,angu-
ago
Others
16 16 h.s. n
N
16 16 H.S. I
14 14 J.H.S.
13 , 13 VIII
*
12 12 VII
11 11 i VI
10 10 V
<
9 9 IV
8 8 L
111 -
7 7 II
6 6 I
6 6 Kinder-
garten
4 4
3 3
2 2
_
1 1
—
• Specify type of school sc devement
tests usc<l and date Riven.
Date
• / .
,
* /
Dear Doctor:
Because of the child’s apparent inability to keep up with regular class work,
132
being considered for placement in a special class. Before this decision is made, it is necessary to
have available the results of a medical examination of the child. The purpose of this examination
is to determine whether or not the child’s physical condition is contributory to his inability to
learn.
The child s parents havi requested that this examination be done by you. Please fill out -.he
attached forms. These forms were drawn up by the School Health Committee and approved by he
Council of the Massachusett 4 Medical Society on May 16, 1955.
The information supplied by you will be regarded as confidential and will be used to help de-
termine the child’s correct placement in school.
If sufficient space is not allocated, add on additional
page.
Sincerely yours,
Superintendent of Scho< i»
(OVER)
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The Committee on School Health of the Massachusetts Medical So-
N
ciety recommends the following as the minimal medical history that should
be obtained and the minimal physical examination that should be per-
formed on all mentally retarded children and on all children being consid-
ered for placement in special classes because of apparent inability to keep
up with regular class work within the Commonwealth of Massachusetts.
It is the recommendation of this committee that whenever possible
the child’s private physician should be requested to perform this examin-
ation. If the school physician should perform the examination, it should
be as complete as that recommended for the private physician.
(from report of the Committee on School Health to Ve Council
of the Ma-osachujetla Medical Society.
May 16. li>5.)
for* .nm>-7. 5M-10-58-92)9J9
r*m »rnv-Tn. sh-io-iS-vjvw
TO THE PHYSICIAN: 1.1M
The following information is considered of special importance in assessing the physical sta-
tus of children suspected of being mentally retarded and is supplementary to form of physical ex-
amination for well school children already approved by the Massachusetts Medical Society and
which should be completed as part ot this examination.
NAME OF CHILD
A. History
1. Father’s age Mother’s aye
2. Family history:
n. Mental retardation yes no
b. Convulsions yes no
c. Other neurological disorders yes no
d. Abnormalities in other siblings yes no
c. Abnormalities of pregnancies yes no
If any of the above is yes, kindly specify
3.
The number and progress in school of siblings
4. The history of pregnancy resulting in the birth of child:
A. Erythroblastosis (hemolytic diseases) yes no
b. Toxemia yes no f. Diabetes yes no
c. Heart disease yes no g. Other viral diseases yes no
d. German measles yes no h. Degree of prematurity
e. Bleeding yes no
If yes, specify the month of pregnancy when it occurred
B. Complications of labor: *
a. Abruptio placenta yes no d. Precipitous labor yes no
b. Placenta previa yes no e. Abnormal presentation yes no
c. Prolonged labor yes no f. Resuscitation-difficult yes no
g. Difficult forceps yes no
6. Condition during new-born period: Birth weight
a. Presence of cyanosis yes no d. Transfusions yes no
b. Presence of jaundice yes no e. Anemia yes no
c. Convulsions yes no
If any of the above were present, please elaborate
7. Previous medical history of child:
a. Allergies yes no e. Ear infections yes no
b. Accidents yes no f. Viral infections yes no
c. Chorea or Rheumatic
fever yes no
g. Meningitis or
Encephalitis yes no
d. Convulsions yes no Others considered
important yes no
If any of the above were present, please elaborate
R. History of child’s growth and development: Age at which child—
a. Listened attentively d. Walked
k Up e. Toilet
trained for day time
c. Talked f- pressed soil
(OVKH)
9. Physician’s Report of School
NAME OF PUPIL
PREVIOUS DISEASES AND OPERATIONS
PHYSICAL EXAMINATION
Height
Weight
Nutrition
General body type (describe as tall and
thin, short and heavy, etc.)
Posture (remark on presence or absence of
scoliosis and lordosis, and define scoliosis
as functional or organic)
Skin
Pilonidal sinus?
Eyes
Ears
Nose
Mouth
Facies
Date of Birth
IMMUNIZATIONS (give dates completed)
Small pox Results.
•Diphtheria
‘Booster.
•Tetanus
'Booster.
•Whooping cough 'Booster
•Bracket if double or triple antigen used
Others:
Teeth
Pharynx
Thyroid
Lymph glands
Lungs
Heart
•Blood pressure
•Pulse rate at rest After exercise
2 minutes after exercise
Abdomen
Hernia?
Genitalia
Secondary sex characteristics
Skeleton
Feet
Reflexes
•If deemed necessary by examiner
Health Examination
LABORATORY TESTS*
Date Test Result Urinalysis: Date
Tuberculin Specific gravity
Chest X-ray Albumin
Hemoglobin Sugar
!If deemed necessary by examiner Microscopic
Is this child capable of carrying a full program of school
work including gymnastics and athletics? Yes No.
Must the school program be modified to meet the needs of
this child? Yes No.
By restriction of uSe of stairs? Yes No.
By special seating accommodations? Yes No.
Other (s )ecify) Yes No
REMARKS
i
Date Signature of Physician
IREE FORM SRED-7C)
Form SPED-7C. 10M-12-50-919073
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NAME OF PUPIL
10. PHYSICIAN'S SUMMARY OF EXAMINATION
Salient points of history
Salient points of physical examination
Results of eye and ear examinations
11. PHYSICIAN’S RECOMMENDATION
When should this child be re-examined?
Date Signature
TO BE COMPLETED BY THE PHYSICIAN AND RETURNED TO THE SUPERINTENDENT
OF SCHOOLS
forp 3PKD-7A. 5M-10-'vn-<)?3939
01jr dumutuuuiraltlf nf flUuinarlfuurttfl
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DEPARTMENT OF PUBLIC HEALTH
Health Record for Child Referred for Placement in SPECIAL CLASS
1. NAME SEX DATE OF BIRTH
ADDRESS
..SCHOOL
2. REASON FOR REFERRAL FOR EXAMINATION. Report of Tcacher-Nurse-Psychologist Con-
ference. Attach copy of Psychologist's Report, and nurse’s report of home visit.
3.
REPORT OF VISION AND HEARING EXAMINATION
Vision '
Massachusetts Vision Test by authorized personnel:
Date of Test Result Test Performed by
Has child been examined by an ophthalmologist?
Name of ophthalmologist
Date of Examination
Findings and Recommendations
- Hearing
Individual Pure Tone Audiometer Test
Date of Test Result Test Performed by
Has the child been examined by an otologist?
Name of otologist
Date of examination
Findings and Recommendations
•If the child has failed a vision or hearing test the parents should be urged to have the child ex-
amined by an ophthalmologist or an otologist. The otological examination should include a test by
means of a discrete frequency hearing test.
4.
REPORT OF DENTAL EXAMINATION ,
Has the child been seen by the family dentist?
If not, family should be urged to have this done. If not possible to go to family dentist, child
should be referred to the school dental services.
Recommendations of dental examiner:
TO BE COMPLETED BY SCHOOL NURSE
Date
Sirnitur* of Non*
Confidential
•
•
•
_
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tUIjr (ttomnummraltlf nf fHanmtrljmu'tta
DEPARTMENT OF MENTAL HEALTH — DEPARTMENT OF EDUCATION
I
SCHOOL RECORD OF CHILDREN REFERRED FOR EXAMINATION FOR SPECIAL
EDUCATION
SOCIAL HISTORY AND REACTIONS
Describe the child’s personality and outstanding traits as well as his social behavior with
other children and adults. Describe how he reacts in relation to other children’s attitudes toward
him, both in the classroom and outside. Describe any special difficulties in which he has been in-
volved (delinquency, lying, stealing, etc.). Give any other important environmental factors that
may play a role in this child’s pattern of behavior. Describe positive aspects of his personality
such as ease of making relationships with others, ability to socialize. Give a balanced picture of
both his strong points and weakness in social adjustment.
Name
—
No.-
School Psychologist
—
Date
—
Confidential
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DEPARTMENT OF MENTAL HEALTH - DEPARTMENT OF EDUCATION
SCHOOL RECORD OF CHILDREN REFERRED FOR EXAMINATION FOR
SPECIAL EDUCATION
PARENT-CHILD RELATIONSHIP
Give an outline of the child’s attitude toward parcnt(s), the parent(s)’ attitude and behavior to-
ward child, and if possible, the parental relationship toward each other as it appears to you in their
discussion of the child’s problems.
\
Name— No.—
School Psychologist
—
Date—
rmu incite lu-MMmi
Form SPED- 10. 10M- 12-56-919073
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DEPARTMENT OF MENTAL UFA I.Til — DEPARTMENT OF EDUCATION
SCHOOL RECORD OF CHILDREN REFERRED FOR EXAMINATION FOR
SPECIAL EDUCATION
SYNOPSIS OF FINDINGS
Name— No.
Grade— Arc—
A. Physician’s Findings and Recommendations
Name of Physician-
Date of Examination
B. School Psychologist’s Findings
and Recommendations
Name of School Psychologist
—
Date of Examination—
(OVER)
C. Other Clinical and Consultation Findings and Recommendations
—
\
V
Name of Consultant or Agency
—
Date of Examination
—
D. Action Taken by Superintendent
—
Siinerintendenl’s Signature-
Date
—
MASSACHUSETTS DEPARTMENTS OP EDUCATION AND MENTAL HEALTH ,
REPORT ON CANDIDATE EXAMINED FOR SPECIAL EDUCATION
1. Name of candidate (Last, first, middle)
2. Birth date (Month, day, year) 3. Sex
4. Birthplace of candidate
a. Town or city b. State or country
5. Mother’s maiden name
6. Usual address of candidate N
a. Number and street
b. Town or city
7. School history of candidate
a. Public ( ) Check one
b. Parochial ( ) or more
c. Private ( ) and specify
d. None ( )
e. Other (specify)
8.
Highest grade attended, if any
9.
Present school, if any
10.
Reasons suggesting possible need for special
education
12.
Result of eye examination Check or
a. No eye impairment ( ) specify
b. Eye impairment present (specify)
13.
Result of ear examination Check or
a. No ear impairment ( ) specify
b. Ear impairment present (specify)
14.
Result of remainder of general medical
examination Check or
a. Other impairment absent ( ) specify
b. Other impairment present (specify)
15.
Result of psychiatric consultation
a. Emotional impairment absent ( )
b. No consultation ( ) Check
c. Emotional impairment one or
present but not educationally specify
disabling (specify)
11.
Result of intelligence test
(Stanford Binet, 1937 revision)
a. Date tested
<j. Educationally disabling emotional
b. Score: .20 or under ( ) impairment present (specify)
.20- .49 ( )
.60- .79 ( ) Check
.80- .89 ( ) one
.90-1.09 ( )
1.10-1.19 ( )
1.20 or over ( )
c. Remarks
16. Planned placement within public school 20. Name of superintendent of schools
system (Check one or specify) reporting
a. Continue in present grade ( )
b. Attend special class for
(1 Educable children ( )
(
2
) Trainable children ( ) 21. School system
c. N< t enter public school ( )
d. L< we public school ( ) .
e. Ot ler placement in public
sc 100I system (specify)
22. Date of report
17.
Special considerations concerning
plani ed placement ir public school
INSTRUCTIONS FOR USE OF THIS FORM18.
Services planned for candidate from
sources outside public school system
a. Residence in state school of the
Department of Mental Health
> (1) Belchertown ( ) Check
(2) Myles Standish ( ) one if
(3) Walter E. Fernald ( ) applicable
(4) Wrentham ( )
b. Resident in private school for
persons retarted in mental develop-
ment (specify name)
c. Daytime attendance in private or other
school for persons retarded in menial
development (specify name)
A. Report should be made even though candi-
date is found not retarded in mental develop-
ment or not in need of special education.
B. Answer each item; state none or not deter-
mined where applicable.
C. Make an original and one copy.
D. Retain original for file.
E. Make report on each candidate examined for
special education promptly upon completion
of examinations.
F. Send the copy to the Massachusetts Depart-
ment of Mental Health, Division of Medical
Statistics and Research, 15 Ashburton Place,
Boston, Mass. The copy will promptly be
processed and sent to the Massachusetts De-
partment of Education, Division of Special
Education.
d. Medical, psychiatric or other community
services for candidate (specify type and
source)
19.
Guidance or other se-viccs planned for
family of candidate ( specify type and
source)
tftljc (Emtmrmtfuwdilj of ^aconrljitocitB
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DIVISION OF SPECIAL EDUCATION
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REQUEST FOR APPROVAL FOR TIIE PLACEMENT OF A MENTALLY RETARDED CHILD
CLASSIFIED UNDER GENERAL LAWS, CHAPTER 71, SECTION 4G,
IN A SPECIAL PROGRAM OTHER THAN A SPECIAL CLASS
Date
Gentlemen:
We herewith respectfully request the approval of the Department of Education for the place ncnt of a
child in a special program other than that of a Special Class provided by General Laws, Chapter 71, Section 46.
Name of Child
Address
C. A. M. A I. Q.
Date of most recent psychological examination (s): '.
T;st(s) Used
Note: File with this request SPED forms 7, 7a, 7b, 7c, 8, 9, 9a, 9b, 9c, 10, 11.
Name and title of person who administered most recent psychological examination (s):
Hunt TiUe
Reasons for requesting placement in a special program other than that of a Special Class provided by General Laws,
Chapter 71, Section 46:
USE SEPARATE SHEET (S)
Superintendent of School]
City or Town
145
Date
Dear Doctor:
Because of the child's apparent inability to keep up with regular class work,
• is
(Name) ( Addicu )
being considered for placement in a special class. Before this decision is made, it is necessary to have
available the results of a medical examination of the child. The purpose of this examination is to de-
termine whether or not the child's physical condition is contributory to his inability to learn.
The child’s parents have requested that this examination be done by you. Please fill out the at-
tached forms. These forms were drawn up by the School Health Committee and approved by the
Council of the Massachusetts Medical Society on May 1G. 19oo.
The information supplied by you will be regarded as confidential and will be used to help
deter,
mine the child’s correct placement in school.
If sufficient space is not allocated, add on additional page.
Sincerely yours,
Superintendent of SchooU
(OVKlt)
©Ije (^mmttc;uueaU4 « ^uasacijuaetta
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Health Record for Child Referred for Placement in SPECIAL CLASS
J. NAME SEX DATE OF BIRTH
ADDRESS : SCHOOL
2. REASON FOR REFERRAL FOR EXAMINATION. Report of Tcr.cncr-Nurse-Psycliolosiat Conference.
Attach copy of Psychologist’s Report, and nurse’s report of home visit.
8. REPORT OF VISION AND HEARING EXAMINATION
‘Vision
Massachusetts Vision Test by authorized personnel:
Date of Test Result -Test Performed
by
Has child been examined by an ophthalmologist? __
• Name of ophthalmologist
Date of Examination ———
Findings and Recommendations ——
‘Hearing
Individual Pure Tone Audiometer Test
Date of Test Result Test
Performed by
Has the child been examined by an otologist?
Name of otologist—__
Date of examination
Findings and Recommendations — -
rcquency hearing vest.
REPORT OF DENTAL EXAMINATION
Has the child been ccen by the family
dentist?
If not possible to
-
\)c referred to the school cental
rentes.
Recommendations of dental examiner
:
TO BE COMPLETED BY SCHOOL
NURSE
Date
.
Cii;naturo oi Nurco
Tom ara>-7B
.
. I
TO THE PHYSICIAN: ' 14.7
The following information is considered of special importance in assessing the physical sta-
tus of children suspected of being mentally retarded and is supplementary to form of physical ex-
amination for well school children already approved by the Massachusetts Medical Society and
which should be completed as part of this examination.
NAME OF CHILD
A. History
1. Father's ape
2. Family history:
a. Mental retardation
b. Convulsions
c. Other neurological disorders
d. Abnormalities in other siblings
e. Abnormalities of pregnancies
Mother’s age
yes no
yes no
yes no
yes no
ves no
If any of the above is yes, kindly specify...-
* X
3.
The number and progress in school of siblings
4. The history of pregnancy resulting in the birth of child:
a. Erythroblastosis (hemolytic diseases) yes no
b. Toxemia yes no f. Diabetes yes no
c. Heart disease yes no g. Other viral diseases yes no
d. German measles yes no h. Degree of prematurity
e. Bleeding yes no
If yes, specify the month of pregnancy when it occurred
Complications of labor:
a. Abruptio placenta yes no d. Precipitous labor yes no
b. Placenta previa yes no e. Abnormal presentation yes no
c. Prolonged labor yes no f. Resuscitation-difficult yes no
g. Difficult forceps yes no
Condition during new-born period: Birth weight
a. Presence of cyanosis yes no a. Transfusions yes no
b. Presence of jaundice yes no e. Anemia yes no
c. Convulsions yes no
If any of the above were present, please elaborate
7. Previous medical history of child:
a. Allergies yes no
b. Accidents yes no
c. Chorea or Rheumatic
fever yes no
d. Convulsions yes no
e. Ear infections yes no
f. Viral infections yes no
g. Meningitis or
Encephalitis yes no
Others considered
important yes no
If any of the above were present, please elaborate
8. History of child’s growth and development:
a. Listened attentively
b. Sat up
c. Talked
Age at which child
—
d. Walked
e. Toilet trained for day time
f. Dressed self
(OVER)
9. Physician's Report of School Health Examination
NAME OF PUPIL
..
PREVIOUS DISEASES AND OPERATIONS
PHYSICAL EXAMINATION
Height
Weight ;
Nutrition
General body type (describe as tall and
thin, short and heavy, etc.)
Posture (remark on presence or absence of
scoliosis and lordosis, and define scoliosis
as functional or organic)
Skin
Pilonidal sinus?
Eyes
Ears
Nose
Mouth
Facies
Date of Rirlh
IMMUNIZATIONS (give dates completed)
Small pox Results.
Diphtheria •Booster.
•Tetanus •Booster.
•Whooping cough *Boostcr
•Bracket if double or triple antigen used
Others:
Teeth
Pharynx
Thyroid
Lymph glands
Lungs
Heart
•Blood pressure
•Pulse rate at rest After exercise
2 minutes after exercise
Abdomen :
Hernia?
Genitalia
Secondary sex characteristics
Skeleton
Feet
Reflexes
•If deemed necessary by examiner
LABORATORY TESTS*
Dale Test Result Urinalysis: Date
Tuberculin . Specific gravity
...Chest X-ray Albumin
Hemoglobin Sugar
!If deemed necessary by examiner Microscopic
Is this child capable of carrying a full program of school
work including gymnastics and athletics? Yes
Must the school program be modified to meet the needs of
this child?
By restriction of use of stairs?
By special seating accommodations?
Other (specify)
Yes.
Yes.
YCs.
Yes.
No.
No.
No.
No.
No.
REMARKS
I
Date Signature of Physician
I8EE FORM 8rED-1C)
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10. PHYSICIAN’S SUMMARY OP EXAMINATION
Salient points of history
Salient points of physical examination
Results of eye and ear examinations
11. PHYSICIAN’S RECOMMENDATION
When should this child be re-examined?
.
Date Signature
TO BE COMPLETED BY THE PHYSICIAN AND RETURNED TO THE SUPERINTENDENT
OF SCHOOLS
FOKM SPED-7C.
$!ja' •@flUinntuuu'aUl{ of ^.uacadjMjssttj;
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SPECIAL education
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TEACHER REFERRAL BLANK TO SlJPERliTi'EMDlIMT OF SCMOOl
I. Name-— >
3. Address—
4. School
—
5. Teacher—
*
7. liiithclnlc--
0. Bjiii’.ph'::.-
10. Kp.Voc of F;i.ther—
n. Nfjp.c o.r K o',her—
12., Iter:eon foe FeXonr.
2. Sex— j
G. Grade
—
8. Aire—
Oeenjnlioiv
—
Employed?
I
'
(OVKP.)
* • • I * ,
a) Age at entrance into kindergarten or first grade
—
b) Grades repealed— •
c) Number of schools attended
— _
-
...
14.
Results of any previous intelligence and educational tests— .t
Date Given Name of Test C.A. Test Results I3y Y/hoin Given
' \
15.
Known Medical Problems
—
16.
General Commants
—
Signature of Teacher
Signature of Principal— . ..
liefer this completed blank to Ike Superintendent
of Schools
Date—
Date—
Signature of Superintendent
Date—
.be referred to tlie school psychologist.
SPED 9
Confidential
THE COMMONWEALTH
DEPARTMENT OF MENTAL HEALTH
OF MASSACHUSETTS
— DEPARTMENT OF EDUCATION
SCHOOL RECORD OF CHILDREN REFERRED FOR EXAMINATION
FOR SPECIAL EDUCATION
SCHOOL PSYCHOLOGIST'S REPORT
1< Name
—
2. No
3. Grade
5. Referred by
—
6. Observations
—
4. Date of Birth
7. Test Findings
—
a. Test Administered
b. Results and Evaluation
• b. Results and Evaluation (Cont.)
\
8. Suggestions for Educational Placement or Further Study and Consultation
School Psychologist
—
Date
—
Superintendent of Schools
—
iwj'y vj.iViiivuimmHcuiJ u* /,...v
. •DISPAUTMISNT OP MKNTA1, HEALTH — DP.I’AIVJ'.MI'.NV OP KIHICATION
,
. SCHOOL KLCOHD OH CllILDKKN KTJFPKPwE)') FOTl LX/J IINATJON FOH
*
.
••
.. ;
SPECIAL EDUCATION . . •
•
•
' PAREWT-CKXLD IIELATIOHSHI?
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.
'Give an outline of the child’s nttituclo toward parent (s), the pr.rcnt(s)’ attitude and behavior
toward child, and if possible, the parental relation .ship toward each ether ns it appears to you in
their discussion of the child’s problems. j
• •
Name—
%
f>cl;o:*i Psychologist---
Dr.tc-
Confidential
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DEPARTMENT OF MENTAL HEALTH - DEPARTMENT OF EDUCATION
SCHOOL RECORD OF CHILDREN REFERRED FOR EXAMINATION FOR
SPECIAL EDUCATION
SYNOPSIS OF FINDINGS
Name— No.-
Grade— Age—
A. Physician’s Findings and Recommendations
Name of Physician- Late of Examination
B. School Psychologist’s Findings and Recommendations
Name of School Psychologist- Date
of Examination—
(OVER)
C. Other Clinical and Consultation Findings and Recommendations—
Name of Consultant or Agency— Date of Examination
D. Action Taken by Superintendent
—
Superintendent's Signature
Date
—
MASSACHUSETTS DEPAHTJIGNTS 01' lilUJCA.iuw aw.,
REPORT ON CANDIDATE EXAMINED FOR SPECIAL EDUCATION
1. Name of candidate (Last, first, middle)
2. Birth date (Month, day, year) 3. Sex
4. Birthplace of candidate
• a. Town or city b. State or country
6
Mother’s maiden name
6. Usual address of candidate
a. Number and street
12.
Result of eye examination Check or
a. No eye impairment ( ) specify
b. Eye impairment present (specify)
13.
Result of ear examination Check or
a. No car impairment ( ) specify
b. Ear impairment present (specify)
b. Town or city
7.
School history of candidate
a. Public ( ) Check-one
b. Parochial ( ) or more
c. Private ( ) and specify
d. None ( )
e. Other (specify)
14.
Result of remainder of general medical
examination Check or
a. Other impairment absent ( ) specify
b. Other impairment present (specify)
8.
Highest grade attended, if any
9. Present school, if any
10. Reasons suggesting possible need for
special education
15.
Result of psychiatric consultation
a. Emotional impairment absent ( )
b. No consultation ( ) Check
c. Emotional impairment one or
present but not educationally specify
disabling (specify)
11. Result of intelligence test
(Stanford Binet, 1937 revision)
a. Date tested ...... „....
U. Score:
'
wbvvScore
.20-
.49 ( “)
.60- .79 ( )
.80- .89
.90-1.09
1.10-1.19
1.20 or over
( )
( )
( )
( )
Check
one
c. Remarks
d. Educationally disabling emotional
impairment present (specify)
16. Planned placement within public, school
system (Check one or specify)
a. Continue in present grade ( )
b. Attend special class for
(1) Educablc children ( )
(2) Trainable childi cn ( )
c. Not enter public school ( )
d. Leave public school ( )
e. Other placement in public
school system (specify)
17.
Special considerations concerning
planned placement in public school
18.
Services planned for candidate from
sources outside public school system
a. Residence in state school of the
Department of Mental Health
(1) Belcliertown ( ) Check
(2) Myles Standish ( ) one if
(3) Walter E. Feraald ( ) applicable
(4) Wrentham ( )
b. Residence in private school for
persons retarded in mental develop-
ment (specify name)
c. Daytime attendance in private or other
school for persons retarded in mental
development (specify name)
20. Marne oi Bupcriniumiviik ui ov.,uu ,
reporting
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21. School system
22. Dale of report
1NSRUCTIONS FOR USE OF THIS FORM
A. Report should be made even though candi-
date is found not retarded in mental devel-
opment or not in need of special education.
B. Answer each item; state none or not deter-
mined where applicable.
C. Make an original and one copy.
D. Retain original for file.
E. Make report on each candidate examined
for special education promptly upon comple-
tion of examinations.
F. Send the copy to the Massachusetts Depart-
ment of Mental Health. Division of Medical
Statistics and Research, 15 Ashburton
Place, Boston, Mass. The copy will prompt-
ly be processed and sent to the Massachu-
setts Department of Education, Division of
Special Education.
d. Medical, psychiatric or other community
services for candidate (specify type and
source)
19.
Guidance or other services planned for
family of candidate (specify type and
source)
lb‘J
appendix b
BINET TESTING
160
ABILITIES MEASURED BY THE REVISED STANFORD-BINET TEST :
1
TEST •
l ABILITIES MEASURED
Year II
1. Three-hole form board
2 . Delayed response
3. Identifying parts of the body
4. Block building: Tower
5. Picture vocabulary
6. Word combinations
Alt. Identifying objects by name
Visual perception
Verbal comprehension (reasoning)
Verbal comprehension
Motor co-ordination
Vocabulary (language development)
Language development
Verbal comprehension
Year II - VI
1. Identifying objects by use
3. Naming objects
5. Repeating two digits
6. Obeying simple commands
*/
Language comprehension
Vocabulary (language development)
Auditory memory (immediate recall)
Language comprehension
Year III
....
1. Stringing beads
3. Block building: Bridge
4 . Picture memories
5. Copying a circle
6. Drawing vertical line
Alt. Repeating 3 digits
Motor coordination
Motor coord iiiation
Visual memory: verbal comprehension
Eye-hand coordination
. Eye-hand coordination
Auditory memory (immediate recall)
Year III - VI
1. Comparison of balls
2. Patience: Pictures
3. Discrimination of animal pictures
4. Response to pictures
5. Sorting buttons
6
.
Comprehension I
Alt. Comparison of sticks
Language comprehension (perception)
Perception (hand-eye coordination)
Perception
Perception (vocabulary)
Perception (verbal comprehension)
Verbal comprehension (reasoning)
Language comprehension
Year IV
2. Naming objects from memory
3. Opposite analogies
'4. Pictorial identification
5. Discrimination of forms
6. Comprehension II
Alt. Memory for sentences
Visual memory (immediate recall)
Verbal comprehension (association)
Verbal comprehension
Perception
Verbal comprehension (reasoning)
Auditory memory (immediate recall)
BINET TESTING
Year IV - VI ABILITIES MEASURED
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1. Aesthetic comparisons
2. Pictorial similarities and differences
4 . Materials
5. Three commissions
6. Comprehension III
Lang, coml
; vis. dis. ; prac. judg.
Perception
Language comprehension; vocab.
Auditory memory; lang. comprehension
Verbal comprehension; reasoning
Year V
1. Picture completion: Man
2. Paper folding: Triangle
3. Definitions
4. Copying a square
5. Patience: Rectangles-
Alt. Knot
Perception (observe details)
Visual memory (spatial) Motor coord.
Vocabulary
Eye-hand coordination (perception)
Percept icn ( eye-hand coordination
)
Eye-hand coordination
Year VI
1. Vocabulary Vocabulary (word knowledge)
2. Differences Comprehension (discrimination)
3. Mutilated pictures Perception
4. Number concepts Number concept development
5. Opposite analogies Verbal comprehension (association)
6. Maze tracing Verbal comprehension (reasoning)
Year VII
1. Picture absurdities
2. Similarities: Two things
3. Copying a diamond
4. Repeating five digins
Alt. Repeating three digits reversed
Year VIII
2. Memory for stories: The Wet Fall
3. Verbal absurdities
6.
Naming the days of the week
Alt. Problem situation
Year IX
1. Paper cutting
3. Memory for designs
4. Rhymes: New forms
5. Making change
Perception (judgement)
Comprehension (discrimination) (reasoning)
Eye-hand cooraination ( perception
)
Immediate recall; number recognition
Immediate recall; number recognition,
reasoning
Auditory memory (vocabulary)
Verbal comprehension (judgement)
Verbal comprehension (vocabulary)
Reasoning (verbal comprehension)
Spatial
Visual memory; spatial
Verbal comprehension (association)
Arithmetical reasoning
BINET TESTING
Year X ABILITIES MEASURED ] c
0
2. Block counting
3 . Abstract words
4. Finding reasons
5. Word naming
Arithmetical reasoning*, spatial
Vocabulary*, reasoning
Verbal comprehension
; reasoning
Word fluency
s
Year XI
4. Memory for sentences
5. Problem situations
Auditory memory
Verbal comprehension (reasoning)
Year XII
\
6 . Minkus completion Language completion
Year XIII
1. Plan of search
2. Problems of fact
5. Dissected sentences
6. Copying a bead chain frcm memory
Practical judgement (reasoning)
Verbal comprehension (reasoning)
Verbal comprehension (reasoning)
Visual memory
Year XIV
2. Induction
3 . Reasoning
4 . Ingenuity
5. Orientation: Direction I
6. Reconciliation of opposites
Inductive reasoning
Reasoning: verbal comprehension
Reasoning: verbal comprehension
Reasoning: verbal comprehension
Verbal comprehension*, vocab. reasoning
Average Adult
4. Arithmetical reasoning
5. Proverbs
7. Essential differences
Alt. Binet paper cutting
Arithmetical reasoning
Verbal comprehension; reasoning
Verbal comprehension; reasoning
Visual memory; spatial; reasoning
Superior Adult I
3. Enclosed box problems
5. Sentence building
Perception: problon solving
Vocabulary (word knowledge)
Superior Adult II
6. Repeating thought of passage
Alt. Codes
Auditory memory
Reasoning
Superior Adult III
163
ANNUAL REPORT
DEPARTMENT OF SPECIAL EDUCATION
1972-1973
This division, because of its diversity of programs and needs, has
in the 1972 school year embarked on many projects and entered into
new relations with both public and private agencies endeavoring to
better serve the children with special needs here in the Worcester
Public Schools and in the Worcester community. We, therefore,
feel each of our efforts is a highlight because it is a first in
most instances and requires mention. The Director would like to
emphasize that the successes listed below, primarily come from the
efforts of the teachers in the classroom, and secondly, from the
support staff of administrators.
1. H.E.W. Math Project from the University of Connecticut
implemented and working.
2. H.E.W. Science Project from the University of Colorado
implemented and working.
3. Implementation of special education regulations into
total school system. Creation of new Junior and Senior
High programs. Reduction of class sizes and children
placed in neighborhood or close by schools. Changing of
the thrust of the special class to that of a resource
room to serve many children with learning problems.
Integration of special children into normal classrooms
for academic learning based on child's abilities and
potential.
4. Create and operate a science program with the Science
Center, focusing on the retarded child. Funded by the
Worcester Association for Retarded Children, this project
has provided one thousand eight hundred visits for our
children to explore, learn, and engage in science activi-
ties. For our teachers it provides inservice programs and
information on children interested in science.
5. Institute a work study program both part and full-time for
our Senior High retarded students.
6. Expansion of the "learning center" at Elm Park to both
Canterbury and Cambridge Street schools in cooperation
with the Research Institute for Education Problems from
Cambridge, Massachusetts.
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7. Implementation of a Title VI grant on "integration"
with two experimental programs: one at Grccndale
Street School and one at St. Nicholas School.
8. Creation of two courses for inservice education dealing
with intervention practices which offer knowledge —
three credits and free tuition at Worcester State
,
College. Sixty teachers are presently taking these two
courses. Paid for by our Title VI grants.
Ml
9. Implementation of a Vocational Education Grant to plan
a relationship between the Worcester Trade High and
our own system so that special children could be
vocationally trained at these two trade schools. This
has been a great success and a second grant has been
written by the Federal Office and Special Education
to secure funds to implement the program in September,
1973.
10. An inservice course at Worcester State, for three
credits and tuition free for thirty-five teachers
both at Worcester Trade High and our High Schools to
help prepare the staffs for handicapped students at
the vocational schools.
11. Operation of a small Federal program to educate thirty
teachers from Worcester, concerning "integration,"
was accomplished last summer between Special Education
and Fitchburg State College.
12. Placing of the trainable physically handicapped class
at Mill-Swan School and helping to provide carpeting
for the room and the school foyer, plus new drapes
for the classroom.
13. Closing down of the last classes for the partially
sighted and the adjustment students here in our school
system.
14. Removal of the $500.00 bonus from the pay scale of all
special educators to be hired beginning September, 1972.
15. Coordination of the Title VI grant at the Woodard Day
Program at Worcester State Hospital for Emotionally
Disturbed StudenLs.
16. Assisting in the hiring of forty-seven new teachers
and nine para-professionals for the Division of Special
Education since September, 1971.
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17« Assisted in the creation of an exper imcntal Thermo Therapy
Program for the very severely handicapped students at the
Mill-Swan School.
18. Assisted in providing a program that helped the retarded
youngsters to participate in the Special Olympics here
in Massachusetts and California.
19. Assist the Association for Mentally 111 Children (AMIC)
to be funded by the State Department of Mental Health
and further assisted in hiring staff, preparing facili-
ties and finding the students (psychotic adolescent)
here in Worcester for the program.
20. Expanding of the Autistic Program at the Worcester Youth
Guidance Center from one class to two classes.
21. Create a new program for severe learning disabled
youngsters at Lamartine Street School experimenting with
a very intensive type of program to assist him quickly
to return to his normal school setting.
22. Expanding the work of the itinerant specialist into the
secondary schools where we historically have not served
students with special needs once they have left the
elementary grades.
23. Creation of new and cooperative L. D. program at North
High for students who have problems with the courts,
the schools and their homes. This program is cooperat-
ing with other agencies to add support and enrichment to
the program. The program began in September with one
student; there are now twenty-two in this positive
program for these students. This program is called
Alternate II.
24. Placement of a trainable retarded classroom in a
regular neighborhood school to identify procedures,
policies and acceptance criteria by both staff and
normal students.
25. Creation of a new Community Advisory Panel to advise,
assist and indicate concerns that will point the way
for future delivery of services to the special student.
26. L. D. Survey 1-6 for the identification of L. D.
students. Ten thousand students will be totally
analyzed by the classroom teachers and the L. D.
staff
and findings reported.
27. Organization of the Transportation Program for Special
Education to provide a better means of service to
these youngsters. In addition, many programs receive
the services of these vehicles during the course of
the average school day.
Satellite Program at Girls Club
Alternative High School
Vocational Rehabilitation
Adult Education
Delivery of Mail
Auditory Training Center at North Quimby Regional School
Field Trip for All Schools
Speech Clinic at Worcester State College
Dental Clinic
Private Schools
v
Comprehensive Care
Worcester Youth Guidance
Swim and Skating Program
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APPENDIX C
SURVEY QUESTIONNAIRE
BARTLEY-DALY BILL
THE IMPLEMENTATION OF CHAPTER 766 — SEPTEMBER 1974
The Integration of the Child With Special Needs
Into the Mainstream of
Regular Class Programs
letter
an
??!?r F* following questions by circling the appropriate
the rapoSSt
15 SlmP V t0 P^^^gS^nd information
What is your nuirber of years teaching experience?
(a) One to three years
(b) Four to six years
(c) Seven to ten years
(d) Eleven to twenty years
(e) Over twenty years
What grade level are you presently teaching?
( a) Kindergarten
(b) First - Second
(c) Third - Fourth
(d) Fifth - Sixth
What is your ethnic background?
(a) Caucasian
(b) Black
(c) Greek
(d) Asian
(e) Spanish
(f) Other
What is your sex?
(a) Male
(b) Female
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What is your educational background?
(a) Bachelor’s Degree
(b) Master's Degree
(c) Master's Plus
(d) C.A.G.S.
Circle the main subject which you are presently teaching.
(a) English
(b) Reading
(c) Social Studies
(d) Science
(e) Mathematics
(f) Other
If (f) Other, please indicate that specialty.
Please indicate your undergraduate major in college besides elemen-
tary education.
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The following statements have been selected to provide sone insisht
Personal feelings regarding the changes proposed by thfartley Daly Bill (Chapter 766) on inclusion of the child with
special needs into the regular classroom. Please indicate whetheryou
«
(a) Strongly Agree
(b) Agree
(c) Are Neutral
(d) Disagree
(e) Strongly Disagree
circling the proper response. Thank you for your cooperation.
(1) House Bill 766 should have a positive effect on school systens
across the State of Massachusetts.
(a) Strongly Agree
(b) Agree
(c) Neutral
(d) Disagree
(e) Strongly Disagree
(2) The Bill should provide for more positive interrelationships
between special class and regular class teachers.
(a) Strongly Agree
(b) Agree
(c) Neutral
(d) Disagree
(e) Strongly Disagree
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(3) Children should be provided with
their maximum potential.
more support in order to reach
(a) Strongly Agree
(b) Agree
(c) Neutral
(d) Disagree
(e) Strongly Disagree
(4) Most teachers have some child in their class with a special
need.
(a) Strongly Agree
Cb) Agree
(c) Neutral
(d) Disagree
(e) Strongly Disagree
(5) A well-equipped resource room is a good locale for treating
that special need.
(a) Strongly Agree
(b) Agree
(c) Neutral
(d) Disagree
(e) Strongly Disagree
(6) Most regular classes provide some instruction of value to chil-
dren with special needs.
(a) Strongly Agree
(b) Agree
(c) Neutral
(d) Disagree
(e) Strongly Disagree
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(7) Resource room personnel should provide strong supportive pro-grams for regular class children with academic probleire
.
(a) Strongly Agree
(b) Agree
(c) Neutral
(d) Disagree
Ce) Strongly Disagree
(8) Cooperation and constructive programs can be insured through
periodic consultations between regular class teachers and
resource room teachers.
(a) Strongly Agree
(b) Agree
(c) Neutral
(d) Disagree
Ce) Strongly Disagree
(9) Periodic evaluation can be obtained through the use of progress
reports.
(a) Strongly Agree
(b) Agree
(c) Neutral
(d) Disagree
(e) Strongly Disagree
(10)
Parental involvement should be gained through monthly (periodic)
consultations.
(a) Strongly Agree
(b) Agree
(c) Neutral
(d) Disagree
(e) Strongly Disagree
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(11)
Professional personnel (psychologists, etc.)
gram direction for difficult programs.
should provide pro-
(a) Strongly Agree
(b) Agree
(c) Neutral
(d) Disagree
(e) Strongly Disagree
(12) Close classroom observation is the best method to deal with
potential problems.
(a) Strongly Agree
(b) Agree
(c) Neutral
(d) Disagree
(e) Strongly Disagree
(13) All children have strengths which can be used as motivation for
success.
(a) Strongly Agree
(b) Agree
(c) Neutral
(d) Disagree
(e) Strongly Disagree
(14) An early diagnosis of problems is essential to a resource room
program.
(a) Strongly Agree
(b) Agree
(c) Neutral
(d) Disagree
(e) Strongly Disagree
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(15) Most
with
regular class children will benefit
children with special needs.
from social interaction
(a) Strongly Agree
(b) Agree
(c) Neutral
(d) Disagree
(e) Strongly Disagree
(16)
Many children with special needs will gain social acceptance
through inclusion in regular class programs.
( a) Strongly Agree
(b) Agree
(c) Neutral
(d) Disagree
(e) Strongly Disagree
(17) A negative self-concept is a major deterrent to learning for
all children.
(a) Strongly Agree
(b) Agree
(c) Neutral
(d) Disagree
(e) Strongly Disagree
(18) A teacher with a positive attitude towards the learning
processes of all children will eliminate many negative
aspects
.
(a) Strongly Agree
(b) Agree
(c) Neutral
(d) Disagree
(e) Strongly Disagree
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(19) Good administrative guidance
room program work.
is necessary to make a resource
(a) Strongly Agree
(b) Agree
(c) Neutral
(d) Disagree
(e) Strongly Disagree
(20) Administration can assist by providing positive support in the
form of flexible scheduling, professional assistance and an
openness to academic innovation.
(a) Strongly Agree
(b) Agree
(c) Neutral
(d) Disagree
(e) Strongly Disagree
(21) This is a good school to promote innovative change.
(a) Strongly Agree
(b) Agree
(c) Neutral
(d) Disagree
(e) Strongly Disagree
(22)
Teachers in this school are very supportive of one another's
programs
.
(a) Strongly Agree
(b) Agree
(c) Neutral
(d) Disagree
(e) Strongly Disagree
(23) Students in this school seem to enjoy their school.
(a) Strongly Agree
(b) Agree
(c) Neutral
(d) Disagree
(e) Strongly Disagree
(24) Parents support most of this school's programs.
(a) Strongly Agree
(b) Agree
(c) Neutral
(d) Disagree
(e) Strongly Disagree
(25) Administrators provide consistent support to new pro-
grams.
(a) Strongly Agree
v (b) Agree
(c) Neutral
(d) Disagree
(e) Strongly Disagree
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MEAN SCORE, STANDARD DEVIATION AND
SIGNIFICANCE LEVEL OF RESPONSES
Bartley-Daly Bill - 766
Questionnaire
Group I -
(Elm Park)
N = 35
Group II -
(Belmont)
N = 33
Questions Mean S.D. Mean S.D. Significance
1. House Bill 766
should have a posi-
tive effect on
school systems
across the State
of Massachusetts. 2.342 1.027 1.857 . 879 .037
2. The Bill should
provide for more
positive inter-
relationships
between special
class and regular
class teachers. 2.029 .923 1.600 .695 .032
3. Children should
be provided with
more support in
order to reach
their maximum
potential
.
1.486 .507 1.343 .684 .324
4. Most teachers
have some child
in their class
with a special
need. 1.571 .558 1.200 .584 .008
5. A well-equipped
resource room is
a good locale for
treating that
special need. 1.600 .736 1.571 1.145 .902
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Bartley-Daly Bill - 766
Questionnaire
Questions
Group I -
(Elm Park)
N = 35
Group II -
(Belmont)
N = 33
6. Most regular
o • u. Mean S.D. Significance
classes provide
some instruction
of value to chil-
dren with special
needs. 2.200 .933 1.914 1.121
.251
7 . Resource room
personnel should
provide strong
supportive pro-
grams for regular
class children
with academic
problems
.
1.629 .808 1.286 . 710 .064
8 . Cooperation and
constructive pro-
grams can be
insured through
periodic consul-
tations between
regular class
teachers and
resource room
teachers 1.657 .765 1.371 .646 .096
9. Periodic evalua-
tion can be
obtained through
the use of
progress reports. 2.086 .818 1.800 . 79 7 .143
10 . Parental involve-
ment should be
gained through
monthly (periodic)
consultations
.
2.000 .907 1.629 .808 .075
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Bartley-Daly Bill - 766
Questionnaire
Group I -
(Elm Park)
N = 35
Group II -
(Belmont)
N = 33
Questions Mean S.D. Mean S.D. Significance
11. Professional per-
sonnel (psycholo-
gists, etc.)
should provide
program direction
for difficult
programs. 1.600 .736 1. 343 .684 .134
12
. Close classroom
observation is
the best method
to deal with
potential prob-
lems. 2.171 .891 1.943 .968 .308
13. All children have
strengths which
can be used as
motivation for
success
.
1.743 .780 1.286 .622 .008
An early diagno-
sis of problems
is essential to
a resource room
program. 1.543 .561 1.400 .881 .421
Most regular
class children
will benefit
from social
interaction with
children with
special needs. 2.257 1.19 7 1.971 1.014 .285
16. Many children
with special
needs will gain
social accept-
ance through
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Bartley-Daly Bill - 766
Questionnaire
Group I -
(Elm Park)
N = 35
Group II -
(Belmont)
N = 33
Questions Mean S.D. Mean S.D. Significance
inclusion in
regular class
programs
.
2.400 1.063 2.257 1.120 .586
17. A negative
self-concept
is a major
deterrent to
learning for
all children. 1. 371 .646 1.371 .690 1.000
18. A teacher with
a positive
attitude towards
the learning
processes of all
children will
eliminate many
negative aspects. 1.686 .718 1. 343 .639 .0 39
19 . Good administra-
tive guidance is
necessary to make
a resource room
program work 1.629 .910 1.486 .853 .500
20. Administration
can assist by
providing posi-
tive support in
the form of
flexible schedul-
ing, professional
assistance and an
openness to aca-
demic innovation . 1.286 .458 1.229 .547 .637
1Bartley-Daly Bill - 766
Questionnaire
Group I -
(Elm Park)
N = 35
Group II -
(Belmont)
N = 33
Questions Mean S.D. Mean S.D. Significance
21. This is a good
school to pro-
mote innovative
change. 1.429 .655 1.257 .561
— ^
.243
22. Teachers in
this school
are very sup-
portive of one
another’s per-
formance. 2.086 1.040 1.486 .658 .005
2 3 . Students in
this school
seem to enjoy
their school. 1.514 .507 1.543 .611 .832
24. Parents support
most of this
school’s pro-
grams. 2.171 .954 2.286 .987 .624
25. Administrators
provide con-
sistent support
to new programs. 1.600 .736 1.629 .942 .888
CHI SQUARE SCORES, DEGREES OF FREEDOM
,
CONTINGENCY
COEFFICIENT AND LEVEL OF SIGNIFICANCE OF
QUESTIONNAIRE RESPONSES BY CATEGORY
183
School Response —
Elm Park and Belmont Street
Respondents N = 68
Questions Chi Square
Degrees of
Freedom
Contingency
Coefficient
Level of
Significance
1 4.817 3 .257 .186
2 5.460 3 .273 .141
3 3.990 2 .235 .136
4 6.763 2 .301 .0 34
5 2.885 4 .202 .577
6 2.527 3 .189 .470
7 2.974 3 .205 .396
8 2.091
m
3 .173 .554
9 3.397 4 .218 .494
10 4.452 3 .248 .217
11 1.840 3 .162 .606
12 1.663 3 .155 .645
13 5.575 2
14 5.827 3
15 3.887 4
16 3.144 4
.275 .062
.281 .120
.233 .422
.210 .534
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School Response —
Elm Park and Belmont Street
Respondents N = 68
t
*
Questions Chi Square
Degrees of
Freedom
Contingency
Coefficient
Level of
Significance
17 1.587 2
.151
.452
18 4.123 2
.239
.127
19 2.009 4
.169
.734
20
.012 1
.019
.913
21 3.166 2
.211 .205
22 7.355 4
.312
.118
23
.596 1 .122 .440
24 4.772 3 .256 .189
25 2.744 3 .197 .433
fl oQUARL SCORES
,
DEGREES OF FI HEDOM, CONTINGENCY
COEFFICIENT AND LEVEL OF SIGNIFICANCE OF
QUESTIONNAIRE RESPONSES BY CATEGORY
185
Responses According to
Years of Teaching Experience
Respondents N = 68
Questions Chi Square
Degrees of
Freedom
Contingency
Coefficient
Level of
Significance
1 16.699 18
.444
.544
2 14.176 18
.415
.718
3 10.107 12
.360
.607
4 5.007 12 .262
.958
5 17.383 24 .451 .832
6 23.667 18 .508 .166
7 17.251 18 .450 .506
8 11.900 18 .386 .852
9 18.396 24 .461 .783
10 13.096 18 .402 .786
11 12.926 18 .400 .796
12 30. 884 18 .559 .030
13 6.333 12 .292 .898
14 6.786 18 .301 .992
15 15.352 24 .429 .910
16 18.973 24 .467 .753
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Responses According to
Years of Teaching Experience
Respondents N = 68
Questions Chi Square
Degrees of
Freedom
Contingency
Ctoefficient
Level of
Significance
17 12.231 12
.390
.427
18 13.596 12
.40 8 .327
19 17.424 24
.452
.830
20 5.038 6
.263
.539
21 6.949 12
. 305 .861
22 27.853 24 .539 .266
23 3.107 6 .209 .795
24 12.323 18 .392 .830
25 7.626 18 .318 .984
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CHI SQUARE SCORES, DEGREES OF FREEDOM, CONTINGENCY
COEFFICIENT AND LEVEL OF SIGNIFICANCE OF
QUESTIONNAIRE RESPONSES BY CATEGORY
Responses According to
Grade Level Taught
Respondents N = 68
~ " '
~ —
Questions Chi Square
Degrees o:F~
Freedom
Contingency
Coefficient
Level of
Sieni fi p^nrp
1 27.013 24
.533
.304
2 30.139 24
.554
.180
3 12.646 16
. 396
.698
4 10
. 812 16
. 370
.821
5 19.156 32
.469
.964
6 18.475 24
.462
.779
7 34.548 24
.580
.075
8 23.188 24
.504
.509
9 32.183 32
.567
.458
10 20.995 24
.486
.639
11 31.112 24
.560
.151
12 24.583 24
.515 .429
13 7.966 16
14 15.952 24
15 31.041 32
16 23.974 32
.324 .950
.436 .890
.560 .515
.511 .845
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Responses According to
Grade Level Tau^it
Respondents N = 68
Questions Chi Square
Degrees of
Freedom
Contingency
Coefficient
Level of
Signifi nanno
17 12.646 16
.396
.699
18 15.845 16
.435
.464
19 36.046 32
.589
.285
20 8.900 8
.340
.351
21 19.786 16
.475
.230
22 41.068 32
.614
.131
23 11.259 8
.377
.187
24 22.128 24
.496
.572
25 18. 798 24
.465
.763
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D REOULAn UGV C n SPECIAL NEK OS * PROGRAM PROTOTYP!.
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5. SPECIFIC REASONS FOR RC FLRRAL (f’li 1 Jic mdic.ilc Hie micciIic it.r.um ond/or illuilioiit wlncli m.iKc \ on Iccl (hji unv
Undent should liovi' jr> iv dilution.)
5.1
l'f<>t;r«sr. in rcaoin,; and rath only vhon I pnp.v.c indivKHTT-c
r?f
.i--h<',n..J.v.orI(..dircc.ay.v:J. tlt.hir,... Bocnuoo .of
-37 othe r
JoJr V 5
1 ®r” X an not able- to fork with him loop, enough to r,.-ct his leanncce^ Ccnaoejornily, ;; ;: ront deni. r.f hi^hoc.l tiro Jsbeinfi waste".. AJ» _ubeen difficult to adequately prepare materials he is able to complete.
Willicm answer.** quest
^•2 0
.9£asit>nnlly when lie
_
or offers brief cor.uv.cn Is
.
sit uations?
ions only when we. ere in a one to one relationship.
—Ah ^PUv C* A__ sm?_1 1 _ s c i cnc a jjrpup h e_ nnsv.ci'5 quo a t ions
V.liat can be done so that he can respond in other
• 5 3
occasiot!£lly interacts with one other classmate, when that classvr.
—
_V!iP. involvement. What can be done to he] p William initiate
conversations with his peers?
5.4
William pronounces tore words, i.e., "s" words, with a
therapy h el p hip, to articulate-more clearly?
lisp. Would speech
roNi Nuroc-N :jlxt wc.l
(dtldc'i r klra slice l nr-e.-lcd) >
6. ATTEMPTS TO RESOLVE
(Please indicate dll .1! tempt; to resolve c.u t\ ul the abovc^ listed ie.isc.ns within tr.e current , rijc-V.i i'.i.i
piovigm this should include svh.it wos done, lor f.ow loncj end by wt-enn. Plcist l.st this intorniitibu
by "Is t.ASON f OU HI ri KUAt," mimbw.)
6.1 I have attempted to use prepared materials available to re, but ho.
TTac not been able to "complete tiiese t a.sits i.iuloj -cndt-tntly . 1 have tried
Riving him sho rt tasks to corn 1 etc on hi s own ; but he has _not cor- pic- te d
them. 1 have grouped hir. with throe other children but l-.e coes not complete tasks
tha t the others can complete.
William shows an interest in science. I have been encouraging him to
C.2 ex peril;-out and explore. Soma time s h e responds verbally vhon lie is involve c'. in
a science project, he rarely speaks in other situations.
I have encouraged h.in to play with the others by including him in games and
6-3 personall y ask ing hi m to jo in the group, but I have been unsucc ess ful .
As ho is so reluctant to speak, no attempt has been made to resolve this
6-** proh To in
.
T
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EDUCATIONAL STATUS AND HISTORY SUMMARY
1. A COPY or THIS COMPLETED SUMMARY SHOULD DF. RETURNED TO THE SPECIAl ( DUCATION ADMIN IS! HATCH
dy November 7, 19 7
A
Cl.lW
2. SUMMARY PREPARED GY Ruth Ferry Principal
nomc position in school
3. DATE OF REPORT November 5, 19 7 A
month day year
4. EDUCATIONAL STATUS AND HISTOKY SUMMARY (10 bo prepared in nairauvc form)
4.1 Statement of current status: state current program, teacher (s). objectives, anj other supportive inlormoiion
4.2 Overview ol student's success with current program: strengths, physical constraints, learning style, etc.
4.3 Educational history: including types ot programs, nonms'.i uc'.ional intervention. Handlers, instructional supiiort
services, medication, health, and any other pu.vio-.is referrals
5. SUMM..RYOF EDUCATIONAL HISTORY
SCHOOL/LOCATION SCHOOL YEAR TYPE OF PROGRAM PROGRAM OBJECT IVES
Cairns Scnool/
Maryland
i^tirrvTo «.4* -rvm.ncx*»c c
1971-72 First grade Not specifically stateo
• 1972-73 Second grade Hot specifically stated
- 1973-74 Second grade Help him to "catch up"
Atkins Tier./
P] urtbury 1974-presc.nl Third grade Not
specifically stated
•
.
6. COMMENTS
CON 1 IN lll.l » ON I
(attach i-xti a sin i t
t| >; t t'At.t.
it m ill. 0)i>i
EDUCATIONAL ASSESSMENT: SCHOOL STATUS AND HISTORY
Narratives :
4.1 Billina Dennis ic presently enrolled in Ms. Jonc’s third erode class,lhe third grade curriculum emphasizes the development of skills in math,
reading and language arts. Children aro encouraged to apply these skillsin the areas of social studies and science. Ms. Jones makes use of small
groups lo provide instruction in the beginning of the year and gradual],
y
develops a more ind ividualized approach stressing the importance of
independent work shills. Ms. Jones encourages children to experiment and
explore. Animals, plants and other materials are displayed and readily
available.
4.2 Ms. Jones reports that William completes tasks only in a one-to-one
situation with the teacher or student teacher. He has great difficulty
in doing any of the reading or math his classmates arc doing. It takes a
great effort to encourage him. to respond orally and he does this only in a
small group or one- fc-or.e situation. Because William is reluctant to respond
it has been difficult for her to understand what he can do ana what he cannot
do. William, has demonstrated an interest in the science materials in the
room, lie has asked questions and interacted with one ether child when
involved in science experiments. William follows all the rules of the
school and appears to be well mannered.
4.3
William: transferred from the Cam’s Srhnn] in Maryland. The first
gj.c-.de tCcCi cr lope., i.ccl that William was * 1 s .1 ow in riath and reading. He
wa s always wandering around the room and not paying attention. He was
reported to have a speech problem, lie repeated second grade bcc u’.se "he
va.s not able to keep up with the other children." His teacher reported
that he was distrnc table and inattentive. She felt he was too immature
and would benefit from repeating second grade. William was reported to
have node progress in learning numbers
,
and addition facts. Ills
handwriting lias also improved. He was therefore, promoted to the third
grade.
There was no information concerning tests given or test results.
He is reported to have epilepsy which is .controlled by medication.
CET/7CG/E 15
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EDUCATIONAL OBJECTIVES: GENERAL STATEMENT
ALL OBJECTIVES MUST BE
(a) DEVELOPMENTALLY RATIONAL
(b) SENSITIVE TO PARENTAL PRIORITIES
(cl DIRECTLY RELATED TO REASONS TOR REFERRAL AfJO, WHEN APPROPRIATE
.
REFLECT
MOVEMENT TO LESS RESTRICTIVE PROTOTYPES
1.
Based on the various demonstrated capabilities as indicated by the assessments, what are the overall objectives for this
student during the next two or three years?
2. What does the evaluation team believe this student should be doing in one year, i.e., activities,
levels of performance, etc.?
3. Considering the above statements and the student's demonstrated abilities, what educational activities aio i equired for
next year? Tnis report should include items such cs r ’commended teaching approacn. suggested workload, and supportive
elements, such as parent counseling, special materials and equipment, etc.
This statement of educational objectives is in nc way intended to limit the student's educational program, but rathe;
indicates priorities the evaluation team considers essential.
A. I c«*»IHy llt.il lltc evaluation team limit U»lt to he
an t|.'|iio|iiiiilo itjlcmoiil «•! tlti' cttut.tUon.il pnotilitit
let
i
tlm lloflCitt.
EDUCATIONAL OBJECTIVES: GENERAL STATEMENT
I')!.
Overall objectives for this student during the next tv?o or three years:
For all academic and social needs to be met among peers in a regular
classroom.
What this student should be doing in one year:
1.2 To participate in social and academic activities at hone and school
vith family members and peers.
2 .
2.1
2.2
2.3
2.
A
2 C• -/
2.6
2.7
2.8
2.9
2.10
2.11
Objectives for one year:
To develop and apply word attack skills when the following are used:
Consonants, long and short vowels, and ten new blends.
To write the appropriate symbol for consonants, short and long
vowel sounds and ten new blends.
To identify by sight sixty new words.
In reading activities to demonstrate comprehension of material read.
To say sounds (f, th, r, sh) in isolation.
To participate verbally and non-verbally in whole class activities.
To write numbers from 0 - 1,000.
To solve problems using regrouping in the process of addition and
subtraction in one's, ten's and 100's places.
To use a calendar and clock as personal needs require.
To count money using bills and coins.
To measure length using yardstick and ruler.
2.12 To complete tasks independently.
3. The following educational activities are recommended:
••“individualized reading and math instruction
““materials in math should be manipulative
—speech therapy three times per week
“-small groups of two-three children for science and social studies
activities
—Language should be experienced through activities and materials ns
opposed to be directly approached. Indirect recognition of participation
in activities requiring language should be made (i.o., aftci verbal
participation in science activity— teacher says, "William would you
please he responsible for playground equipment.")
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EDUCATIONAL PLAN: PROGRAM PROTOTYPE 199
\ LI 1 his student's educational objective;., »is identified by tin evaluation h'-mi and
approved by
t should be met tot,illy within tin- regular cductition.il pinymm;
parents' iijiih;
therefore, this student docs NOT inquire special services
(If this item is checked, complete item 3. 1 only.)
ft This student requires special services to meet the education*;
objectives identified by the* evaluation team ..nj
approved by .. Alice Dennis The special services required to meet these
objectives can be
porcine name
provided in the following program prolotyp
rcfvlar eduenti cn proeran vi th r.o nore traii_£0*i
tin:e out
.
(If this item is cheeked, complete items 3.2. 4. 5 and 6.)
3. Summarize the justification for the finding that
3.1 the student does not require special services
3 2 ti’C student .-.quires ipocial services. Specify why the prosit
prototype indicated is the most appropriate to
the student's needs.
Outline the process by which sconces will be .lethccl meted**
item -.-cl. as suppor. s' .vices lor^
;0 , u,.,, l,, ^ ^.a -v^ «. <
or number of school days 1322.6}. use uf .esou.ee rooms.
Umaant tc., s. etc
Describe this student’s transportation plan.
o. Stiiiu the criteria In, this student's
to the less rco.alc.nrw .««*-»
'vhi,:h
Regular c-duent ion prop, r
• • •— * pniiii.bii 1'iotOiypf'
1... ion] if'i'Ui ni'N Ml s* I
I ’ i tliJ . Ii
'•'>*••‘1 '
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3.2 Program prototype regular education with no more than 00% time out is
most appropriate because it provides William with the opportunity for indivi-
dualized instruction in reading, quantitative reasoning and speech. At the
same time it enables William to participate in science, social studies, language
art, recess, physical education and music with his peers in his regular
classroom.
A. Resource room teacher will provide the following in the
resource room:
reading instruction— once a day
quantitative rcasoning--once a day
spelling—once a day
Resource room teacher will provide the following to regular teacher:
daily reports of William's progress in attainment of prestated
objectives
•special materials, when requested to facilitate William’s
participation in small group activities in science and social
studies
support to William in reading and writing assignments r
science, social studies or language activities in tr.e r
This c.ould he provided in the resource room or regular
elated to
egular class,
classroom.
Speech therapist will provide the following:
—speech therapy three times per weak for twenty minutes each session.
—inforna tion to resource teacher, md icc _ ~ng ..illic— . s
progress in articulating sounds and recommending tnose souncs c.-t
William should be er.pecved to articulate in reading
—weekly reports to liaison, indicating William's progress
in attaining prestated speech objectives.
Regular teacher, liaison, \7ill provide the following in the
regular classroom:
—activities in social studies
—activities in science
—activities in language
—recess, music , art, gym activities
—quarterly progress reports
• 5 . Student will walk to school.
6. Criteria for incre.isios the amount of tier, in
regular class proSran:
—William oust be able lo complete quantitative and readier,
tasks
independently for a period of forty-five tunnies.
~Killian must be able to participate and verbally
contribute in
who! c class activities.
iWL'u'J : I
ADDRESS :
PARIES ‘ liAiiC
SCHOOL
D.O.B.
:
referred, by
referral form cent to echo >1.
referral form received.
educational assessment sent to school.
• educational assessment received.
• psychological assessment received.
letter to parents.
date of core. Time:
educational plan sent to parents,
educational plan signed and returned.
conies of educational plan sent to school and Child Sv/Uo.,, .
quarterly report sent to school.
quarterly report received.
quarterly report cent to parents.
parents verify receipt of quarterly report.
Additional Comments:
WORCESTER PUBLIC SCHOOLS
JAMrS J UNPI.MWOOO
DIRECTOR O*' SPECIAL. LUUCATION
m-=
ifNinAi Ai»MiriiiinAtn»*i
||« IMI IN> • I M I I »
WOHLtVI I M, MA UI»UM
AREA COOt *t?-7»«l»2«
Dear
As you may know, our school system is now carrying ou^
new special education law (Chapter 766). This law requiies
a broad range of special education programs. Ihe purpose
of these programs is to help children make progress in
school by meeting their individual needs.
who is i
(Position)
has referred your child^ for an evaluation.
The purpose of this evaluation is t0
—
ternine -whether your
child has special needs which require a special education
program.
In order to proceed with this evaluation
permission. Please sign the ststenem a
letter and return to me in the envelope
,
we require your
t the bottom of this
provided.
Feel free to call me at 798-2521, .Ext. 16 at
jour convenience
if you have any questions concerning this matter.
Sincerely,
CET CHAIRPERSON
Is
Enclosure
X/We give permission to the Worcester
Public Schools to evaluate
my child,
Signature ol TTrent or Guardian
Date
WORCESTER PUBLIC SCHOOLS
JAMES i. UNDERWOOD
DIRECTOR Of SPECIAL EDUCATION
. wa=
CENTRAL ADM INIS T II A T ION IILOG.
20 IRVING STREET
WORCESTER. MA. 0I*0»
AREA COOK tl»-7»*2»2l
Dear
, Core Evaluation has beenA
scheduled for your son/daughter
011
,
at
School
,
at
Please feel free to call me at 793-2521,
Extension 16,
at your convenience if you have any
questions concerning;
this matter.
Sincerely
,
CET Chairperson
cc: Principal
CCT/7C6/F-1
page 1 of CET #
I—I I—LJ L : i ! ! ' i
1 2 J 4
(OY SMI CIAL C DUCA r ION
ADMINISTRATOR)
OATE RECEIVED
204 •
(BY SPECIAL EDUCATION
ADMINISTRATOR)
REFERRAL FOR EVALUATION
NAME (last first middle) BIRTH DATE
MONTH DAY YEAR
ADDRESS AGE
YEARS MONTHS
no
- street
TELEPHONE NUMBER
(area code) number
city state zip code
! ... ...
.
2. SCHOOL
NAME
ADDRESS TELEPHONE NUMBER
(area code) number
no. street
GRADE/CLASS
city state zip code
CURRENT EDUCATIONAL PROGRAM
regular none special needs program prototype
' 3. PARENTS
NAME
1
ADDRESS
no. street
city state alp code
TELEPHONE NUMBER
(area code)
LANGUAGE
ENGLISH OTHER
soecify
j _
-
4
-
REFERRED by_
NAME (last first middle) DATE
WORK ADORES?
no. street
City state alp code
TELEPHONE NUMBER (area code) number
POSITION
IN WHAT CAPACITY DO YOU KNOW THE STUOENT?
HOW LONG HAVL YOU KNOWN STUDENT?
YEARS MONTHS
CtT/7ob/r- 1
pago 2 of
CET * II I II I M 1 11 I
5. SPCC1FIC REASONS FOR REFERRAL (Please indicate t Itc specific icttom and/or situslloni winch make you (eel that ttys
student should hjvo an evaluation.) 205
5.1
—— . . ... - r
5.2
5.3
5.4
\
>CONTINUED ON NEXT PAGE(attach extra sheet it needed)
r~
i
l 6. ATTEMPTS TO RESOLVE
L
(Please indicate all attempts to resolve each of the above-listed reasons
within the current educational
pi O', ram - this should inc'ude what was done, (or how lony and by whom. Please list
.his i .o rr.a.-.
by "REASON F OR REEERRAL" number.) '
*’ aw* »• •***•
6.1
6.2
* 6 3
6.4
,
-iCONI INUL O ON NEXT PAGE
LJ (attach extia sheet it needed)
WOKCESTI: I? PUBLIC rciicoLs
JAMCS. J. UNDUUWOOO
,
DIRECTOR OK St-CCIAL EOUCATION
CCf'TRAL A OMINISTM AT ION BLOC.
. *0 inVING STREET
WCRCESTE... ma. 01 go
ARCA CODE IU-JH 2S2I
/
I
'
Dear
At the completion of the Core Evaluation, I indicated
that an education plan would be forwarded to you for
your review and signature.
The evaluation of your son/daughter _
has been completed.
The educational plan for is enclosed.
All records and assessments are available for review
by you or a designated representative of yours.
Please under RESPONSE 0? PARENT, check number 1. or 2.
and sign at bottom of plan.
Return education plan to this office in envelope pro-
vided.
Please feel free to call me at 798-2521, Ext. 16 at
your convenience if you have any questions concerning
this matter.
Sincerely,
C.E.T. Chairperson
lms
WORCESTER PUBLIC SCHOOLS
70T ~
JAMES J. UNDERWOOD
DIRECTOR or SPECIAL. EDUCATION
CENTRAL ADMINISTRATION BLOC.
*0 IRVING STREET
WORCESTER. MA. 0l*0«
AREA COOL II 7-711 1)21
Dear
Enclosed please find a Core Quarterly Progress Report
form for
.
(Child rs Name)"
. Please complete this form and return it to me in the
enclosed envelope by
.
A copy of
this report will be forward &8' 1 ^ L io the parents from
this office.
If the child is being seen by an itinerant teacher, con-
sult with her/him and include her/his remarks in your
report.
Please include the following:
1. Services being received by the child.
a. Type of service (Speech, LD, reading)
b. Person providing service
c. Amount of time spend with special teachers.
2. Child’s strengths and weaknesses.
. 3* Child's behavior.
4. Child's academic functioning (Reading, Math, Spelling)
3. Specific areas in which progress has been noted.
. Thank you,
CET. Chairperson
Enclosures
lms
WORCESTER PUBLIC SCHOOLS
JAMES J. UNDERWOOD
DIRECTOR OF SPECIAL EDUCATION
208
CLNTNAL ADMINISTRATION ULDG.
20 IRVING STRtCT
WORCCSTTH, MA 01409
AREA COOE 61 7*794*2921
Dear
At the completion of the Core Evaluation, I indicated
that I would be in contact with you concerning a three-
month progress report.
The Progress Report of your son/daughter ,
has been completed and is enclosed.
His/Her present school program will be continued.
Please sign the statement at the bottom of this letter
and return to me in the envelope provided.
Feel free to call me at 798-2521, Extension 16, at your
convenience if you have any questions concerning this
matter.
Sincerely,
C.E.T. Chairperson
I have received the progress report for the months
of •
Signature of Parent or
Guardian
Date
WORCESTER PUBLIC SCHOOLS
JAMES J. UNDERWOOD
DIRECTOR OF SPLCIAL EDUCATION
CORE
TUI
central administration oldg.
*0 IRVING STREET
WORCESTER. MA 0IS0S
AREA CODE tlMII'llll
QUARTERLY PROGRESS REPORT
Student's Name:___
Submitted by:
Submitted by:
Date:
Month Day Year
Position or Title of Signer
766
CORE
EVALUATION
ASSESSMENT
PROCESS
210
211
4
BIBLIOGRAPHY
212
BIBLIOGRAPHY
Adelman, Howard S. "The Resource Conoept: Bigger Than A Room!"
The Journal of Special Education
,
1972, 6:4:361-367.
Allen, Robert M.
,
and Cortazzo, Arnold D. Psychosocial and
Educational Aspects and Problems of Mental Retardation .
Springfield, Illinois: Charles C. Thomas Company, 1970.
Annual Report of the Superintendent and Hie 1974 Budget for the
Department of Special Education . Worcester, Massachusetts
:
Worcester Public Schools, 1969-1973.
Annual Report of the Worcester Public Schools . Worcester
,
Massachusetts: Worcester Public Schools, 1972.
Audetrte, Robert H.
,
et al. Core Evaluation Manual . The Commonwealth
of Massachusetts, Department of Education, Division of Special
Education. Bedford, Massachusetts: The Institute for
Educational Services, Inc., 1974.
Bauer, David H.
,
and Yamamato, Kaoru. "Designing Instructional
Settings for Children Labeled Retarded: Some Reflections."
The Elenentary School Journal , April, 1972, pp. 343-350.
Birch, Jack W. Mainstreaming: Educable Mentally Retarded Children
in Regular Classes . Pittsburgh: University of Pittsburgh ,
~
School of Education, 1974.
Blackwell, Robert B. , and Jaynt, Robert R. Learning Disabilities
Handbook for Teachers . Springfield, Illinois: Charles C.
Thomas Company, 1974.
Blanco, Ralph F. Prescriptions for Children with Learning and
Adjustment Problems . Springfield, Illinois: Charles C.
Thomas Company, 1974.
Blatt, Burton. "Public Policy in the Education of Children
with
' Special Needs." Exceptional Children , March, 1972,
pp. 537-545.
Blodgett, Harriet Eleanor. Mentally Retarded Children:
Wha^
Parents and Others Should Knew . Minneapolis: University
o
Minnesota Press, 1971.
213
Bonneau, Mary Ann, and Mysick, Sandra M. Coordinators of Pre-
School Screening, Department of Special Education, Worcester,
Massachusetts
. Interview, 14 March 1975.
Bradfield, Robert H.
,
and Brown, Josephine, et al. "The Special
Child in the Regular Classroom." Exceptional Children.
February, 1973.
Brenton, Myron. "Mainstreaming the Handicapped." Today’s
Education
,
March-April, 1974, pp. 20-25.
Brcwning, Philip L. Mental Retardation—Rehabilitation and
Counseling
. Springfield, Illinois: Charles C. Thomas
Company, 1974.
Bruininks, Robert H.
,
et al. "Social Acceptance of Mildly
Retarded Pupils in Resource Rooms and Regular Classes."
The American Journal of Mental Deficiency, 1974,
78:4:377-383.
Budoff
,
Milton. "Providing Special Education Without Special
Classes." Journal of School Psychology
,
1972, 10:2:199-205.
Byrnes, Gregory E. "'76 School Budget Tops $40 Million." The
Evening Gazette
,
Worcester, Massachusetts, 16 Decenber 1974,
pp. 1-2.
Christopherson
,
Joan. "The Special Child in the 'Regular' Pre-
School: Some Administrative Notes." Childhood Education ,
December, 1972, pp. 131-140.
Christoplos, Florence. "Keeping Exceptional Children in Regular
Classes." Exceptional Children
,
April, 1973, p. 569.
Cratty, Bryant J.
,
et al. Movement Activities, Motor Ability
and the Education of Children . Springfield, Illinois:
Charles C. Thomas Company, 1970.
Creswell
,
Dean. "Integration Is A Two-Way Street." Education
Canada
,
September, 1973, pp. 5-7.
Daniels, Lloyd Keith. Vocational Rehabilitation of^the Mentally
Retarded . Springfield, Illinois: Charles C. Thomas
Company^ 1974.
Delaney, John P. "Special Education for Inner-City Schools,"
Ed.D. dissertation, University of Massachusetts, June, 1971.
214
Deno, Evelyn N.
,
ed. Instructional Alternatives for Exceptional
Children . Minneapolis : University of Minnesota, Department
of Special Education, 1974.
Dunn, Lloyd M. "Special Education for the Mildly Retarded—Is
Much of It Justifiable?" Exceptional Children, September,
1966, pp. 5-22.
Durkin, John. Director of Staff Development
,
Worcester,
Massachusetts. Interview, 14 February 1975.
Gearheart
,
B. R. Organization and Administration of Educational
Programs for Exceptional Children . Springfield, Illinois:
Charles C. Thomas Company, 1974.
Gentry
,
Atron
,
et al . Urban Education; The Hope Factor .
Philadelphia: W. B. Saunders Company, 1972.
Goodman, Hollace
,
et al. "Social Acceptance of E.M.R. ’s
Integrated Into a Non-Graded Elementary School." The
American Journal of Mental Deficiency
,
1972, 76:4:412-417.
Hamill, Donald. "The Resource Room Model in Special Education."
The Journal of Special Education
,
1972, 6:4:353.
Hardy, Richard E.
,
and Cull, John G. Mental Retardation and
Physical Disability . Springfield, Illinois: Charles C.
Thomas Company, 1974.
Hayden, J. Gary. "Hew to Help the Exceptional Child." The
Instructor
,
November, 1972
,
p. 97.
Heller, Harold W. "The Resource Room—A Mere Change or Real
Opportunity for the Handicapped. " The Journal of Special
Education
,
1972, 6:4:373.
Hurley
,
Rodger L. Poverty and Mental Retardation: A Causal
Relationship . New York: The Random House, 1969.
Jackson, Stanley E.
,
and Taylor, George R. School Organization
for the Mentally Retarded . Springfield, Illinois:
Charles C. Thomas Company , 1973.
Johnson, Kenneth R. Teaching the Culturally Disadvantaged .
Palo Alto
,
Cali fomia: Science Research Associates, 19 70
.
Jones, Reginald L. , and MacMillan, Donald L. Special Education
in Transition. Boston: Allyn and Bacon, Inc., 1974.
21
Kelly, Edward James. Philosophical Perspectives in Special
Education . Columbus, Ohio: Qiarles E. Merrill Publishing
Company, 1971.
Kirk, Samuel A. Educating Exceptional Children . Boston:
Houston Mifflin Company, 1972.
Knowles, Louis L.
,
and Prewitt, Kenneth, eds. Institutional
Racism in America. New Jersey: Prentice-Hall ,' Inc.
,
1969.
'
Levine, Roland. Administrative Assistant to the Director of
Special Education, Worcester, Massachusetts. Interview,
15 November 1974.
Levine, Roland R.
,
and Underwood, James J. Cost Breakdown:
Special Education Programs . Worcester: Worcester Public
School System, June 21, 1974.
Lippman, Leopold. Attitudes Toward the Handicapped . Springfield,
Illinois: Charles C. Thomas Company, 1972.
Love, Harold D. Educating Exceptional Children in a Changing
Society . Springfield, Illinois: Charles C. Thomas Company
,
1974.
Love, Harold D. Educating Exceptional Children in Regular Class-
rooms. Springfield, Illinois: Charles C. Thomas Company,
19797
Love, Harold D. Parental Attitudes Tcward Exceptional Children .
Springfield, Illinois: Charles C. Thomas Company , 19 70
.
McCarthy, James Jerome, and McCarthy, Joan. Learning: Disabilities.
Boston: Allyn and Bacon, 1969.
MacMillan
,
Donald L. "Issues and Trends in Special Education."
Mental Retardation , April, 1973.
.
"McGrath: No City Money for School's Deficit."
The
Evening Gazette , Worcester, Massachusetts, 3 January
19 /b,
McNiff W. Barry. "Special Education: New Law, Old
Problems.'
Massachusetts Teacher, April, 1974.
Mainard, Janes C. , and Love, Harold D. Teaching
Educable Mentally
Retarded Children: Methods and Materials,
apringfiel ,
T i 1 inni si Charles C . Thomas Company , 1973.
216
Mamula, Richard A.
,
and Prewitt, Kenneth, eds. Institutional
Racism in America
. New Jersey: Prentice-Hall
,
Inc., 1969.
Mann, Philip H.
,
ed. "Mainstream Special Education Issues and
Perspectives in Urban Centers." The Bureau of Education
for the Handicapped, U. S. Office of Education.
• Massachusetts Teachers Association on Chapter 766,
1974.
Melcher, John W. "Some Questions From A School Administrator."
Exceptional Children
, March, 1972.
Michal-Smith
,
Harold, and Kastein, Shulamith. The Special
Q}ild. Washington: The Special Child Publishing Company,
Inc.
,
1962.
Milofsky, Carl D. "Why Special Education Isn't Special."
Harvard Educational Review
, 1974, 44:4:437.
Moore, Roger, and Koppman, Marion. "The Child Oriented Resource
Room Program." Exceptional Children
,
February
,
1971.
Northoott
,
Winifred M. "The Iirmigration of Young Deaf Children
Into Ordinary Educational Programs." Exceptional Children
,
September, 1971.
Payne, David A.
,
ed. Curriculum Evaluation—Conmentaries on
Purpose
,
Process
,
Products . Massachusetts: D. C. Heath
and Company, 1974.
Quay, H. C. "Some Basic Considerations in the Education of the
Emotionally Disturbed." Educating Emotionally Disturbed
Chi ldren . New York: Holt, Rinehart and Winston, 1969.
Rapier, Jacqueline, et al. "Changes in Children's Attitudes
Toward the Physically Handicapped." Exceptional Children ,
Noveirber, 1972.
Rayner, Harvey. "Schools: Too Many, Too Small." The Evening
Gazette
,
Worcester, Massachusetts, 13 December 1974, p. 16.
Redelheim, Paul S. "Learning Disabled or Culturally Disadvantaged:
A Separate Price?" The Journal of Special Education , 1973,
7:4:399-407.
Rist, Ray C. "Student Social Class arid Teacher Expectations:
The' Self-Fulfilling Prophecy in Ghetto Education." The
Harvard Educational Review, August , 19 70 , 40:3: 411-451
.
217
5
^'
C^iar>(^ Core Lvaluation Team Chairperson, Worcester,
Massachusetts. Interview, 14 March 1975.
Rucker, Chauncy N. ; Howe, Clifford E. ; and Snider, Bill. "The
Participation of Retarded Children in Junior Higi Academic
and Non-Academic Regular Classes." Exceptional Children,
April, 1969.
Sabatino, David A. "Resource Rooms: The Renaissance in Special
Education." The Journal of Special Education. 1972.
6:4:335-347.
~
Sarason
,
Seymour B. The Culture of the School and the Problem
of Change . Boston: Allyn and Bacon, 1971.
Seay, Maurice F.
,
and Associates. Community Education: A
Developing Concept . Midland
,
Michigan: Pendall Publishing
Company, 1974.
Siegel, Ernest. Special Education in the Regular Classroom . New
York: John Day Company, 1969.
Silberman, Charles. Crisis in the Classroom . New York: Vintage
Press, 1970.
Silverman, Mark A. "Citizens Groups Girding for 766 Fund Tug-O-War."
Worcester Sunday Telegram
,
Worcester, Massachusetts,
12 January 1975, p. 17A.
Silverman, Mark A. "Help For Joe Is O.K.
,
But Slew." Worcester
Telegram
,
Worcester, Massachusetts, 4 March 1975
,
pp. 1-2.
Silverman, Mark A. "McGrath: Schools Didn't Want Disputed
Funds." Worcester Sunday Telegram
,
Worcester, Massachusetts,
19 January 1975, p. 21A.
Smith, Gerald R.
,
et al. Stirrings in Teacher Education . Indiana
T.T.T. : Indiana University, 1974.
Snapp, Matthew. "Resource Classroom or Resource Personnel?" The
Journal of Special Education
,
1972, 6:4:384.
Soloway, Michael, and Taylor, Frank D. "The Madison Plan." The
Instructor
,
Novenber, 1972.
Spitz, Herman H. "Evolutionary Processes in Mental Deficiency."
The Journal of Special Education , 1973, 7:4:343-356.
218
•
^
State Sues City on Allocation of School Funds." The
Evening Gazette
,
Worcester, Massachusetts, 22 February lT75.
Allen R. 'The Identification of Gifted and Academically
Talented Black Students: A Hidden Exceptionality." The
Journal of Special Education
, 1973, 7:4:373-379.
Swan, Gary E. "Special Education: How It May Boost City Budget
As Much As $6 Million." Worcester Sunday Telegram, Woroester,
Massachusetts, 7 July 1974.
Taylor, George R. "Special Education at the Crossroad: Class
Placement for the E.M.R." Mental Retardation
,
April, 1973.
Underwood, James. Director of Special Education, Worcester,
Massachusetts. Interview, 24 Septenber 1974.
Weber, Elmer W. Educable and Mentally Retarded Children .
SpringfieId
,
Illinois: Charles C. Thomas Company , 1962.
Welch, I. David, et al. A Humanistic Perspective . Colorado:
Shields Publishing Company
,
Inc.
Wolf, James M.
,
and Anderson, Robert M. The Multiply Handicapped
Child. Springfield, Illinois: Charles C. 'Thomas Company,
1969.

